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ABSTRACT

English teachers very often question whether they have to only rely on the culture
of the target language. Such confusion appears from their mind when they are in-
volved in setting up the process of ELTL. Many English teachers assume that the
culture of the target language should be the centre of ELTL as learning language
cannot be separated from culture. As a result, English teachers overwhelmingly pro-
vide students with texts or dialogs derived from the English speaking countries which
reflect native speakers’ lives and behaviours. This somehow makes students difficult
to understand the English materials as students have limited prior knowledge in lieu
with the culture of the target language. Very often, the selected materials contradict
to students’ beliefs leading to students’ unwillingness to study English. With regard to
the above problem, this paper deals with promoting local culture in the process of
English teaching and learning. It aims at encouraging English teachers to integrate
the local culture into ELTL. Embedding students’ local culture in ELTL is believed to
facilitate students to gain the success for learning English. Added to this, having
deep understanding of the local culture establishes the awareness of students’ own
local culture to be promoted in global communication.

Keywords: local culture, english language learning, global communication

ABSTRAK

Guru-guru bahasa Inggris seringkali bertanya pada dirinya sendiri apakah
mereka semata-mata harus berpijak pada budaya bahasa sasaran. Kebingungan
ini tampak ketika mereka membahas proses pembelajaran bahasa Inggris. Banyak
guru bahasa Inggris berasumi bahwa budaya bahasa sasaran seharusnya menjadi
lebih diperhatikan karena pembelajaran bahasa tidak dapat dipisahkan dari budaya.
Akibatnya, guru-guru bahasa Inggris seringkali menyediakan teks atau dialog yang
didapatkan dari negara-negara yang bahasa aslinya adalah bahasa Inggris sehingga
teks ini mampu merefleksikan perilaku dan kehidupan para penutur bahasa tersebut.
Meskipun demikian, hal ini menyebabkan para siswa mengalami kesulitan untuk
memahami materi-materi bahasa Inggris karena pengetahuan budaya bahasa
sasaran mereka terbatas. Seringkali, pilihan materi berlawanan dengan keyakinan
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para siswa sehingga menyebabkan keengganan untuk belajar bahasa Inggris.
Berkaitan dengan permasalahan tersebut, makalah ini membahas pengenalan
budaya lokal dalam proses pembelajaran bahasa Inggris. Hal tersebut dimaksudkan
untuk mendorong guru-guru bahasa Inggris memadukan budaya lokal ke dalam
pembelajaran bahasa Inggris. Mengenalkan budaya lokal para siswa diyakini
memudahkan mereka mencapai keberhasilan dalam belajar bahasa Inggris. Selain
itu, memiliki pemahaman yang mendalam budaya lokal mampu membangun
kesadaran budaya lokal siswa untuk disebarluaskan dalam komunikasi global.

Kata Kunci: budaya lokal, pembelajaran bahasa Inggris, komunikasi global.

1. Introduction

Nowadays, the Indonesian government
viathe education department has been apply-
ing the school-based curriculum (abbreviated
as SBC) or well-known as Kurikulum
Tingkat Satuan Pendidikan (KTSP). This
curriculumisapplied from el ementary school
level to secondary school one. Thiscurricu-
lumisaimed at facilitating studentsto maxi-
mally devel op their competencieswithregard
to students' characteristics. Itisdeveloped by
each school concerned according locdl poten-
tidity and sudents competenciesinreference
to theeducational national standard referring
to eight standardstwo of which arethe stan-
dard of content and of the graduate compe-
tencies (Undang Undang Republik Indone-
sia Nomor: 20, 2003).

To underliethe devel opment of the cur-
riculum, seven principalsare made. First, the
curriculum isdevel oped on the basis of stu-
dent needsaimed at developing students' ca-
pacity and potentiality with regard totheir en-
vironment. Second, the SBC should bevari-
ousand integrated in nature coping with stu-
dent cultural backgrounds, the potential of
school environment, and thelevel of educa-
tion concerned. Third, the SBC enables stu-
dentsto access the devel opment of current
sciences, technology and art. Fourth, the SBC
should berelevant to society demands. Fifth,
itisdevel oped on the basisof the comprehen-
sivenessand continuity. Sixth, the SBCrefers

tolife-long education. Seventh, the SBC ar-
ticulatesthebaanceof nationa andloca needs
and demands.

In reference to the nature of the SBC,
the processof English languageteaching and
learning (ELTL) should be based onthe men-
tioned principles. Thisimpliesthat English
teachersof any level should beconcernedwith
gudents characteristicswhenthey areinvolved
incarrying out theprocessof Englishlanguage
teaching and learning whichinclude (1) pre-
paring the lesson plan, (2) selecting and de-
ve opingteaching materid's, media, assessment,
methods, etc, (3) implementing theteachingand
learning process, (4) managing teaching and
learning, (5) conducting assessments, and the
like. Added to this, Englishteachershaveto
developthe potentiality of studentsand their
local culture onthegroundsthat thismay fa-
cilitate studentsto maximally acquirethetar-
get language. However, confusion gppearson
the part of teachers questioning whether they
should articul ate the culture of thetarget lan-
guage (TL) or thelocal culture. Turkan and
Cdlik (2003) statethat theintegration of the
culture of thetarget languagein English lan-
guageteaching andlearningisbelievedtofa
cilitate studentstoflexibly and wisely perform
dongtheranksof cultural normsthat they come
acrosswithinthetarget language culture. This
impliesthat English teachersarefostered to
integratethe TL cultureintheir teachinginor-
der that Sudentscan minimizetheculturd shock
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when they engage with English native speak-
ers. However, asfar asthe writer concerns,
theprocessof Englishlanguageteaching should
not exclusively articulatethe TL culture. This
suggeststhat thelocd cultureof sudentsshould
be promoted to be incorporated in the pro-
cessof Englishlanguageteachingand learning
onthegroundsthat it triggers studentsto be
aware of their own local culture and equips
themto popularizethelocal culturewiththe
useof English. Suchagtatementisinlinewith
the establishment of the SBC implemented in
thelevd of dementary and secondary schools
givinganemphassontheintegrationof thelocd
cultureinthe processof teaching and learning
indl subjectsincludingan Englishsubject. This
amsat promoting students' awarenessof be-
ing familiar with and proud of their ownlocal
culturethat triggersthem towiddy promoteto
globd societies. Added tothis, theembedment
of theloca culture can prevent theclaim prac-
ticesconducted by other countrieswhich have
thesame historical backgroundsasit hasre-
cently happened.

With regard to the embedment of thelo-
ca cultureasdiscussed above, thispaper then
presentstheissue of how tointegratetheloca
cultureinto the process of Englishlanguage
teaching andlearning. Therearefour mainis-
suesdiscussed inthis paper. They includethe
natureof culture, cultureembeddedin English
languageteaching, thereasonsfor the embed-
ment of thelocal culturein ELTL, and how to
integratethelocal cultureinto ELTL. Toend
up thediscussion, conclusionsare made.

2. Discussion
2.1 The Notion of Culture

Thenaotionof cultureisdefined differently
by agreat number of expertsasthey havetheir
own perspectives. In abroad sense, culture
refersto what people believe, what people
think, what people create, and thelike. Ina
narrow sense, culture meansan identifiable
group with shared beliefs and experiences,

feeling of worth and value embedded inthe
experience and shared interest in acommon
historical background (Brislin, 19981:2).
Trompenaars (1998:6) definescultureas‘the
way inwhich agroup of people solvesprob-
lemsand reconcilesdilemmas . Morecompre-
hensivedefinitionispresented by Jandt (2003:
6) who statesthat culturerefersto thetotality
of thoughts, experiences, apattern of beha-
vioursanditsconcept va ues, and assumptions
about lifethat direct behavioursand how those
evolvewith contact with theother culture. Janait
(2003) further statesthat culture can be de-
fined asaprocess of social transmission of
peopl ethoughts and behaviourslearned from
birthinthefamily and schoolsover thecourse
of generations.

Adaskou et al. (1990) define culturein
four dimensionswhichinclude aesthetic, so-
ciologica, semantic, and pragmatic sense. The
four dimensions confer aconcrete substance
to the abstractness of culture. In aesthetic
sense, culturerefersto what people createin
theform of media, cinema, music, literature,
andthelike. In sociological sense, cultureis
defined asthe organi zation and nature of fam-
ily, of homelife, of interpersonal relations,
materid conditions, work andleisure, customs
and ingtitution. In semantic sense, it meansa
conceptual system embodied inthelanguage,
conditioning all our perceptions and our
thought processes, time and spacerelations,
emotional states, and colours. In pragmatic
sense culture is defined as the background
knowledge, social skills, and paralinguistic
skillsthat lead to the success of communica
tionthat embodies (1) theability of using ap-
propriate exponentsof the various communi-
cativefunctions, (2) the ability of adjusting
normsof politeness, whichisto someextend
different fromlearners taboo avoidance, (3)
awarenessof conventionsgoverninginterper-
sond relations, questionsof satus, obligations,
license, and (4) being familiarity withthemain
rhetorical conventions in different written
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genresfor exampledifferent typesof letters
and messages, formHilling, advertisements, and
thelike.

The definition of culture proposed by
Adaskou et d. (1990) defining cultureinfour
dimengonswhichinclude aesthetic, sociologi-
cal, semantic, and pragmatic senseeemsto be
more comprehensive compared to the other
definitions. Also, their definitionisaccommo-
dativeto embody thetypesof culturefoundin
societa life. For such areason, this paper uti-
lizesit asaworking definition.

In terms of the types of culture,
Appelbaum (1997) proposes two aspects of
human culture, namely material cultureand
non-materid culture. Materia cultureconcerns
‘al physica objectsmade by the membersof
aparticular society to assist in shaping their
lives'. They include technological devices,
goods consumed, the place of worship, types
of cuigne, offices, stores, vehicles andthelike.
Non-material culture deals with the ideas
shared by peopleinaparticular society which
includeslanguage, values, beliefs, customs,
habits, rules, conventions, ingtitutions, organi-
zations, and others. Such typesof culturehave
to betakeninto account when Englishlanguage
teacherscarry out the process of English lan-
guageteaching and learning.

More specifically, Hofstede in Jandt
(2003) statesthat culture can beclassified as
four categoriessuch assymbols, rituals, val-
ues, and heroes. Symbolsded with verba and
non verbal language. Ritualsrefer to the col-
lectively fundamentd collectiveactivitieswithin
culture. Values are concerned with people’'s
perception on particular objectsor behaviours
with the use of two parameters such asgood
or bad, beautiful or ugly, normal or abnorma,
and other which are present in society. He-
roes are the real or imaginary people who
serveasbehaviour model swithin culture. Fur-
ther, he proposes some elements of culture
whichincludelanguage and gesture, personal
appearance and socia relationship, religion,

philosophy, values, courtship, marriage, fam-
ily customs, food and recreation, work and
government, education and communication
systems, headlth, transportation, government
systems, and economic systems. All thesecul-
tural eementsarelearned through interaction
with othersintheculture.

2.2 Culture Embedded in English Langu-

age Teaching

Asreviewed previoudy, thereisadoubt
whichisencountered by Englishteachersto
deal with the culturetargeted in English lan-
guageteaching. Many experts (Guest, 2002;
McKay, 2002; Littlewood, 2000) give an
emphasisonthecultureof thetarget language
asmanifestedin useof theteaching methodol -
ogy and teaching materials. Thisisbased on
theideathat teaching language cannot be sepa:
rated from the culture on thegroundsthat both
cultureand language areinterrelated. Brown
(2000) states.  Language and cultureareintri-
cately interwoven so that one cannot separate
thetwo without losing the significance of &-
ther languageor culture . Thisimpliesthat cul-
tureisautomatically embedded inthelanguage
whichislearned. Therefore, the Englishteach-
ershaveto exclusively imposethe culture of
thetarget languagein the process of English
teaching and learning processin order that
a comprehensive understanding can be
gained.

In support of the above statement, Kirl
(2001) claimsthat the rel ationship between
language and cultureisidentica withtherea
tionship between nature and nurture. Thelat-
ter showsthat how languagefunctiondly works
and what status alanguage holdsin society.
Thisimpliesthat target languagelearnershave
tointensdly taken into account thecultura con-
tent of thetarget languagein order that they
canminimizecommunication breskdownwhen
they communicatewith native speskers. Samo-
var et d. citedinLessard-Clouston (1997) urge
that culture and communication are not sepa-

126



Integrating Local Culture into English Teaching and Learning Process (Margana)

rable because culture does not only perform
who talksto whom, about what, and how the
communication proceeds, but it also assists
speakers to determine the ways people en-
code messages, the meaningsthat they have
for messages, and the conditions or circum-
stancesunder which variousmessagesmay or
may not sent, noticed, or interpreted. In short,
culture becomesthe foundation of communi-
cation.

To dedl with English languageteaching
and learning, Englishteachersareencouraged
to givean emphasison intercultural under-
ganding which meansthat learnersareexposed
totheculture of English asthiscan beusedto
minimize social and psychological distance
which, to someextent, hindersthe success of
Englishlanguageacquigtion (SchuimaninEllis,
2003). Socid distance meansthe equality of
thesocid statusof each culture, while psycho-
logicd distancereferstolearners psychologi-
ca aspectsasmanifested inlanguage and cul-
tural shock, motivation and ego boundaries.
Bothinfluencelearners attitudewhichdirectly
or indirectly facilitateslearnersto acquirethe
target language.

Referring to the above discussion, the
writer believesthat itisimportant to incorpo-
ratethe TL culturein Englishlanguageteach-
ing and learning asboth areinseparablein na-
ture. Thisisbased on thetheory that English
languagelearners seemto maximally acquire
thetarget languageif they areableto dowith
acculturation - aprocessof becoming adapted
tonew culture. Thisimpliesthat thelearning of
atarget languagerequirescultural aswell as
linguistic competencesincedl languageslive
within cultural contexts. Inthiscase, learners
must acquire not only thelexisand syntax of
thislanguage, but also concomitant abilities
requiredto utilizetheseelementsin culturaly
appropriatewaysduring TL communication
(Culhane, 2002).

To deal with the embedment of the TL
culture, the English teachers, however, have

to beawarethat |learnersare not empty ves-
sels having no predispositions toward the
world. They cometo the classwith abundance
of cultureacquired fromther physica and so-
cd environments. They areindividuadswhoare
uniquely framedwiththeir own culturd schemas
aspart of society members. Thismeansthat
learners locd culturd aspectshaveto betaken
into account intheprocessof Englishlanguage
teaching and learning on the groundsthat the
learners cultural schemasdeterminethe suc-
cessfor acquiringthe TL. Byram (1991) warns
that theexclusiveconcernontheTL cultureis
believed to bemideading aslearnershavede-
veloped their own concepts, beliefs,
behaviours, and thelike. Lantolf (1999) states
that maintaining two of thepossibly culturally
congtructed artifacts makes use of organizing
their mental lives. Inconclusion, learners’ lo-
cal cultural aspectshaveto be embeddedin
the processof Englishlanguageteaching and
learning.

2.3 The Reasons for the Embedment of
the Local Culture in ELTL
Asprevioudy mentionedinthe school-

basad curriculum, learners locd cultureisgiven

aroletotakeaplay inaseriesof Englishlan-
guageteaching andlearning asit canfacilitate

themtoacquirethe TL.. Post and Rathet (1996)

clamthat sudents familiarity toward thecon-

tent of thetargeted textsinreferenceto their
prior experience achievedintheir daily lives
influencestheir comprehensionof the TL. In
other words, content familiarity assstsstudents
to make sense of thelessonsand validatethe
sensewith theutilization of their own frame-
work (Jenkins (1999). In support of thisclaim,
Renner (1994) satesthat if thelanguageteach-
ing and learning are corroborated with the ex-
perienceof learners’ lives, itwill bemuchmore
meaningful. In other words, thelocal culture
that studentshaveisbelieved to beoneof the
significant factorsto influence the successfor
acquiring thetarget language. Thelocal cul-
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ture embodies any language and gesture, per-
sona appearance and socid relationship, reli-
gion, philosophy, vaues, courtship, marriage,
family customs, food and recreetion, work and
government, education and communication
systems, health, transportation, government
systems, and economic systemswhichexistin
part of regional societiesinIndonesiasuchas
Javanese society, Balinese, Sundanese, and
others.

Theunderlyinginterest of embedding the
local culturein ELTL istheexistence of non-
nativevarietiesof English suchasSinggporean
English, MaaysanEnglish, IndonesanEnglish,
Indian English, and otherswhich arelinguisti-
caly and socio-linguistically divergent. Such
Englishvarietiescommonly called World Eng-
lishes appear asagreat number of people at-
tempt to redefinetheexistenceof Englishasthe
internationa language. English should not be
clamed by peopleinAugtrdia, America, Cana-
daor England as English now belongsto all
countriesintheworld. Therefore, in English
languageteaching, Englishteachersdonot need
toexdusvdyimposethecultureof theinnerdrde
countries, but also to both theouter circleand
theextending cirdeof countries(McKay, 2002).

Theneed for popularizing thelocal cul-
tureisalso motivated by theglobaizationera
which enablespeoplefrom different countries
totravel from one country to another country
for many different purposes such asbusiness,
vacation, work, study, and others. This, of
course, drivesevery country intheworldin-
cluding Indonesiato beintensely concerned
about the popularization of theloca cultureto
many parties. To do so, the Indonesian gov-
ernment hasbeen making someefforts, oneof
whichisembedding theloca culturein some
levelsof education asmanifested inthe school -
based curriculum. Kirkpatrick (2006) suggests
that ELTL inIndonesiaincludesnot only the
TL culturebut soloca culture. Headdsthat
regional culture (ASIAN culture) should be
asoembeddedinELTL.

2.4 How to Integrate the Local Culture

intoELTL

Several theories and arguments have
been put forth to justify that local cultureis
encouraged to beincorporated in English lan-
guage teaching and learning on the grounds
that the integration of thelocal cultureinto
ELTL may facilitate learnersto cope with
possible problemsthat existinintercultural
communication requiring the ability of inter-
cultural competenceto deal with understand-
ingthe TL cultureand establishing learners
self-identity inthe process of cross-cultural
mediation. Byram (1991) statesthat infor-
eign languageteaching and learning learners
serve ‘comparative ethnographers’ in the
sensethat learnersengageintwo cultural per-
spectiveswhich can establish cultural aware-
ness. Thisimpliesthat thereisno doubt any-
morefor English teachersto incorporatethe
local cultureintheir teaching.

Theincorporation of learners locd culture
can beconducted in many ways. For example,
Englishteacherscanincorporatelocd culturein
someteaching activitieswhichindudesdecting
topicsusedinthecdassroom discussons, sdect-
ing or developing English materids, desgning
tasksor projects, designing media, developing
tests, and others. Theissueof sdecting topicsof
texts about the local culture asinteresting as
possibleisimperaive When Englishteachersded
with presenting proceduretexts, they may start
fromloca cuisinesuch ashow to makegado-
gado, opor ayam, gudeg, or bebek goreng,
depending on wherestudentslive, beforethey
present how make ahamburger, sandwich, or
hotdog. In presenting narrativetexts, English
teachersmay discusssomelocd narrdivetexts,
for example, Loro Jongrang, Nyi Loro Kidul,
Sang-kuriang, and thelikebeforethey ded with
Cinderela. English teachers can ded with
describing Monumen Yogya Kembali, Boro-
budur, or Istana Bogor, before they describe
Opera House in Sidney or White House in
America. Suchtopicsof local culturearevery
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important for sudentstofacilitatethemtolearn
theTL culture

When Englishteachersor text-book au-
thorsded with devel oping materids, they have
totakeinto account sometopicsof local cul-
ture such as becak, kereta kuda, etc (trans-
portation), dangdut, keroncong, campur sari
(music), batik, sarung, etc (cloths), wayang,
kethoprak, jaipong, etc (art), Javanese wed-
ding party, Syawalan, etc (ceremony). They
havetoincludesuchtopicsincombinationwith
thetopicsderived fromtheTL culture. Added
tothis, thestuationsusedintext-booksshould
embody three settings, namely the extending
circle, outer circle, and inner circlecountries.
Theuseof charactersintext-booksshould not
be dominated with western names. Thelocal
names of the charactersshould be proportion-
aly used depending on the contexts.

Indeve opingmedia, Englishteechershave
to pay attention on the cultural contextsthat
learnersengagein. It ssemsinappropriateto use
adog asoneof theanimd pet mediainidamic
schoolsasitisimproper for Modemsto breed
dogs. Task or project devel opment should be
contextudizedwithregardtolearners environ-
ments. For example, Englishteacherswould not
assignlearnerslivinginremoteareastointer-
view English native speakers. In developing
tests, English teachersshould dso makeapro-
portional arrangement of thetextsusedinthe
testinduding the conversationd settings.

3. Conclusion
In reference to the above discussion,
English teachersare encouraged to incorpo-

ratethelocal cultureinteaching English as
learnerscometotheclasswithreatively suffi-
cient vesselsof their own culture. By integrat-
ing theloca cultureinto Englishteachingand
learning process, itisbelieved that learners
would haveinter-cultural awarenessthat fa-
cilitatesthem to copewithintercultural com-
munication barriers. Englishteechersaredriven
to create aclassroom atmosphere by making
abalancediscussion onthelocal cultureand
target |language culture. Languagelearnersare
encouraged to achieveintercultural compe-
tence which isvery important to engage in
multi-cultural contextsand to preservetheir
sdf-culturd identity.

Inlieuwiththeinterest for integrating
thelocal cultureinto English languageteach-
ing, English teacherscan conduct someways
whichindudesdectingtopicsusadintheclass
roomdiscussions, selecting or developing En-
glishmaterids, designing tasksor projects, de-
signing media, devel oping tests, and others.
Theuseof local characters, places, andissues
asthe content for Englishtext-booksissubtly
interspersed with the cultural contextsof inner
circleEnglish-speaking countries.

The embedment of local cultureinthe
processof Englishlanguageteachingandlearn-
ing amsat promoting students’ awareness of
being familiar withand proud of their ownlo-
cal culturethat triggersthemtowidely pro-
mote to global societies. Added to this, the
embedment of thelocd culturecan preventthe
claim practices conducted by other countries
which havethe same historical backgrounds
asit hasrecently happened.
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