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ABSTRACT

Literary works appreciation can be effectively used to master language compe-
tency beside as a means of intercultural understanding. The problem is, not every
secondary school’s teacher realizes it. That is why the writer intended to analyse
the teachers’ teaching of English through learning of the literary works apprecia-
tion at the senior high school. It was a case study with teachers of English as the
subjects. The research object was the literary works appreciation learning process.
The data were gathered by in-depth interviewing and documentation to analyse by
using McDonough & McDonough model. This study found: there was only one
teacher who developed literary works appreciation, it needed 4 meetings with 90
minutes for each, the learning materials were facilitated by the teacher, there was
only one compulsory book to learn, i.e “Lorna and John™, and the activity aimed
at assessing the learners’ speaking competence. The writer recommended: all teach-
ers should teach literary works appreciation, develop learners’ appreciative be-
havior towards English literary works as a vehicle of adapting cultural discrepan-
cies among foreigners, and schools should provide adequate English literary works.

Key words: ELT, literary works, appreciation

ABSTRAK

Pembelajaran bahasa Inggris komunikatif melalui apresiasi karya sastra saat ini
dipandang efektif untuk penguasaan kompetensi berbahasa selain sebagai sarana
untuk menjembatani kesenjangan budaya antarbangsa. Masalahnya, belum semua
guru di sekolah menengah menyadarinya. Oleh sebab itu, penelitian studi kasus ini
bertujuan menganalisis pengajaran bahasa Inggris melalui kegiatan apresiasi karya
sastra di SMA. Subjeknya adalah guru bahasa Inggris SMA 8 Yogyakarta. Objeknya
adalah proses pembelajaran bahasa Inggris. Data penelitian ini berupa hasil wawan-
cara mendalam dan dokumentasi. Analisis datanya menggunakan model McDonough
& McDonough. Hasil penelitian menunjukkan: hanya ada seorang guru yang me-
ngembangkan kemampuan berbahasa melalui kegiatan apresiasi karya sastra, waktu
pembelajarannya 4 kali tatap muka (@ 90 menit), materi disediakan oleh guru,
hanya ada satu buku yang wajib dikembangkan, yaitu “Lorna and John™, dan
penilaiannya ditujukan untuk menilai kecakapan berbicara. Rekomendasi penelitian
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ini adalah apresiasi karya sastra hendaknya diajarkan di SMA, semua guru hendaknya
berkomitmen mengembangkan sikap apresiatif siswa terhadap karya sastra melalui
pengembangan keterampilan berbahasa, dan sekolah menyediakan berbagai karya
sastra berbahasa Inggris terutama hasil karya pengarang dunia.

Kata kunci: Pembelajaran, karya sastra, apresiasi

1. Introduction

Theteaching of Englishasaforeignlan-
guage (EFL) inIndonesiahasbeen currently
developed paralelly with the devel opment of
scienceand technology. Thewidespread need
considerable pressure on the educational
Starategy. Problemsrelating to theteaching of
Englishasaforeignlanguage (TEFL), sofar,
have madetheteachersredizethat teachingis
not smply related to grammar, but lsorel ates
to the communicative interaction between
peopleinvolvedinit. Infact, EFL teaching by
developing grammar rules (Structuralism) as
suggested by Chomsky (which was imple-
mented at any graders until the 1980s) has
proven less-effective, by the existence of
knowledge on complicated interaction resulted
by analysis and pragmatics commonly oc-
curred within conversation (Byram and
Fleming, 1998 : 11). Thisthought, then, re-
ferred torenew languageteaching methodsand
Englishlanguageteaching (ELT) curriculum.

Today'sELT teachersshould berespon-
sivetotheglobal needsand realizethat lan-
guageisnot the same asan exact science that
should not bedevel opedinteractively and prag-
matically. But factually, most teachersrarely
placetheir learnersasthe subjectswithintheir
learning process (Hermayawati, 2004: 157).
Meanwhile, aslanguageisameansof prag-
matic communiceation (Interactionalismview)
and simulus-responseactivities(Behavioriam),
it should betaught in use (communicatively).
Languagecan aso bridgecultural ggpsamong
theusers community. In connectionwith such
concepts, Garner (2005: 99) said that culture,

continuity, and changearemos gainfully learnt
not as linguistic phenomenain the narrow
sense, but asecological processeswithinthe
broad and multi-disciplinary study of human
sociality, including the teaching of English
through literary worksfor thesske of language
acquistionor speakers culturedevel opment.

Intercultural understanding through lan-
guageteaching among thenationsintheworld
canbridgetheexigting culturd gap. Thismeans
that |language asapart of nation’sculturecan
be used asan dternative approach to develop
learners proficiency, snceEnglishisalingua
franca. Theproblemis, not all teachersunder-
stand the nature of English teaching
(Nurkamto, 2000 & 2003; Hermayawati,
2007) includingtheuseof variousliterary works
asameansof improving communicative com-
petenceinitslearning process. It needs actu-
alizing, by remembering on the phenomenon
of theIndonesian community’slow interestin
reading (Ismail, 2002: 1). Theseproblemsen-
couraged thewriter to investigate ELT pro-
cessin SMA 8Yogyakartaasoneof thelead-
ing schoolsin Yogyakartathat should have
carried out variousteaching strategiesinclud-
ing through that way.

Thedataanadys sfocused onthefivevari-
ables, namely: the used syllabus model, the
appliedlearning method, reading materiasto
betaught, therole of teachersand learnersin
learning, and learning eval uation to bedone,
sincethose aspectsaredirectly related to the
improvement of communicative competence
through the activity of literary worksappre-
ciation. Theresultsof thisstudy, then, canbe
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used asareferenceof teaching Englishthrough
the sameway at other schools. Theresultis
expected to beuseful for: (1) teachersof En-
glish, asthebas sfor the devel opment of teach-
ing knowledge, (2) theprincipal, to designthe
next teaching policies, (3) other researchers,
asastudy reference material.

To gain theresults' accountability, the
writer referred varioustheoriesand previous
relevant research, namely communicativecom-
petence, thenatureof ELT, languagelearning
using thecurrent curriculum, learning design,
literary works appreciation and relevant re-
search’ findings. The conceptsareillustrated
asfollows.

Communicativecompetenceis, inthis
case, competence-based language teaching
(CBLT) while competence-based language
learning (CBLL) isbased on the concept of
competency-based education (CBE). CBEis
the educational activities that focus on the
achievement of outputsor learning outcomes
intheform of language competence. CBLT is
the application of theprinciplesof CBEinlan-
guagelearning (Richards & Rodgers, 2001:
141-142). Learning focus on learners’ lan-
guage competence and problem solving-based
enablethem to solvetheir life problemsthat
can not be separated from the global cultural

development by means of language acquisi-
tionasapart of human culturesystem (Linton,
1936: 82-87) asillustrated at Figure 1.

ELT curriculumat al levelsof education
develop four types of language competence,
namely: (1) basic competence (skillstomain-
tain and develop integrity and self-
inprovement), (2) general competence (skills,
intellectud skills, socid, psychomotor that can
support learner’ s profession and hislife), (3)
the professional -academi c competence (abil-
ity to apply and devel op theknowledge, prin-
ciples, rules, and theoriesin the professon and
life, and (4) professional competence (skills
perform tasksaccording to professional stan-
dards). Figure 2 showsthe general compo-
nentsof competenceinteaching and learning
process (Sukmadinata, 2003: 2), including the
technical assessment processusing aportfolio
system.

The current curriculum (al so the Com-
petence-Based and/or the 2004 Curriculum)
emphasizes|earning progressor aprocess, not
only thefina result. Learners peformance(in
theform of knowledge, skills, learning pro-
cesses, their environment’ sadaptation and the
science needed) isconditioned on an ongoing
basis. So, theresultsare expected to bear the
values, attitudes, and appreciation for theen-

LEARNERS CENTREDNESS

[TASK/PROBLEM BASED|

Development
of skills

acquisition

LEARNERS

interaction

language learning focus

functions/uses

Figure 1. Cultural modd of learning foreign languagesinthe West
(Byram dan Fleming, 1998: 103)
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Figure 2. Components of Competence (Sukmadinata, 2003: 2)

vironment and science being learned. If the
CBC (Competence-Based Curriculum) imple-
mentation embed theteaching of literary works
asELT materials, it will greatly support the
learner’ sachievement of communicativecom-
petencemoreeffectively and efficiently.
Theword“learn” meanstryingto gain
intelligence or knowledge or a process,
method, learning activities (Depdiknas, 2005:
17). Theword“learning” isalwaysassociated
with theword “teaching”. Theword “learn-
ing” and “teaching” involvesthe process of
meaking thoseliving or sudying. Theterm*lan-
guagelearning (invol ves aconsci ouS process)
inthisresearchisalso defined as“language
acquisition (asub-conscious process)” that
producesthe system or knowledge of thelan-
guage (Krashen, 1982: 10). Learnerscan be
both aware and unawaretoward thelanguage
sysemand canuseitinthered life.
Theterm‘languagelearning’ inthisstudy
closdly relatedto ELT. Languageteaching (LT)
isawaysassociated with itsrolein acommu-
nity, becausethelanguage hasadifferent role
inaregion, based onitsusers. Thedifference
here, istheroleof thelearners backgroundto
learn alanguage (Richards, 2001: 4). LT con-
siders educational aspects relevant to the
community’s needs. Thereal problems ap-
pearedinasociety will affect thepolicy inlan-
guagelearning, such as: (1) whether alanguage
istaught inelementary or secondary levels, (2)
timeallocation of learning, and (3) whether a

languageistaught to all or only certain learn-
ersintheschool’ssystem.

Englishteachingintheworldiscatego-
rizedintosix levels, i.e. truebeginner, “false”’
beginner, lower intermediate, intermediate,
upper intermediate, and advanced (Bailey,
2005: 30). InIndonesia, it istreated asafor-
eignlanguage (EFL), for thefirgt language (L 1)
isregiona languagesand the second language
(L2) isBahasa Indonesia, the national lan-
guage. TEFL iscategorizedintolevelsof: pre-
paratory, elementary, pre-intermediate, inter-
mediate, pre-advanced and advanced, based
onthelevelsof learning content from easy to
difficult, unfamiliar tofamiliar, andimmediate
useto later use (Madya, 2003: 6).

Teaching principlesaccording to the cur-
rent curriculum (including the 2004, the Com-
petence-Based, and the Education Unit Level
Curriculum) at dl educationlevels, aredirected
on competence’ sdevel opment which empha
szesthemagtery of competency, performance,
proficiency, skill and ability; prioritizestheap-
plication, practice, problem solving, and cre-
ativity; using thetheory to support the prac-
tice; and using the Bloom’ scognitivedomains.
Referring to theachieved competence dimen-
sions, thelearners' learning experienceshould
involve cognitivelearning (i.e. memorizing,
comprehending, applying, andyzing, synthesz-
ing,and ng), affective, and psychomo-
tor (Mukminan, 2003: 14; Sukmadinata, 2003:
1). Theproficiency development hasbeen, so

108



ELT Analysis Through Literary Works Appreciation (Hermayawati)

far, explicitly suggested by the current curricu-
lum. Thismeansthat either curriculum’sde-
signersor teachers should consider the prag-
matic competencedevelopment referringtolit-
erary worksappreciation.

Desgning an effectivelanguagelearning
programinvolvesneeds anaysis, ELT sylla-
bus, learning methods, therole of teachersand
learners, and evaluation. Needsanalysisisa
discrepancy between theactual phenomenon
and desired conditions(Gall et d., 2003: 557,
Cohen et a., 2000: 390) or facts' finding
(McDonough & McDonough, 1997: 215).
Needs analysis is beneficial to identify
qudifification of learners groupsexpectedto
learn thetarget language. Learners’ groups
were, then, placed at the appropriate level of
competenceduring thelearning process. Such
procedurerequires: (1) interviewing with lan-
guagelearnersto gain perceptions about the
maindifficultiesinthelanguagebeing studied,
(2) interviewing with teachers, and (3) observ-
ingaboutthelearners killsleve inunderstand-
ingthematerial andtheir learning difficulties
(Richards, 2001: 6-7). It isalso used to base
curriculum and/or syllabusdesigning that can
beused toidentify: learners learning needs,
avallability requirementsof theprogram, learn-
ers learning outcomesand weaknesses, infor-
mation on the needs of progress, and deter-
minetheexisting deficienciesinachieving the
learning’sgods.

Syllabusisan outlineof topicsto be cov-
ered in asingle course or graded. It isalso
defined as a specification of the work to be
covered over aperiod of timewith astarting
point and afinal goa, the specific plan of tasks
for one period of time that begins and ends
appropriately to the purpose (Oliva, 1982:
495; Cunningsworth, 2003: 54-55). Syllabus
isspecified into content-based, structural and
functiona, situational and topic-based. Con-
tent-based syllabus(ideally used at secondary
schools) combines all of the above factors
withinthelearning materialsthat refer tothe

users needs. Syllabus content must be de-
signed by the teachers and atually does not
need the help of others (McDonough &
McDonough, 1997: 215) but infact, syllabus
isoften made by expertsor syllabusdevel op-
ersbecause of their unability todesignit. Itis
explicitly related to language courseswill be
taught (not about the program obtained by the
learners) and should include a series of the
expected outcomes.

Teaching'smethod ispresentation of the
overall plan of materialsperformed in ase-
guence and in aharmony with the established
approach of learning. Teaching method, sylla-
busdesign, and objectives formulation have
interdependenceashuman understanding of the
psycholinguigtic, interactiona, and linguistic
content of the processthat isessentially cog-
nitive. Theprocessof teaching activitieslisted
inthesyllabusistreated asarationalefor se-
lecting appropriate teaching techniquesand
learning experiences. Theoretically teaching
techniques must be accountable. It meansthat
the sel ected teaching techniques must be able
to achievethe specific target objectives.

ELT involvesboth teacher and learners
roles. Therolesemphasize the characteristics
of interaction inthelanguage classroom with
certainlearning methods. Ingpplyingamethod,
ateacher can act as aleader, counselor, or
model, implementer of monitoring learning,
responsi bl e the content of teaching, and de-
veloper of interactional patterns between
teacher and learners. Thelearners roleinin-
dividud learning areplanning their ownlearn-
Ing program, monitoring and evaluating their
ownlearning progress, learning by interacting
with other learners, being tutor of other learn-
ers, and learning from teachers, other learn-
ers, and other sources (Richards & Rodgers,
2001: 27-28).

Teaching process needsevaluation, for it
Isused asaprocessto measure both learners
achievement and the successof their learning
objectives(Gage & Berliner, 1984 656; Gall
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etal., 2003: 542). Evaluation relatesto suc-
cess of the learners' learning process
(Gronlund, 1978: 54). Inthisstudy, evaluation
was conducted authentically, i.e. based onthe
assessment of learners' interactional commu-
nicative ability inthe classroom, particularly
thoserdatedtotheir learning activitiesthrough
literary worksappreciation.

Literary works appreciation involves

community cultural appreciation products.
Cultureisoneway of doing thingsanditis
characteristic of acommunity, whilethecom-
munity formed through previouscommunity’s
cultural heritage (L ado as quoted by Valdes,
1996: 52). Figure illustratestherdationship
between|earnersand cultura knowledge com-
munication inlanguagelearning (Byramand
Fleming, 1998: 2).

A 4

Process on Sharing

Knowledge

Learning of > STUDENTS’CAOMMUNITY
Materials /—l—\
A
CULTURE OF
INTERACTION
\ 4 ' \ 4

Culture of <4— SOCIAL AND CULTURE |«
Learning

Culture of Sharing
Knowledge

Figure 3. Rel ations between Student and Cultural Knowledge Communication
in Language L earning (Byram and Fleming, 1998: 99)

Theexistenceof alearner’slearning com-
munity culturewasdueto cross-cultura merg-
ing of hereditary (diffusion of socia heredity)
that can affect hislearning ethos. If hehasgood
motivation, it possibly because of the good-
nessof hisdiffusoninfluenceof thesocia en-
vironment, and theexistence of * hisfilters to

Social Heredity
Culture I (C.D

= >
Society of User

Difussion
C.I &C.lI

resist thebad cultural environment. Therefore,
it can be affirmed that the teaching of various
cultureswill form abroad-minded person, so
that learnerswill beableto adapt totheir envi-
ronment, either insmall or largescale. Figure
4 showsthe culture devel opment process ac-
cording Linton’sview (1936: 82-87).

Social Heredity
Culture 11 (C.11)

Culture Borrow

Figure4. Culture Devel opment Process (Linton, 1936: 82-87)

110



ELT Analysis Through Literary Works Appreciation (Hermayawati)

Thequality of learning’s outcomeswas
not significantly dependent ontheteacher, a-
though the existence of teachers are still
needed, especially asamotivator and facilita-
tor for their learners (Soedijarto 1993). Ac-
tual learning outcomes areinfluenced by in-
tringc and extring cfactorsthat may affect the
learning outcomes. It is proved by the condi-
tion of the Indonesian nation that according to
Ismail (2002: 1-3), isanation who blindsin
reading and writing. Itisdueto the people’s
bad motivation, thelack of attention of gov-
ernment and education stakeholdersin deal -
ingwiththeteaching of literatureasacommu-
nication bridge of cultural interaction among
thenations. Thiscondition resultslow cultural
ingghtsof thelndonesian nationfor thelow of
community interest inreading literary works,
including theteaching of literaturesand writing
skill’simprovement at schools.

Learner’sintake of English supported by
thehabit of appreciating English literary works
will strengthen theunderstanding of other cul-
tures community of nations, and will develop
learners’ communi cative competence of En-
glish. Figure5depictstheresearch’ rationae.

2. Research Methods

Thisresearch was conducted at SMA 8
Yogyakarta by using qualitative case study
approach. A case study isastudy of the shape
of any individual or group, such as: children,
classroom, school, community. Itillustrates
examplesof actual human beingsin perform-

Ing activitiesthat enablethe reader to under-
stand them clearly because of theory or prin-
ciplesused inthe study are presented syner-
gistic, both withthefindingsandideasof re-
searchers(Cohen, et a ., 2000: 181-183).

Characteristics of acase study are: (1)
observing specid eventswiddy and clearly, (2)
narrative study, (3) description of theanaysis
are presented in synergy with actual events,
(4) studies concerning with therole of indi-
viduals or groups and effortsto understand
their perceptionsof eventsinthevicinity, (5)
highlighting the specia eventsrelevant tothe
case, (6) researchers involved in the
underreviewed case, (7) reporting the case
breadth of the study (Nunan, 1992; Gall, et
a., 2003; McDonough & McDonough,1997).
Inthiscase, thewriter involved four English
teachers worked for SMA 8 Yogyakarta as
thekey subjects.

Instrumentsof thisstudy wereasfollows:
(2) researchersasameansof datacollection,
(2) observation especialy in the teaching of
literature, (3) documentation, such asteach-
ersand adminidration literaturetextbooks, and
(4) in-depthinterviewsmainly focused onthe
teaching of English literary works. Thegath-
ered datawasidentified and categorized ap-
propriately with the problemsbeing examined,
andthenandyzed by usngMcDonough & Mc
Donough model (1997: 118). After being
analysed, each focuswasinterpreted and then
concluded astheresearch’ findings.

Student’ s Intake of
English Mastery

Y

Literary Works
Appreciation e

Intercultural
Comprehension

D

English Communicative Competence Mastery
amona the Nations

Figure5. Research’ Rationadle
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3. Results and Discussion

Itisprevioudly stated that thewriter ac-
tualy involved four Englishteschersexisted at
SMA 8Yogyakartaasthekey subjects. Butin
fact, only ateacher, namely Teacher Sw who
had made use of English literary worksas her
teaching materidsfor thedeventh graders. She
taught itintheform of dramaplay. Based on
the understudied problems, thisstudy results
thefindingsasfollows.

Firg, isfindingrelated to ELT syllabusof
literary works appreciation. Teacher Sw said
that the current syllabusdesign did not access
literary worksappreciationat al. Thesyllabus
whichwasdesigned by English teachersasso-
ciation (not by theteacher) only listed teach-
ing material sthat devel oped languageskillsand
languageknowledge. Theonly teaching mate-
rialsexisted in the syllabuswasthe theme of
“Art and Culture”. Based on the suggested
theme, Teacher Sw currently developed inte-
grated language skills by making use of an
Englishliterary work entitled“ L ornaand John”
(A dramaplay about gender’srelationship)
written by Wolker Davidin 1982. Sheasked
her eleventh graderstoread, to discussand to
devel op the given discourse content for the
reason that the current curriculum (both the
2004 and the Education Unit Level Curricu-
lum) explicitly recommended thedevel opment
of educational domains, i.e. cognitive, affec-
tive, and psychomotor.

Second, isfinding connected with teach-
ing methodol ogy of literary works apprecia-
tion. According to Teacher Sw, “Lornaand
John” dramadepictsAudrdian culturethat was
necessary learned by theteenagers(including
her learners) both for thesakeof cultura knowl-
edge understanding and cultural adaptation.
Thedramaroleplaying needed four mestings,
with 90 minutesfor each. Thelearning proce-
durewas, firstly, thelearnerswere asked to
study thedramatextbook content, thentodis-
cussgrouply, asconcepted inreading skill im-
provement. In the next meeting, part of the

gppointed learnerswereasked to play theroles
grouply while someotherswere acting aspar-
ticipantsand commentatorswho criticized both
theactors language competence mastery and
their performanceingeneral.

Third, isfinding connected with the sug-
gested reading materias. Thesuggested learn-
ing materials, whether intheform of handouts
or eventhedramabook were provided by the
teacher. L earnerswere sometimes suggested
tosing, to play someroles, tolearnthegiven
meteridsindividualy andto discusstheimplied
messageswithin thetextsin groups. Accord-
ing to Teacher Sw, the handout’s materials
were usually used to teach reading skillsand
were taken from authentic sources such as
magazines, “ The Jakarta Post” newspapers,
andinternet. Inholding literary works appre-
ciation (by thetimeof thisresearch being con-
ducted), Sw asked her learners to copy the
suggested materialstolearn, to discussandfi-
nally toplay ingroups.

Fourth, isfinding related to theroles
of teacher and learners. Intheimplementation
of literary works appreciation, the teacher
mainly functioned asa: (1) facilitator, by pro-
vidinglearning meterialsto comprehend by the
learners, (2) motivator of thelearnerslearning
activities, (3) passive participant by observing
al of thelearners learning activities, (4) evalu-
atorsof thelearners' language skillsmastery
and performance which involved the three
learning aspects, i.e. cognitive, affective, and
psychomotor.

Fifth, isfinding related tolearning evalu-
ation onliteratureworksappreciation. Inthis
case, theteacher conducted eval uation authen-
tically, namely by collectinginformationsre-
lated to the results of ongoing learning activi-
tiesduring thelearning process. According to
Teacher Sw, therole-playing activitiesasmen-
tioned abovemainly amed at habitudizing her
learnersto use English naturally. The speech
activitieswere, therefore, mainly assessed by
considering the learners' language perfor-
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mance, speech’sfluency and pronunciation
accuracy. In other words, to assessthelearn-
erslearning achievementstheteacher appre-
ciated her learnerswho acted as active par-
ticipantsand criticized therunning of dramati-
zdion.

Tomy mind, activitiesof literary works
appreciation intheform of actualizing role-
playing not only can be used to assess spesk-
ingsKills, but dso hassaverd other advantages.
Firgt, literary works appreciation ativitiescan
devel op somelanguage skillsand vocabulary
integratedly, such asunderstanding (e.g. the
Scenariosor manuscripts), writing (e.g. asyn-
opss), listening (e.g. tothe speechs partner),
and speaking (e.g. when playing the actor’s
role). Second, role-playing activitiescan de-
velop three domains of learning at the same
time. The cognitive domain developshby the
time of understanding thelearning materials,
affectivedomain developsby thetime of do-
ing interaction, and psychomotor aspect de-
velops when using body language and
pronuncing thewordsstressdynamically, com-
monly done ondramaplay. Third, language
learning throughliterary worksappreciation can
also be used asameans of teaching English
effectively and efficiently. Additionally, learn-
ersalso gain knowledge about the culture of
other nations, which may beuseful for bridg-
ing the appeared cultural gapsof discrepancy
(Valdes, 1996: 137). Nevertheless, thereare
somecongtraintsin holding ELT through that
way, namely thelimited timeavailability and
theless-provision of reading materialsinthe
schools libraries.

Besdetheabovewrittenfindings, it was
asofound that Teacher Pstated hisreasons of
not teaching literary worksasoneof hisread-
ing material s because of the existence of the
current curriculum (Curriculum 2004) that its
implementation wasconsidered confusng. He
stated that the curriculum was not cons stently
implemented. It should use the eval uation of
learners daily performance, which must focus

on the process, not outcomes (Gronlund,
1978). Infact, until today such astandardized
evaluationlikeregiona achievement test, na-
tiona examination, and stat€’ suniversitiesna-
tional entrancetest are considered asthefilter
to promote the learnersto the next grade of
education. Therefore, dthough very beneficid,
ELT insuchaway hasbeen il difficult todo,
because of theabovewritten problems Aslong
as such standardized tests are continually
implemented, the orientation of teachers

teachingwill certainly lead tothefina learning
achievement. Asaresult, learning of language
competenceisdifficult tooptimalize, moreover,
through literary worksappreciation. Thishas
proven at theteaching of Englishat SMA 8
Yogyakarta, one of thereputable high schools
in'Yogyakartathat must beamode of educa-
tionfor other schoals.

4. Conclusions, Implications, and Sugges-
tions

Theabovedescribed findingscan besum-
marized asfollows. First, ELT process con-
ducted at SMA 8Yogyakarta(astheresearch's
site) had implemented the suggested curricu-
lum but dl teachershad not designedtheir own
teaching syllabus. Besides not al teachers
implemented it consequently. Not all teachers
used thecurrent syllabus (designed by English
teachers association) consistently, except
Teacher Sw, the only teacher who had cre-
atively developed the current curriculumin-
cludingtheteaching of literary works, although
itwaslessoptimal. Thesyllabusmodd usedin
thisschool was Competency-based Syllabus.
It was appropriately with the demands of
content’sstandard of today’SELT’ s concept.

Second, theteaching and learning pro-
cessand |learning methodol ogy. According to
the current curriculum (aslisted in the stan-
dard of competency of Education Unit Level
Curriculum), ELT insecondary levelslead the
learnersto beableto use Englishintheir rea
lifecommunication. English proficiency isre-
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flected intheir speech performancethroughllit-
erary worksapprecigtion activities, roleplaying,
or asacritical participant.

Thirdly, learning and suggested reading
materia sthat had been emphasized. In accor-
dancewith the used syllabustype, theteach-
ing materialsdid not focuson discussing the
giventhemes, but on thelanguage skillsmas-
tery, either integratedly or isolatedly. Thelan-
guaged ementsdeve opment, namely sructure,
vocabulary, pronunciation, spelling and lan-
guageskillsweretaught in unity withthethree
learning domains, i.e. cognitive, affective, and
psychomotor activitiesthat wereactuaizedin
theform of roleplaying.

Fourth, therole of teachersand learners
inobtaining teaching and learning experiences.
In thiscase study, the observed teacher func-
tioned asafacilitator of learning, delivering
tasks, guiding the implementation of tasks,
learning motivator, activities controller, and
evauator of thelearning processand learners
learning outcomes. Thelearners rolewasto

carry out al tasksassigned by their teacher.

Theseresearchfindingsimply that teach-
ersneed fully realizing ontheir rolesand re-
sponsibilitiesas* lifemodels for their learners.
There arethree aspectsthat should be atten-
tively doneintheir today’ steaching process,
namely: (1) teachers competenciesin devel-
opinglanguagekills; (2) theexistenceof ELT
gyllabusandteachers abilitiesindesgningand
developing syllabus, and (3) teachers’
cregtivitiesinproviding ELT materials. Those
three casesindicateteachers profesionalism.

Referring to the research findings, the
writer recommendsasfollows (1) ELT through
literary worksappreciation activitiesshould be
doneby al teachersfor any gradersappropri-
ately with their competency levels; (2) teach-
ersshould committo developlearners appre-
ciativeattitudestowardsEnglishliterary works
throughther learning activities, (3) thereshould
be adequate sources of literary works provi-
sion, mainly written by theworld’ sgreat au-
thors.
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