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Abstrak

This research aims to analyze students' problem solving ability in linear equations of three variables contextual
problem solving in the terms of habits of mind of students at class X MA Muhammadiyah 2 Al-Furgan in
contextual problem solving in online learning. This research is a qualitative research with descriptive method.
The researchers used problem-solving ability test and habits of mind questionnaire as well as in-depth
interviews with research subjects as data collection method. The subjects of this research were 3 students of
class X IPA MA Muhammadiyah 2 Al-Furgan who came from high, medium, and low ability groups. These
students participated in mathematics learning using blended learning. The results showed that the problem
solving ability and habit of mind were interrelated and support each other. Students with high habits of mind
have high problem solving ability, students with medium habits of mind have medium problem solving ability,
and students with low habits of mind have low problem solving ability. Students' problem solving ability is
high on the indicator of understanding the problem and low on the indicators of making plans and
implementing plans. Students' habits of mind are classified as moderate to high on the indicator of
perseverance or never giving up, and moderate to low on the indicator of enthusiasm in responding and the
indicator of daring to take responsibility and face risks. The main finding of this study confirms that effective
problem solving skills require good habits of mind. The research result shows the importance of developing
positive thinking habits in learning mathematics can improve students' problem-solving skills. Thus, the
integration of online learning with approaches that pay attention to aspects of habits of mind can be an
effective strategy in improving students' mathematics achievement.
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1. Introduction needs to be taught to students from the early

Mathematics is one of the subjects that stages of formal education. Mathematics is a
plays an important role in the field of science that can be applied to all aspects of
education. Mathematics is a basic science that everyday life. (Djamilah dkk., 2023;
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Nurmeidina dkk., 2022; Lestari dkk., 2021).
Moreover, mathematics itself is also a subject
that has a significant role in improving stu-
dents' abilities and human civilization.
(Zagiyah & Djamilah, 2021). According to
value of mathematics, the idea behind mathe-
matics education is to foster higher-order
thinking skills, such as mathematical creativ-
ity through problem-solving (Baiduri dkk.,
2022).

According to the National Council of
Teachers of Mathematics NCTM (Suci Rah-
mawati dkk., 2019), There are five competen-
cies in learning, namely: mathematical prob-
lem solving, mathematical communication,
mathematical reasoning, mathematical con-
nections, and mathematical representation
(Ulfah, 2022).

Problem solving skill is needed by stu-
dents to develop their mathematical skills, as
expressed by Husna dkk., (2013), Problem
solving ability is referred to mathematical
power or mathematical skills (doing maths).
So mathematics can be categorised into low-
level thinking and high-level thinking. Polya
in Hendriana., et al (2017) stated that prob-
lem solving is an effort to find a way out of a
goal that is not easy to achieve immediately.
Based on the description above, it can be con-
cluded that problem solving is a process of
overcoming the difficulties faced by using the
knowledge possessed to achieve the goal.
This research will use Polya's problem solv-
ing. The indicators of Polya's problem solving
stages are as follows: Understanding the prob-
lem, Developing the plan, Implementing the
plan, and Looking back (Hanifah, 2021;
Simarmata & Lailin Hijriani, 2020).

The mastery of problem solving does not
only improve students' understanding of
mathematical concepts, but also equips them
with logical and systematic thinking skills
that are useful in various aspects of life
(Nurmeidina dkk., 2021b). However, the

observations during online PPL at MA
Muhammadiyah 2 Al-Furgan showed that
there were still many students in class X IPA
who experienced difficulties, especially in
SPLTV material.

The majority of them had problems in
determining the right strategy to solve the
problems that was presented by educators, so
it had result in unsatisfactory learning
outcomes (Wijaya et al., 2019). One of the
factors is the lack of students’ attention to the
material that was presented and the lack of
active involvement in the learning process.
Even when there was an opportunity to ask to
educators about the clarity of the material,
students' responses tended to be silent. After
being interviewed, students admitted that they
felt embarrassed to ask questions. They were
more willing to give opinions after being
appointed directly by the educator, even
without understanding the material presented
fully. Therefore, it is important for students to
be able to determine the right strategy in
solving problems as an indicator of successful
problem solving (Sa'adilla et al., 2020)

Measuring students' problem-solving
skills can be done by solving problems which
relates to the System of Linear Equations of
Three Variables (SPLTV) material. (Afrian-
syah dkk., 2023). SPLTV was chosen for the
research because this material always be met
by students in school mathematics problems.

SPLTV involves various types of prob-
lems, both in pure mathematics format and in
the context of life stories. (Asok & Hashanah,
2021; Rani & Maarif, 2021).

In solving the problem context, students
are expected to be able to construct a mathe-
matical model of the story problem, make a
plan, and fulfil the indicators of problem solv-
ing ability. If students are able to fulfil these
indicators, it can be assumed that they have
good problem solving skills so that it will
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make it easier for them to deal with problems
that arise in SPLTV material.

Beside paying attention to problem solv-
ing ability as students’ cognitive aspect, it
must also pay attention to affective aspects in
the learning process. One of these affective at-
titudes is the habit of mind. Based on Syukria
et al., (2013) in learning, students must have
attitudes and behaviours that are conducive in
learning and utilising thinking skills, namely
students must connect new knowledge and
skills with what they have already knew.

It can help students broaden their hori-
zons so that the important goal of learning is
to be able to use their knowledge meaning-
fully. In general, all mathematics materials re-
quire problem-solving skills (Faiziyah dkk.,
2024; Wahyudi dkk., 2020). Three-variable
linear equation is a subject that requires prob-
lem-solving skills to learn. Based on Akbar
dkk (2017), in learning process, habits of
mind can be observed in the classroom, such
as enthusiasm in responding to questions from
educators, students' desire to develop prob-
lem-solving strategies, and how willing stu-
dents are to explain the solutions they get.

Habits of mind are the tendency of stu-
dents' intelligent behaviour in problems solv-
ing that are not immediately known. Habits of
mind consists of two words, namely "habits"
and "mind". In this study, habit of mind is
defined as 'habit of thinking'. Habits of mind
are defined by Costa dan Kallick in Dwira-
hayu dkk., (2018) as a characteristic of intel-
ligent people when faced with problems that
do not easily know the solution. Based on
Marita (2014), habits of mind are a group of
skills, attitudes, and values that enable a per-
son to develop performance or behavioural in-
telligence based on the stimulus provided to
guide students in facing or solving existing
problems. Based on the understanding above,

habit of mind is the tendency of students' in-
telligent behaviour in problems solving that
have no known the solution immediately.

Costa, Arthur L.; Kallick (2015) identi-
fied 16 habits of mind when individual ad-
dress problems in a cerebral manner, which
are as follows:

a. Endure or never give up.

b. Regulate conscience.

c. Listening to other people's opinions with

empathy.

Think flexibly.

Metacognitive thinking.

Seeking to work thoroughly and precisely.

Asking questions and raising issues ef-

fectively.

h. Utilising old experiences to form new
knowledge.

i.  Thinking and communicating clearly and

precisely.

Utilise the senses in collecting and pro-

cessing data.

Inventing, imagining and innovating.

Enthusiastic in responding.

Dare to take responsibility and face risks.

Funny.

Interdependent thinking.

Continuous learning.

From 16 characteristics in this research,

only 9 habits of mind will be used in this

research, namely: (1) persevere or never give

up, (2) regulate conscience, (3) think

metacognitively, (4) be thorough and precise,

(5) ask questions and raise problems, (6)

utilise old experiences to form new

knowledge, (7) be enthusiastic in responding,

(8) dare to take responsibility and face risks,

and (9) learn continuously.

Based on Masnis' research result (2017),
it explained that the relationship between the
ability in mathematics problem solving and
mathematics habits of mind. The difference
between this research and the previous re-
search is that this research will describe the
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problem solving ability and habits of mind
habits of students and the questions that will
be used to test the problem solving ability are
contextual questions.(Kamaruddin dkk., 2020;
Noviantari, 2018). Nurmeidina (2022) stated
that the ability to think creatively is closely
related to the habits of mind of high school
students. In this case, the indicators of crea-
tive thinking are also in line with problem
solving ability. Therefore, it is needed the re-
search that can find out students' problem-
solving skills, including the mistakes they of-
ten make and their relationship with habits of
ts. The results of this analysis can be used to
evaluate learning methods and motivate stu-
dents in solving mathematics problems.

Polia in (Hendriana et al. 2017), states
that problem solving is an effort to find a way
out of a goal that is not easy to achieve
immediately.

According to Krulik dan Rudnik (Hendri-
ana dkk., 2017), Problem solving is a process
in which individual uses the knowledge,
skills, and understanding that they have ac-
quired to solve problems in unusual situations.
Based on the “description above, it can be
concluded that problem solving is a process of
overcoming the difficulties faced by using the
knowledge possessed to achieve goals (Sai-
fulloh dkk., 2024).

There are four stages of problem solving
(Madya dkk., 2023; Basadur dkk., 2014,
Cahyani & Setyawati, 2017; Savic, 2016)
namely understanding the problem, planning
to solve the problem, planning the problem,
and reviewing the results obtained. Polya's
four stages are as follows:

1) Understanding the Problem

The first stage in problem solving is un-
derstanding the problem. Students need to
identify what is known, what information is
present, the relationships and values involved,

and what they are looking for (Widodo & Tur-
mudi, 2017). There are some suggestions that
can help students to understand complex
problems, namely: asking questions about
what is known and what is sought, explaining
the problem in their own words, explaining
the problems with their own words, relating it
to other similar problems, drawing attention
to important parts of the problem, developing
models, and drawing diagrams.

2) Make aPlan

Students need to identify the operations
involved as well as the strategies required to
solve the given problem. (Montague dkk.,
2000). Students can do this by: guessing, de-
veloping models, sketching diagrams, simpli-
fying problems, identifying patterns, creating
tables, experiments and simulations, and sort-
ing data/information.

3) Implementing the Plan

What is implemented depends on what
has been planned before and also includes the
following: interpreting the given information
into mathematical form and applying strate-
gies during the on going process and calcula-
tions. In general, at this stage students need to
defend the plan they have chosen. If the plan
can not be implemented, then the student can
choose another method or plan.

4) Looking Back (Hindsight)

The following aspects need to be paid at-
tention when reviewing the steps previously
involved in problem solving, namely: re-ex-
amining all the important information that has
been identified, re-examining all the calcula-
tions that have been made, considering
whether the solution is correct or logical,
looking at other alternative solutions and re-
reading the question and asking yourself
whether the question has been answered.
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Meanwhile, according to Gagne
(Budiarti & Mahendra, 2020; Shishigu et all.,
2018; Wagner dkk., 2014), there are five steps
that must be taken to overcome this problem,
namely:

a. Present the problem in a clearer form,

b. Stating the problem in an operational
(solvable) form,

c. Develop alternative hypotheses and
working procedures that are considered
good for use in problem solving.

d. Test the hypothesis and make efforts to
obtain results (data collection, data
processing, etc.), the results may be more
than one.

e. Re-examine whether the results obtained
are correct, or perhaps choose the best
alternative solution.

Based on the stages of problem solving
previously described, it is concluded that this
research will use Polya's problem solving.
The indicators of Polya's problem solving
stages are as follows:

a. Understanding  problem indicators
include: determining what is known and
asked about the problem and explaining
the problem in your own words.

b. Indicators of plan making include: using
all available information to solve the
problem and make a plan for the solution
steps.

c. Indicators of plan implementation
include: using the solution steps correctly,
applying strategies during the process
and calculations.

d. Indicators of Looking back include:
writing conclusions on answers.

Linear equations with three variables are
considered as challenging material for
students. (Abidatul Imaroh, Ulumul Umabh,
2021; Hariati & Septiadi, 2019; Laksana &
Fiangga, 2022; Sasmita & Qohar, 2021).
Problem-solving skills are required to solve
contextualised problems in this subject

(Ahdhianto dkk., 2020). In addition to
problem-solving skills, habits of mind are also
needed so that students can correctly interpret
the meaning of contextual problems.
(Wardani dkk., 2022; Yandari dkk., 2019).

In this class, the learning of linear
equations of three variables is carried out
using blended learning method that combines
face-to-face and online learning methods
(Helsa dkk., 2021; Minarti & Hakim, 2022).
Blended learning alternates between these
two approaches each week. (Kurnia dkk.,
2022; Setiyani, 2019). This method allows
students to get benefit from the advantages of
offline and online teaching, create a dynamic
and interactive learning environment that
enhances their understanding of the subject
matter. Based on this explanation, it is
important to examine the analysis of students’
problem solving ability in solving contextual
problems of linear equations of three
variables in terms of habits of mind (Hamzah
dkk., 2022; Purnomo & Suparman, 2020).

This research will discuss in depth the
importance of problem solving skills in learn-
ing mathematics, especially on the subject of
System of Linear Equations of Three Varia-
bles (SPLTV). The researchers will elaborate
Polya's problem solving stages and how these
stages can be applied in the context of SPLTV
learning. In addition, this study also will ex-
plore the relationship between students' habits
of mind and their ability to solve mathemati-
cal problems. Observation data from class X
IPA at MA Muhammadiyah 2 Al-Furgan will
be analysed to provide insights into the stu-
dents’ challenge to face and the strategies that
can be implemented to improve their prob-
lem-solving skills. Readers will get better un-
derstanding of effective learning methods, as
well as how habits of mind can contribute to
students' academic success in mathematics.
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2. Method several methods, including the use of

This type of research is qualitative
research with descriptive method. This
research uses a qualitative research design by
giving a problem-solving ability test and a
habit of mind questionnaire as well as in-
depth interviews to the research participants.
Qualitative research uses various scientific
techniques to obtain an  in-depth
understanding of the events experienced by
research participants, as well as providing oral
and written explanations in a unique natural
environment. The analysis of problem solving
ability based on habits of mind in the context
of this study aims to provide an explanation
that the use of a qualitative approach is to
explore the relationship between problem
solving ability and habits of mind which are
believed to be interrelated. The results of the
reseach are expected to provide a deeper
understanding on how students’ problem-
solving skills and habits of mind affect their
ability to solve contextual problems after
participating in online learning about the
system of linear equations of three variables
(SPLTV).

This research aims to confirm or refute
the alleged relationship between problem
solving ability and students' habits of mind in
the previous research. The results of this
research are expected to provide a clear
description  of students' problem-solving
skills and habits of mind. Students who have
high-level thinking skills are also expected to
have high problem-solving skills, and vice
versa. To collect data, this research used

questionnaires about thinking habits, problem
solving ability tests, and in-depth interviews.

The respondents of this research were
students of class X IPA MA Muhammadiyah
2 Al-Furgan. These students took part in
learning mathematics using blended learning.
The learning was done in two ways, namely
offline in class and online using Zoom. The
selection of the respondents in this study used
purposive sampling technique, namely
sample selection with certain considerations.
The respondents of this study were students
who carried out online learning on SPLTV
material. They were given tests to measure
problem solving skills and habits of mind.
The selection of respondents were based on
the results of the answers to the problem
solving questions and the habit of mind
questionnaire that had previously been given
to groups of students in the high, medium, and
low classifications. The research location was
MA Muham-madiyah 2 Al-Furgan, class X
IPA, even semester of the 2020/2021
academic year.

The problem-solving ability assessment
score is adapted from Akbar, dkk (2017),
where the assessment sheet refers to the four
stages of problem solving. The assessment
sheet can be seen in the following table:
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Table 2. Indicators and Assessment Instruments for Problem Solving Ability Assessment

Polya's Problem uestion .
MO Solv)i/ng Indicators S/Iaterial REOnSE 1O QUSRS
1. Understand the  Solving There is an attempt to identify the information 1
problem contextual contained in the question but it is still lack.
problems related  Can identify the information contained in the question 2
to SPLTV but still incomplete
Can identify the information contained in the question 3
completely and correctly
2. Make a plan Solving Attempts to write down the strategy but fails 1
contextual
problems related
to SPLTV
3. Implement the plan Solve contextual There is a solution but it is still wrong 1
problems related The problem has a solution, but there are still errors
to SPLTV in the calculation
Can solve the problem correctly
4, Looking back Solve contextual There is an attempt to write a conclusion but it is 1
problems related incorrect
to SPLTV The conclusion given is not correct

The conclusion given is correct

In this research, the questionnaire The data collection technique was
instrument was used to measure students' adapted from Wijayanto dkk (2018) using the
habits of mind. The assessment of students' highest score 10.
habits of mind uses a Likert scale.

Table 3. Habits of Mind Questionnaire Scoring Format

Answer options Positif Negative
SS 5 1
S 4 2
RR 3 3
TS 2 4
STS 1 5

Table 4. Categories of Problem Solving Abili

\[o} Test Results of Mathematical Communication Category
Ability and Problem Solving Ability
x =33 Low
33 < x =66 Currently
66 < x < 100 High
Table 5. Habit of Mind Score Range
High x = 80,52
Medium 61,48 < x == 80,52
Low x < 61,48

The steps in determining the category of (3) conclusion drawing and verification
habit of mind was taken from Arikunto (2013). (Baring & Berame, 2022).
The data analysis techniques which was used :
(1) data reduction, (2) data presentation, and
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3. Results and Discussion

The data in this study were obtained
through three methods, namely written tests,
questionnaires, and interviews. The written
test instrument given to the participants of
research contained each of the measuring

instruments for the ability to construct mathe-
matical proof. (Herdiansyah et al., 2024,
Lazwardi et al.). The results of this research
will describe the results obtained during the
research. The 6 participants who took the
SPLTV question and the habit of mind ques-
tionnaire can be seen in Table 6.

Table 6. Research Subjects

Problem solving

Habits of Mind

FN High High
KS Medium Medium
NI Low Low

Based on Table 6, it is known that
students have high problem solving skills, and
their mathematical thinking habits are also
high. Students who have moderate problem
solving ability so they have moderate
mathematical thinking habits. Students who
have low problem solving ability, then their
mathematical thinking habits are also low.
The interview results show that there were
three participants who don’t be able to
understand all of the information in the ques-
tion. They are not familiar with the problems
that was presented in the form of a story. In
Fuady et al. (2021) research stated that
students felt that they didn’t understand well

about the material that was explained by the
teacher in online class. In line with the re-
search above, Djamilah & Lazwardi's re-
search (2020) stated that regarding students'
difficulties in associating many concepts with
the problems so the students had difficulty in
determining the steps that must be taken in
proof, and difficulty imagining the general
properties of an object or number due to
different experiences.

a. Problem Solving Skills
Subjects with high problem solving
ability (FN) and high Habits of Mind.

Esti = x

Ratih =y

Zahra= z

¥y + 2z = 150.000 + x
x +z = 1450.000

x +y+ z=2.000.000
—x + y+ 2z = 150.000
x +z = 1.450.000

x +y+ z=2.000.000

can be found

Enough, because from the information a mathematical model can be created and a solution

Figure 1. Answer to Problem Number 3, the participantis FN

Based on Figure 1, FN showed his ability
to understand the meaning of the question
well. He deftly translated the problems
directly into the form of mathematical models,
simplifying the complexity of the problems to
make the analysis more structured. This

action reflected the ability of FN to use
mathematical language as a tool to formulate
and solve problems.

Furthermore, FN confidently stated that
the information available in the problem was
sufficient to form an  appropriate
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mathematical model and find the solution.
This shows that FN's problem solving ability
is very good in recognizing relevant
information from the context of the problem,
as well as his ability to use it efficiently in the
problem solving process (Dwiprabowo, 2021;
Lutfiya et al., 2021).

Based on the results of the answers of FN ,
it can be concluded that they are able to

understand the information contained in the
problem well. These skills provide a strong
foundation for FN to apply their mathematical
knowledge in real situations, and demonstrate
their ability to analyze and solve problems in
a systematic and structured manner.

"To minimize expenses, buy more fish than beef, as fish protein content is higher than beef and
fish is much cheaper. Then, purchase beef in quantities sufficient fo meet the required calories”

Figure 2. Answer to Problem Number 4 Participant: FN

Making a plan. Based on Figure 2, FN
has understood the meaning of question
number 4 even though the answer was not
correct. The participant had a plan to solve the
problem. Based on the solution plan that was
submitted by the participant, it showed that
the subject had not been able to use all the
information available and could plan the
solution steps. (DP Lestari et al., 2023;

Nuryah et al., 2020; Vilianti et al., 2018). But
the interesting thing was the participant had a
plan to solve the problem. Although they have
not succeeded in formulating the right answer,
the participant had the strategies outlined or
steps that will be taken to reach the solution.
It showed that the participants had an aware-
ness of the importance of planning the solu-
tion steps before going further.

Misgal ©  x =daging sapi
W= ikan segar

+  Model matematikanya adalah

7.500 (1)

v = 16200 (2)
Fungsi z (minimum}
2 = 40.000x + 15.000y

Eleminasikan x pada persamaan (1) dan (2)

500x + 250y

) 50 10x + 5y = 550
200x + 300y = 16200 20 10x + 15y

-1

persamaan (2)

(x,v) = (42,26

Menertukan Titik petong sumbu x dan sumbu y pada
persamaan (1) dan (2)

500x + 250y = 27.500 200x + 300y = 16.200

x () x (xy)
0 | 110 | (0,110) 0 |54 | (054)
55| 0 | (55.0) 81 | 0 | (8LO)

5.000 (z6)

nya daging sapid an ikan segar yang harus
disediakan rumah sakit supaya mengeluarkan biaya yang
sekecil mungkin daging sapi = O dan ikan segar 54 kg

Developing a planning . Based on Figure
3, FN can solve the problem number 5
correctly. It was shown by the participant was
able to connect the information in the problem
with the plan that he was used. Based on the
description above, the participant can use the
steps of the solution planning to solve the

Figure 3 Answer to Problem Number 5 Participant: FN

problem.(Gunawan et al., 2018; Wulan &
Anggraini, 2019). Students applied the
problem solving strategy. But The interesting
thing was the participant that the participant
had a planning to solve that problem.
Although it was not successful yet, in
preparing the correct answer, the participant

Indonesian Journal on Learning and Advanced Education (IJOLAE)| p-ISSN 2655-920x, e-ISSN 2656-2804

Vol. 7 (1) (2025) 117-185



126

Exploring the Interplay between Habits of Mind and Problem-Solving Skills in Online Mathematics Learning:

Insights from Three-Variable Linear Equation Contextual Problems

had outlined the strategies or steps that must
be taken to reach a solution. It showed that
the participant had an awareness of the

importance thing of the solution steps
planning before going further (Nurmeidina et
al., 2021a).

Jawaban no 6

Pencil=x

Book=y

Pen=z

3x + 4y + 5z = 36.500
2x + 3y + 22 = 22500
Sx + 2y + 4z = 29.000
Eliminate (1) & (2)

3x + 4y + 5z = 36.500
2x + 3y + 22 = 22500

(1
(2)
(3)

x 2 6x +8y+ 10z = 73.000
X3 6x+9y +62=067500
v+ 4z = 5500 (4)
Eliminate (1)& (3)
3x + 4y + 5z = 36500
5x + 2y + 4z = 29.000

®5 15x+ 20y + 25z = 182.500
x3 15x + 6y + 12z = 87.000
14y 4 13z = 95500 (5)
Eliminate (4) & (5)
¥+ 4z = 5500 X 14 —14y + 56z =77.000
14y + 132z = 95500 % 1 14y + 13z = 95.500
69z = 172500
2=172500:69
z=2500
Subfitute z fo equations (4)
v+ 4z = 5.500

¥+ 4(2.500) = 5.500
¥+ 10,000 =5.500
¥ = 5.500 - 10.000
y= —4500
¥ = 4500
Subfitute z = 2.500 and v = 4.500 fo equations(2)
2x + 3y +2z = 22500
2x + 3(4.500) + 2(2.500) = 22.500
2x + 13.500 + 5.000 = 22.500
2x + 18.500 = 22.500
22500 18.500
4.000
4.000:2
x = 2,000
() Pencil = 2.000
(y)boak = 4500
(z)Pen= 2500
From the statement above, Pencil (x) costs 2,000, Book
(y) costs 4,500, whilePen (z)= 2,500 isnot includedin
the solution above because according fo the solution, the.

priceof the book itself isvaluedat4,500,not 5,000

dx
2x
X

Figure 4 Answer to Problem Number 6 Subject FN

Looking back. Based on Figure 4, it can
be seen that the FN can solve problem number
6 correctly. The subject changed the
information in the problem into the form of a
mathematical model. Then he used mix
methods (elimination-substitution) to solve

problem number 6. The conclusion that was
written by FN was in accordance with the
results obtained and the purpose. It showed
that FN can check the correctness of the
results of his answers (Pradana & Murtiyasa,
2020).

Jawaban ne 3 subjek KS

F +2Z = E + 150.000
Z 4 E =1.450.000
F +Z + E = 2.000.000
o F+(Z+E)=2.000.000
F + 1.450.000 = 2.000.000
F = 550.000
s F+42Z—E=150.000
F + Z + E = 2.000.000
Z —2E = —1.850.000
Z = —1.850.000 + 2E
e F+42Z—E =150.000

55
55

0.000 + (—3.700.000 +4E — E = 150

s  E+Z=1.450.000
Z = 1.450.000 — 1.100.000
Z = 350.000

solve the given problem."

0.000 + 2(—1.850.000 + 2E) — E = 150.000

.000

—3.150.000 + 3E = 150.000
3E = 3.300.000
E =1.100.000

"The given information is sufficient, neither more nor less, as the information provided can

Figure 9. Answer of Problem Number 3 Participant: KS

The participant with moderate problem
solving ability (KS) and moderate Habits of
Mind understand the problem. Based on
Figure 9, it can be seen that KS can

understand the problem. The participant
wrote it down in the form of a mathematical
model immedietly. He did not only take the
modeling in mathematical form, but he also
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looked for solutions for the problems above
that should not be sought. Furthermore, the
participant explained that the information

500s +250i = 27.500
=274
200s +300i = 16200
=162
» 105 +5i = 550
25 + 3i = 162
8s+2i=388 :2
45 + 0= 194
i =194 — 45
» 105 + 5i = 550
105 + 5(194 — 4s) = 550

— 505 + 250

— 25 +3i

given in the problem was sufficient, no more
and no less because the information above can
solve the problem given.

10s + 970 — 20s = 550
—10s = —420
s =42
o (=194 —4s
=194 — 4(42)
i=194 — 168
i=26
e Beef = 42 x 40.000 = 1.680.000
Fish = 26 x 13.000 = 390.000
= 2.070.000

Figure 10. Answer of Problem Number 4 Participant: KS

Making a plan. Based on Figure 10, it can
be seen that KS has not understood the
problem number 4. The participant did not
write a plan for the completion steps in prob-

lem solving number 4. It showed that the par-
ticipant has not been able to use all the
information that was available and was unable
to make a plan for the completion steps.

Bahan Jumlah
Beef X
Fish y

K P

500 200
250 300
27.500 16.200

10x + 5y = 550

2x + 3y = 162
3. x=0
4 y=0

Mathematical model

1. 500x + 250y = 27.500

2. 200x + 300y = 16.200

10x + 5y =550;2x+3y =162, x=0;y=0

Figure 11 Answer of Problem Number 5 Participant: KS

Apply the plan based on Figure 11, it can
be seen that KS had difficulty in
understanding the meaning of question
number 4. When analyzing the participant, it
saw that there was no written solution
planning. It showed that the participant has
not use maximally utilized all available
information and has not been able to
formulate a systematic solution plan.

The the participant didn’t know the
meaning of problem number 4. It can be a
serious obstacle in the problem solving
process. Without a good understanding of the
problem, the participant may find difficulty

to identify the steps needed to solve the
problem. In dealing this situation, further
efforts are needed to help the participant to
understand the meaning of problem number 4
and train him in planning the steps to solve it.
This approach may involve more intensive
coaching, additional practice, or the use of
more interactive learning strategies to help the
participant to develop better problem-solving
skills. With the right support, it is hoped that
the participant can overcome these obstacles
and improve his ability to solve complex
problems.
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Ani 3x + 4y + 5z = 36.500
Edo 2x + 3y + 2z = 22.500
Beni 5x + 2y + 4z = 29.000
. 3x + 4y +5z = 36.500
2x + 3y + 2z = 22.500

x 2 6x+8y+ 10z =73.000

x3 6x+9y+6z=67500 —

. —y =5500— 4z
—y = 5.500 - 10.000
y = 4500
. 3x+ 4y + 5z = 36.500
3x 4 4(4.500)+ 5(2.500) = 36.500

SyTaz=5.500
e 2x4+3y+27=22500 x5 10x+15y +10z= 112500
Sx4+2y4+4z =29500 x2 10x+ 4y+8z =58000 -

3x + 18.000 + 12.500 = 36.500
3x+ 30.500 = 36.500

3x = 6.000

x = 2.000

ITy + 2z =54500
* —y+4z=5500 x 11 —11y + 44z = 60.500
11y + 2z=54500 x1 11y + 2z = 54.500 +
46z = 115.000
z= 2500

Jawaban no 3 NI

Esti = x —x +y + 22 =150.000
Fatin=y x 42z = 1.450.000
Zahra=z x4 y+ z = 2.000.000

It's feasible because fromthe information or story obtained, a mathematical model canbe created and solved.

The actual pricesof eachitemare1 pencil forRp. 2,000,-
, 1 book forRp. 4,500,-,and1 ballpointforRp. 2,500,-.

Figure 12 Answer of Problem Number 6 Participant: KS

Looking back, Based on Figure 12, KS
can solve problem number 6 correctly. The
participant changed the information in the
problem into the form of a mathematical
model. Then the participant used the mixed
method (elimination-substitution) to solve the

problem above. The conclusion written by the
participant was in accordance with the results
obtained and the purposed. It showed that the
participant can check the correctness of the
answer.

Esti = x —x +y + 2z = 150.000
Fatin=y x +z = 1.450.000
Zahra=z x+ y+ z = 2.000.000

It's feasible because fromthe information or story obtained, a mathematical model canbe created andsolved.

Figure 13. Answer to Problem Number 3 of Subject NI

Understand the problem. Based on Figure
9, it can be seen that NI has understood the
meaning of the question. In mathematic
modeling form, the answer of NI was correct.
Then the participant explained that the
information contained in the problem was
sufficient or possible to create mathematical
models and solutions.(Chinnappan et al.,
2012; Davies et al., 2021). The problem
number 4, 5, and 6 did not answered. The
participant who had low scores as the result
he cannot construct their mathematical
abilities well (Adnan et al., 2021).

b. Habits of Mind

Habit of mind is a form of behavior that
combines right and left brain activity, by com-
bining intellectual and emotional aspects.
(Dwirahayu et al., 2018; Hutajulu & Minarti,
2017). It is a regular and consistent pattern or
way of thinking that a person has in respond-
ing, processing, and solving various problems
or situations. Habits of mind includes a series
of thinking process, problem-solving strate-
gies, mental attitudes, and cognitive tenden-
cies that influences the way of a person deals
with various situationsin daily life. In other
words, habits of mind becomes the base of
how individual understands, responds to, and
interacts with their environment. The follow-
ing are the results of the students' habits of
mind questionnaire for each indicator.
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Tabel 7. Categories of Habit of Mind Indicators

Indicators of habits of mind according to Costa

Subject

1.  Endure or never give up High Medium Low
2. Setyour heart Medium Medium Low
3. Metacognitive thinking Medium Medium Medium
4.  Thorough and precise Medium Medium Medium
5. Ask questions and pose problems Medium Medium Low
6.  Utilise old experiences to form new knowledge Medium Low Low
7.  Beeager to respond Medium Low Low
8.  Dare to take responsibility and face risks Medium Low Low
9.  Continuous learning Medium Medium Low

Student who has high problem solving
ability, he has high mathematical habits of
mind. Student who has moderate problem
solving ability, he has moderate mathematical
habits of mind According to Masni (2017)
there was a relationship between problem
solving ability and mathematical habits of
mind. The importance of habits of mind in
mathematics learning and daily life so that
students can face life's challenges confi-
dencely. (Miliyawati, 2014; Isfiani, 2016). In
addition, habits of mind and building role
models also play an important role in devel-
oping students' habits of mind. Habits of Mind
has a role in learning mathematics (Ayu et al.,
2023).

Teachers should encourage students to be
aware of and use the necessary resources and
information so that students can be open-
minded and able to find solutions to difficult
problems (Suharti et al., 2024). Problem-
based learning is an approach that can im-
prove students' problem solving skills, even in
this thinking activity students have monitored
the planning process to reduce errors in prob-
lem solving (ljirana et al., 2021; Putri et al.,
2022). Meanwhile, context-based learning is
learning that can improve problem solving
skills by using habits of mind. The students
who have critical thinking habits tend to find
it easier to solve problems based on context
(Faiziyah et al., 2021; Faiziyah et al., 2024,
Nugroho, 2017).

4. Conclusion

Based on the results of the research and
the discussion, several main findings can be
concluded. Firstly, students' problem-solving
ability is closely related to their habits of mind.
The students who have high problem-solving
ability tend to have high thinking habits as
well, and vice versa. Second, students'
problem-solving ability in solving contextual
problems in blended learning on SPLTV
material is high in the indicator of
understanding the problem. Third, students'
problem-solving skills are medium on the
backward-looking indicator, and relatively
low on the indicators of making plans and
implementing plans. In addition, students'
habits of mind is vary from moderate to high
on the indicator of perseverance or never
giving up, and from moderate to low on the
indicator of enthusiasm in addressing and
taking responsibility and facing risks.

These findings answered the research
questions by showing the relationship
between problem-solving skills and students'
habits of mind, as well as providing a detailed
picture of students' level of ability in specific
aspects of problem-solving in SPLTV
material in blended learning. These condition
contribute to a broader understanding of how
habits of mind can influence students'
problem-solving skills in an online learning
context. This conclusion also directly relates
to the research objectives outlined in the
introduction, namely to identify the

Indonesian Journal on Learning and Advanced Education (IJOLAE)| p-ISSN 2655-920%, e-ISSN 2656-2804

Vol. 7 (1) (2025) 117-185



130 Exploring the Interplay between Habits of Mind and Problem-Solving Skills in Online Mathematics Learning:
Insights from Three-Variable Linear Equation Contextual Problems

relationship between thinking habits and
students' problem-solving skills, and to
evaluate students' problem-solving skills on
SPLTV in the context of online learning.

For future research, it is recommended to
further explore teaching strategies that can
improve students' critical and analytical
habits of mind, as well as to investigate other
factors that may affect students’ problem
solving ability in the context of blended
learning. In addition, further research can be
conducted to overcome the limitations faced
in this study, such as a larger sample and a
variety of different learning methods.

5. Reference

Abidatul Imaroh, Ulumul Umah, TMA
(2021). Analisis Kemampuan
Pemecahan Masalah Matematika

Ditinjau Dari Self-Efficacy Siswa Pada
Materi Sistem Persamaan Linear Tiga
Variabel. Jurnal Pembelajaran
Matematika Inovatif, 4(4).

Adnan, M., Abidin, ZZ, Mustam, AA, Maat,
SM, Sutama, S., Prihaswati, M. &
Zulnaidi, H. (2021). Kemampuan dan
analisis kesalahan Siswa pada topik

ekspresi aljabar. Jurnal Fisika: Seri
Konferensi, 1988(1).
https://doi.org/10.1088/1742-
6596/1988/1/012049

Afriansyah, EA, Permatasari, RPD, Hamdani,
NA, & Maulani, GAF (2023). Sejauh
Mana Kemampuan Pemecahan Masalah
Matematis Siswa SMK?
https://doi.org/10.2991/978-2-38476-
056-5_41

Ahdhianto, E., Marsigit, Haryanto, & Santi,

NN (2020). Pengaruh model
pembelajaran  kontekstual  berbasis
metakognitif  terhadap  kemampuan

pemecahan masalah dan komunikasi
matematis siswa kelas V. Jurnal
Penelitian Pendidikan Eropa, 9(2).
https://doi.org/10.12973/eu-jer.9.2.753
Akbar, P., Hamid, A., Bernard, M. &
Sugandi, Al (2017).  Analisis
Kemampuan Pemecahan Masalah Dan

Disposisi Matematik Siswa Kelas Xi
Sma Putra Juang Dalam Materi Peluang.
Jurnal Cendekia : Jurnal Pendidikan
Matematika, 2(1), 144-153.
https://doi.org/10.31004/cendekia.v2il.
62

Arikunto, S. (2013). Dasar-Dasar Evaluasi
Pendidikan (edisi ke-2). Bumi Aksara.

Asok, AN, & Hasanah, A. (2021).
Penyelesaian  Masalah ~ Matematika
Siswa SMA Sistem Persamaan Linier
Tiga Variabel. JTAM (Jurnal Teori Dan
Aplikasi Matematika), 5(1).
https://doi.org/10.31764/jtam.v5i1.3929

Ayu M, A., Katminingsih, Y., & Widodo, S.
(2023).  Pengembangan  Kuesioner
Matematika Habits of Mind Siswa SMP.
Jurnal Internasional Penelitian dan
Review, 10(5).
https://doi.org/10.52403/ijrr.20230554

Baiduri, Cholily, YM, & Ulfah, F. (2022).
Proses  Berpikir  Intuitif  Siswa
Berkemampuan Tinggi dalam
Pemecahan Masalah Matematis
Berdasarkan  Gender. Jurnal limu
Pengetahuan Alam Universitas Hunan,
49(2).
https://doi.org/10.55463/issn.1674-
2974.49.2.1

Baring, J., & Berame, J. (2022). Supporting
Conceptual Comprehension of Newton’s
Laws of Motion of Grade 8 Students
through Kotobee Interactive E-Module.
Indonesian Journal on Learning and
Advanced Education (IJOLAE), 4(3),
209-232.
doi:https://doi.org/10.23917/ijolae.v4i3.
18790

Basadur, M., Gelade, G., & Basadur, T.
(2014). Gaya Proses Pemecahan Masa-
lah yang Kreatif, Tuntutan Kerja Kogni-
tif, dan Kemampuan Beradaptasi Organ-
isasi. Jurnal Illmu Perilaku Terapan,
50(1).
https://doi.org/10.1177/0021886313508
433

Budiarti, MIE, & Mahendra, FE (2020).
Analisis Pemecahan Masalah Geometri
Berdasarkan Tingkat Berpikir Teori Van
Hiele Dan Gender. Pi: Jurnal Pendidikan

Indonesian Journal on Learning and Advanced Education (IJOLAE)| p-ISSN 2655-920%, e-ISSN 2656-2804

Vol. 7 (1) (2025) 117-185


https://doi.org/10.23917/ijolae.v4i3.18790
https://doi.org/10.23917/ijolae.v4i3.18790

Exploring the Interplay between Habits of Mind and Problem-Solving Skills in Online Mathematics Learning: 131
Insights from Three-Variable Linear Equation Contextual Problems

Matematika, 3(1).
https://doi.org/10.21067/pmej.v3i1.385
3

Cahyani, H., & Setyawati, RW (2017).
Pentingnya Peningkatan Kemampuan
Pemecahan Masalah Melalui PBL untuk
Mempersiapkan ~ Generasi ~ Unggul
Menghadapi MEA. PRISMA: Prosiding
Seminar Nasional Matematika, 151-
160.

Chinnappan, M., Ekanayake, MB, & Brown,
C. (2012). Penggunaan Pengetahuan
Dalam Konstruksi Pembuktian Geometri

Oleh Siswa Sri Lanka. Jurnal
Internasional Pendidikan Sains dan
Matematika, 10(4).

https://doi.org/10.1007/s10763-011-
9298-8

Costa, Arthur L.; Kallick, B. (2015). Belajar
dan Memimpin dengan Kebiasaan
Berpikir: 16 Karakteristik Penting untuk
Sukses. Dalam Acta Universitatis
Agriculturae et Silviculturae
Mendelianae Brunensis (Vol. 53, Edisi
9).

Davies, B., Alcock, L., & Jones, 1. (2021).
Apa yang dimaksud ahli matematika
dengan pembuktian? Sebuah studi
penilaian komparatif tentang pandangan
siswa dan matematikawan. Jurnal
Perilaku Matematika, 61.
https://doi.org/10.1016/j.jmathb.2020.1
00824

Djamilah, S., Hidayati, R., & Ikrima. (2023).
Analisis membantu Belajar Siswa Dalam
Mata Pelajaran Matematika Pada Materi
Statistika. Pendidikan Matematika, 4(1),
81-92.

Djamilah, S., & Lazwardi, A. (2020).
Pembelajaran Daring Struktur Aljabar
dan Analisis Nyata Pada Masa Pandemi.
JARTIKA Jurnal Riset Teknologi Dan
Inovasi Pendidikan, 3(2), 403-409.
https://doi.org/10.36765/jartika.v3i2.30
4

Dwiprabowo, R. (2021). Profil Berpikir
Kreatif Siswa Sekolah Dasar Dalam
Menyelesaikan Masalah Kelipatan Dan
Faktor Bilangan. Prima Magistra: Jurnal
lImiah Kependidikan, 2(1).

https://doi.org/10.37478/jpm.v2i1.877
Dwirahayu, G., Kustiawati, D., & Bidari, I.
(2018). Pengaruh Kebiasaan Pikiran
Terhadap Kemampuan Generalisasi
Matematis. Jurnal Penelitian Dan
Pembelajaran ~ Matematika,  11(2).
https://doi.org/10.30870/jppm.v11i2.37
57
Faiziyah, N., Khoirunnisa', M., Kholid, MN,
Sari, CK, Nurcahyo, A., Alfiana, TP, &
Nurmeidina, R. (2024).
Etnomatematika: Eksplorasi  konsep
matematika pada rumah adat Joglo.
Prosiding Konferensi AIP, 2926(1).
https://doi.org/10.1063/5.0183045
Fuady, I., Sutarjo, MAS, & Ernawati, E.
(2021).  Analisis  Persepsi  Siswa
Terhadap Media Pembelajaran Online
Pada Masa Pandemi Covid-19 (Studi
Media E-learning: Zoom, Google Meet,
Google Classroom, dan LMS). Jurnal
Ilmu Sosial Internasional Randwick,
2(1).
https://doi.org/10.47175/rissj.v2i1.177
Gunawan, G., Suranti, NMY, Nisrina, N., &
Herayanti, L. (2018). Keterampilan
Pemecahan Masalah Siswa dalam
Pengajaran Fisika dengan Lab Virtual.
Jurnal Internasional Pedagogi dan
Pendidikan Guru, 2.
https://doi.org/10.20961/ijpte.v2i0.2495
2

Hamzah, F., Mujib, A., & Firmansyah.
(2022). Efektivitas ~ Pembelajaran
Blended Learning Menggunakan

Schoology Pada Pelajaran Matematika.
DELTA Jurnal Illmiah Pendidikan
Matematika, 10(1).

Hanifah. (2021). Kemampuan Pemecahan
Masalah  Teknik Integrasi  pada
Pembelajaran Kalkulus Integral Berbasis
Model APOS Siswa Pendidikan
Matematika.  Prosiding  Konferensi
Internasional Ilmu Pendidikan dan
Profesi Guru (ICETeP 2020), 532.
https://doi.org/10.2991/assehr.k.210227.
036

Hariati, A., & Septiadi, DD (2019). Analisis
kesalahan siswa dalam menyelesaikan
sistem persamaan linear tiga variabel:

Indonesian Journal on Learning and Advanced Education (IJOLAE)| p-ISSN 2655-920x, e-ISSN 2656-2804

Vol. 7 (1) (2025) 117-185



132 Exploring the Interplay between Habits of Mind and Problem-Solving Skills in Online Mathematics Learning:
Insights from Three-Variable Linear Equation Contextual Problems

Kasus pada soal HOTS. Jurnal
Internasional Pengajaran dan
Pembelajaran Matematika, 2(1).

https://doi.org/10.18860/ijtim.v2i1.7616
Helsa, Y., Darhim, D., Juandi, D., & Turmudi,
T. (2021). Blended Learning Dalam

Pengajaran  Matematika. ~ Aksioma:
Jurnal  Program Studi Pendidikan
Matematika, 10(2).

https://doi.org/10.24127/ajpm.v10i2.34
47

Hendriana, Rohaeti, & Sumarmo. (2017).
Hard Skill dan Soft Skill Matematika
Siswa (edisi ke-2). PT.Refika Aditama.

Herdiansyah, GP, Kholid, MN, Ariyanti, 1.,
Ulfah, F., & Djamilah, S. (2024).
Mendefragmentasi pemikiran reflektif
dalam menyelesaikan deret aritmatika
kontekstual ditinjau  dari  gender.
Prosiding Konferensi AIP, 2926(1).
https://doi.org/10.1063/5.0182794

Husna, Ikhsan, M., & Fatimah, S. (2013).
Peningkatan Kemampuan Pemecahan
Masalah Dan Komunikasi Matematis
Siswa Sekolah Menengah Pertama
Melalui Model Pembelajaran Kooperatif

Tipe Think-Pair-Share (Tps). Jurnal
Peluang, 1(2), 81-92.

Hutajulu, M., & Minarti, ED (2017).
Meningkatkan Kemampuan Berpikir
Matematis  Tingkat Lanjut Dan
Kebiasaan Berpikir Siswa Melalui

Pendekatan Keterampilan Metakognitif.
JES-MAT (Jurnal Edukasi Dan Sains
Matematika), 3(2).
https://doi.org/10.25134/jes-
mat.v3i2.690

ljirana, 1., Mansyur, J., Rizal, M., & Aminah,
S. (2021).  Studi Longitudinal
Keterampilan Metakognitif dan
Representasi Eksternal Siswa dalam
Konteks Pemecahan Masalah. Jurnal
Indonesia Pembelajaran dan Pendidikan
Lanjutan (IJOLAE), 3(3), 194-206.
https://doi.org/10.23917/ijolae.v3i3.135
63

Isfiani, R. (2016). Profil Tingkatan Habits Of
Mind Dan Kecemasan Kognitif Dalam
Mata Pelajaran Biologi Pada Siswa
SMADIi Kota Bandung. Biodidaktika,

11(2), 53-65.

Kamaruddin, NKM, Amin, ZM, Dia, NC,
Zun, AB, & Alias, M. (2020). Pengaruh
pembelajaran statistika secara
kontekstual terhadap motivasi. Jurnal
Internasional Penelitian Ilmiah dan
Teknologi, 9(4).

Kurnia, L., Azmi, RD, Yuberta, KR, Maris,
IM, & Apriliani. (2022). Pengembangan
Modul Etnomatematika Menggunakan
Blended Learning untuk Mahasiswa S1.
Prosiding Konferensi  AIP, 2524,
https://doi.org/10.1063/5.0112553

Laksana, WPS, & Fiangga, S. (2022).
Pengembangan Chatbot Berbasis Web
Sebagai Media Pembelajaran
Matematika Pada Sistem Persamaan
Linear Tiga Variabel. MATEMATIKA,
11(2).
https://doi.org/10.26740/mathedunesa.v
11n1.p145-154

Lazwardi, A., Ariyanti, I., & Djamilah, S.
(2022). C - Transformasi Operasi Tipe.
7(3), 401-410.

Lestari, DP, Soegeng Ysh, AY, & Sulianto, J.
(2023). Analisis membantu Belajar
Siswa Dalam Memecahkan Masalah
Matematika Dengan Metode Polya Pada
Materi Pecahan Kelas V Sd Negeri 1
Doplang. Didaktik : Jurnal llmiah PGSD
STKIP Subang, 9(1).
https://doi.org/10.36989/didaktik.v9il.7
26

Lestari, F., Dalman, Noprisa, Efendi, D., Ari-
yanti, I., Anggara, B., & Umam, R.
(2021). Efektivitas Pembelajaran Ma-
tematika Berbasis Multiple Intelligence:
Implikasinya di MTs Darul Ma'wa. Pro-
siding Konferensi AIP, 2438 (Oktober).
https://doi.org/10.1063/5.0071296

Lutfiya, L., Sumardi, H., & Siagian, TA
(2021). Analisis Kemampuan
Pemecahan Masalah Matematika Siswa
SMP Berdasarkan Langkah
Penyelesaian Polya. LINEAR: Jurnal
Pendidikan Matematika.
https://doi.org/10.32332/linear.v2i2.373
8

Madya, S., Rahman, A., & Ruslan, R. (2023).
Analisis Kemampuan Menyelesaikan

Indonesian Journal on Learning and Advanced Education (IJOLAE)| p-ISSN 2655-920%, e-ISSN 2656-2804

Vol. 7 (1) (2025) 117-185



Exploring the Interplay between Habits of Mind and Problem-Solving Skills in Online Mathematics Learning: 133
Insights from Three-Variable Linear Equation Contextual Problems

Masalah  Geometri  ditinjau  dari
Kemampuan Spasial Siswa Kelas XIlI
SMA  Cokroaminoto =~ Tamalanrea
Makassar. EduLine: Jurnal Inovasi
Pendidikan dan Pembelajaran, 3(2).
https://doi.org/10.35877/454ri.edulinel
807

Marita, RAS (2014). Profil Habits Of Mind
Siswa SMA Kelas X1 Pada Pembelajaran
Biologi Menggunakan Metode
Praktikum dan Diskusi. DALAM
FOROM MATEMATIKA DAN ILMU
PENGETAHUAN 2014,

Masni, ED (2017). Asosiasi Kemampuan
Pemecahan Masalah Dan Kebiasaan
Berpikir Matematis Siswa Smp. Jurnal
Penelitian Pendidikan INSANI, 20(1),
38-44.

Miliyawati, B. (2014). Strategi Urgensi
Disposisi Kebiasaan Pikiran Matematis.
Jurnal Infinity, 3(2), 174.
https://doi.org/10.22460/infinity.v3i2.62

Minarti, M., & Hakim, L. El. (2022).
Merancang Sistem Blended Learning
dengan Pendidikan Matematika Realistis
untuk Siswa SMK. AL-ISHLAH: Jurnal
Pendidikan, 14(4).
https://doi.org/10.35445/alishlah.v14i4.
2120

Montague, M., Warger, C., & Morgan, TH
(2000). Selesaikan! Instruksi Strategi
untuk Meningkatkan Pemecahan
Masalah Matematika. Penelitian dan
Praktik Ketidakmampuan Belajar, 15(2).
https://doi.org/10.1207/sldrp1502_7

Nugroho, AG (2017). Eksperimentasi Strategi
Pembelajaran  Matematika  Berbasis
Masalah  (Problem  Solving) Dan
Kontekstual (Contextual Teaching And
Learning) Ditinjau Dari Gaya Belajar
Siswa Di SMPN 1 Martapura. Jurnal
Pendidikan Matematika, 2(2).
https://doi.org/10.18592/jpm.v2i2.1175

Nurmeidina, R., Ariyanti, I., & Lestari, F.
(2022). Analisis Kemmapuan Berpikir
Kreatif Dan Habits Of Mind Siswa SMA
Pada Pembelajaran Daring. AKSIOMA:
Jurnal  Program Studi Pendidikan
Matematika, 11(1), 144-158.

Nurmeidina, R., Lazwardi, A., & Nugroho, A.

(2021a). Analisis Kemampuan
Pemecahan Masalah Siswa Pendidikan
Matematika ~ Menggunakan  Modul
Trigonometri.
https://doi.org/10.4108/eai.19-12-
2020.2309151

Nurmeidina, R., Lazwardi, A., & Nugroho,

AG (2021b). Pengembangan Modul
Trigonometri ~ Untuk  Menerbitkan
Kemampuan  Pemecahan  Masalah
Matematika. AKSIOMA: Jurnal

Program Studi Pendidikan Matematika,
10(1), 15-27.

Nuryah, M., Ferdianto, F., & Supriyadi, S.
(2020). Analisis Kesalahan Siswa dalam
Menyelesaikan Soal Persamaan dan
Pertidaksamaan Nilai Mutlak
Berdasarkan Langkah Penyelesaian
Polya. Jurnal Medives Jurnal
Pendidikan Matematika IKIP Veteran
Semarang, 4(1).
https://doi.org/10.31331/medivesvetera
n.v4i1.983

Pradana, HARI, & Murtiyasa, B. (2020). Ke-
mampuan siswa menyelesaikan masalah
berbentuk soal cerita sistem persamaan
linier ditinjau dari kemampuan pen-
alaran. Pythagoras: Jurnal Pendidikan
Matematika, 15(2).
https://doi.org/10.21831/pg.v15i2.3541
9

Purnomo, EA, & Suparman, S. (2020).
Pengembangan Media Pembelajaran
Berbasis Android pada Matakuliah Pem-
belajaran  Matematika SD. Jurnal
Medives : Jurnal Pendidikan Matematika
IKIP  Veteran  Semarang,  4(1).
https://doi.org/10.31331/medivesvet-
eran.v4i1.960

Putri, A., Samsudin, A., Purwanto, M., & Su-
handi, A. (2022). Examination of Con-
ceptual Change Research Over A Dec-
ade: A Bibliometric Analysis Using Sci-
ence Mapping Tool. Indonesian Journal
on Learning and Advanced Education
(IJOLAE), 4(3), 171-190.
doi:https://doi.org/10.23917/ijolae.v4i3.
18249

Rani, L., & Maarif, S. (2021). Pengembangan
E-Modul Sistem Persamaan Linier Tiga

Indonesian Journal on Learning and Advanced Education (IJOLAE)| p-ISSN 2655-920x, e-ISSN 2656-2804

Vol. 7 (1) (2025) 117-185


https://doi.org/10.23917/ijolae.v4i3.18249
https://doi.org/10.23917/ijolae.v4i3.18249

134 Exploring the Interplay between Habits of Mind and Problem-Solving Skills in Online Mathematics Learning:
Insights from Three-Variable Linear Equation Contextual Problems

Variabel Berbasis Komunikasi
Matematis. Jurnal Medives : Jurnal
Pendidikan Matematika IKIP Veteran
Semarang, 5(2).
https://doi.org/10.31331/medivesvetera
n.v5i2.1707

Sa‘adilla, S., Sofiyan, & Fadilah. (2020).
Analisis Kemampuan Berpikir Kritis
Matematis Siswa Dengan Menggunakan
Model Teams Games Tournament
(TGT) Pada Pembelajaran Matematika.
Jurnal Iimiah Matematika Realistik (J1-
MR, 3(1).

Saifulloh, A., Toyib, M., Lazwardi, A,
Nurmeidina, R., & Nugroho, AG (2024).
Pengaruh efikasi diri orang tua dan pola
asuh orang tua terhadap prestasi belajar
matematika. Prosiding Konferensi AlP,
2926(1).
https://doi.org/10.1063/5.0184773

Sasmita, SA, & Qohar, A. (2021). Penerapan
pembelajaran berbasis masalah untuk
meningkatkan pemahaman siswa
terhadap sistem persamaan linear tiga
variabel. Jurnal Fisika: Seri Konferensi,
1918(4). https://doi.org/10.1088/1742-
6596/1918/4/042055

Savic, M. (2016). Pemecahan masalah
matematis melalui empat tahap
kreativitas wallas: Implikasi bagi kelas
sarjana. Penggemar Matematika, 13(3).
https://doi.org/10.54870/1551-

3440.1377

Setiyani, S. (2019). Blended Learning:
Efektivitas E-Learning Berbasis
Schoology  Terhadap  Kemampuan
Komunikasi Matematis. Jurnal
Kependidikan: ~ Penelitian  Inovasi
Pembelajaran, 3(2).

https://doi.org/10.21831/jk.v3i2.23820
Shishigu, A., Hailu, A., & Anibo, Z. (2018).
Pembelajaran berbasis masalah dan
pemahaman  konseptual = mahasiswi
bidang fisika. Jurnal Eurasia Pendidikan
Matematika, Sains dan Teknologi, 14(1).
https://doi.org/10.12973/ejmste/78035
Simarmata, JE, & Lailin Hijriani. (2020).
Peningkatan Kompetensi Siswa Pada
Pembelajaran Matematika Keuangan
Dengan Menerapkan Strategi Heuristik

Model Polyas. Kalamatika: Jurnal Pen-
didikan Matematika, 5(2).
https://doi.org/10.22236/kala-
matika.vol5n02.2020pp143-154

Suci Rahmawati, N., Bernard, M., & Akbar,
P. (2019). Analisis Kemampuan
Komunikasi Matematik Siswa Smk Pada
Materi Sistem Persamaan Linier Dua
Variabel (Spldv). Jurnal Pendidikan,
1(2), 344-352.

Suharti, P., Listiana, L., Daesusi, R., Sutarni,
S., Rahmaniati, R., Zakaria, Y., & Nagy,
E. (2024). Advancing Collaborative
Competence: Instrumentation
Development and Integration Strategies
for Effective Learning. Indonesian
Journal on Learning and Advanced
Education (IJOLAE), 6(1), 137-155.
doi:https://doi.org/10.23917/ijolae.v6il.
23214

Syukria, A., Johar, R., & Marwan. (2013).
Kemampuan Komunikasi Matematis
dan Habits of Mind Mahasiswa pada
Materi Lintasan Terpendek
Menggunakan Algoritma Floyd
Warshall. Jurnal Peluang, 1(2), 71-80.

Ulfah, F. (2022). Keterampilan Berpikir
Spasial Siswa Calon Guru Berdasarkan
Gender pada Soal Matematika. THETA
Jurnal Pendidikan Matematika, 4(2), 60—
66.

Vilianti, YC, Pratama, TA, & Mampouw, HL
(2018). Deskripsi Kemampuan Cerita
Aritmatika Sosial Berdasarkan
Pembelajaran Soal Siswa VIII SMP
Ditinjau dari Tahap Polya. Dalam Jurnal
Internasional Pembelajaran Aktif (Vol.
23, Edisi 1).

Wagner, JR, Mount, EM, & Giles, HF (2014).
Proses Pemecahan Masalah Lima
Langkah. Dalam Ekstrusi.
https://doi.org/10.1016/b978-1-4377-
3481-2.00024-7

Wahyudi, W., Waluya, SB, Suyitno, H., &
Isnarto, I. (2020). Dampak model 3CM
dalam blended learning terhadap
peningkatan kemampuan berpikir kreatif
siswa. Jurnal Pendidikan Teknologi dan
Sains, 10(2).
https://doi.org/10.3926/jotse.588

Indonesian Journal on Learning and Advanced Education (IJOLAE)| p-ISSN 2655-920%, e-ISSN 2656-2804

Vol. 7 (1) (2025) 117-185


https://doi.org/10.23917/ijolae.v6i1.23214
https://doi.org/10.23917/ijolae.v6i1.23214

Exploring the Interplay between Habits of Mind and Problem-Solving Skills in Online Mathematics Learning: 135
Insights from Three-Variable Linear Equation Contextual Problems

Wardani, LK, Herawati, L., & Setialesmana,
D. (2022). Analisis Kemampuan
Berpikir Reflektif Matematis Ditinjau
dari Habits Of Mind. Jurnal Kongruen,
1(2).

Widodo, SA, & Turmudi, T. (2017). Proses
Berpikir Siswa Wali dalam
Menyelesaikan Masalah Divergensi.
Jurnal Pendidikan dan Pembelajaran
(EduLearn), 11(4).
https://doi.org/10.11591/edulearn.v11i4.
5639

Wijaya, AP, Yunarti, T., & Coesamin, M.
(2019). Analisis hambatan belajar siswa
dalam memahami proporsi. Jurnal
Fisika: Seri  Konferensi, 1280(4).
https://doi.org/10.1088/1742-
6596/1280/4/042022

Wijayanto, AD, Fajriah, SN, & Anita, IW
(2018). Analisis Kemampuan
Komunikasi Matematis Siswa SMP Pada
Materi segitiga dan Segiempat. Jurnal
Cendikia: Jurnal Pendidikan

Matematika, 2(1), 97-104.
https://doi.org/10.35706/rjrrme.v1i3.71
53

Wulan, ER, & Anggraini, RE (2019). Gaya
Kognitif Field-Dependent dan Field-
Independent sebagai Jendela Profil
Pemecahan Masalah Polya dari Siswa
SMP. Jurnal Fokus Aksi Penelitian
Matematika  (Faktor M),  1(2).
https://doi.org/10.30762/factor_ m.v1i2.
1503

Yandari, 1AV, Supartini, S., Pamungkas, AS,
& Khaerunnisa, E. (2019). Peran Habits
of Mind (HOM) Terhadap Keterampilan
Pemecahan Masalah Matematis Siswa
Sekolah Dasar. Al-Jabar Jurnal
Pendidikan Matematika, 10(2).
https://doi.org/10.24042/ajpm.v10i1.40
18

Zagiyah, NN, & Djamilah, S. (2021).
Pengaruh Perhatian Orang Tua dan
Motivasi Belajar Terhadap Prestasi
Belajar Matematika.

Indonesian Journal on Learning and Advanced Education (IJOLAE)| p-ISSN 2655-920x, e-ISSN 2656-2804

Vol. 7 (1) (2025) 117-185



