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ABSTRACT

Teaching large classes often produces a lot of problems. One of the efforts to
minimize the problems is by empowering the students in the learning process. One
of the teaching techniques that can empower learners is a group work presentation
task. Hence, the objective of this paper is to share a discussion that can be used to
optimize the application of a group work presentation task. To get the optimal
result, an action research is conducted. Two cycles are applied. The data are taken
by observing the learning process when an action is applied, by interviewing the
learners involved and by discussing the results with the collaborators. The research
shows that group work presentation task can work well when participatory evalu-

ation is applied.
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1. Introduction

For some people, teaching languageskills
issomething that needstimeto prepare. Some
prospectiveteachers may spend alot of time
to makethem performtheir best. They might
prepareto master themateria first before pre-
senting it infront of the students. Next, they
may think some variousteaching techniques
to avoid monotonous performance. In another
case, they might need timeto build their self-
confidence. All things are done to keep the
imageof teaching profession.

Whenwefocuson teaching performance
to avoid boredom on the side of learners, we
areadwaysrequired to make some changeson
thetechniquesthat we hold. We are expected
to betactful in switching from one strategy to
another. Somevariousteaching techniquescan
be employed to make classroom atmosphere

moreinteresting and chdlenging, sothat thestu-
dentscan absorb themateria well.

Moreover, itisbecoming our new teach-
ing trend to empower learnersin the process
of learning especialy inteaching adult learn-
ers. Teachersare supposed to employ learn-
ersto makethem learn. Teachersare not the
center of knowledge. Thisimplicitly demands
teachersto useteaching techniquesthat can
empower learnersbecauselearnersareindi-
viduals with great capacity. According to
Harmer (2001: 40), “ adult learnershave spe-
cia characterigtics, such asarichrangeof ex-
periences, aclear understanding of why they
arelearning, expectation of thelearning pro-
cessand engaging with abstract thought” .

Therearemany teaching techniquesand
strategiesthat emphasize more on therole of
learnersthan teachersinthe processof learn-
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ing. Group work presentation is one of the
teaching techniquesthat can beemployed to
teach adultsby activating their role assubject
of learning. Thisisapplied withrregard of adul-
tery concept. Inthisconcept, thelearnersare
regarded as adult | earnerswho can indepen-
dently tekeinal information or knowledgefrom
any source. They do not rely ontheexistence
of teachersto develop their knowledge. Group
work presentation isateaching techniqueused
to make learners learn something indepen-
dently.

Even though it is a good technigque to
makelearnerslearn autonomoudy. Thereare
severa problemsthat can appear inthe appli-
cation of group work presentation so that the
teacherscan not handlethetechniqueoptimaly.
Those problemscan belisted asfollows:

1) student’s participation islow. For ex-
amples. when the members of agroup
takethechancefor presentation, therest
of the classtend not to pay attention; in-
Stead, they talk totheir friends, day dream
or sleep; consequently they do not un-
derstand what isexplained;

2) themembersof certain groups present-
ing thematerial arelessresponsibleor
not seriousin handling thetask;

3) paticipatory evauaionisnot gpplied yet;
and

4) themembersof thegroupsinchargein
the presentation do not use teaching me-
diato maketheexplanation clear.

Group presentation task is one of the
teaching techniques used to devel op students
autonomy. Thistechniquerequires|earnersto
learnindependently in group without teacher’s
excessvedtention. Here, thestudentsare sup-
posed to present the appointed topic which
hasaready been discussedin their own group
totherest of theclass. They, of course, learn
thematerial and prepareit beforetheclass.

Thistask hasbeenwidely givento the
type of learnershaving adult characters. Itis

appliedto adult learnersasthey areregarded
asbeing abletolearn something withlesshelp
of the teachers. Beside that, they can think
something abstract so that they can carry out
the complicated task easily. According to
Nowell ( http://www.sheridanc.on.ca/; p.1),
group work presentation givesalot of chance
for thelearnersto bemorecreativethanindi-
viduaswork does. Inaddition, thetask isac-
complished faster and moreeasily. Thereare
many advantagesof group work presentation,
asfollows:

1) Wecan put studentsingroup asthisal-
lows them to do arange of tasks. Itis
possiblethat thisgroup provokesgrester
involvement and participation of thestu-
dents. It increasesthe amount of talking
for students.

2) Thereisagrester chanceof different opin-
ionsand varied contributions.

3) Itencouragesbroad skill of cooperation
andnegotiation

4) Thestudentswere prepared to evaluate
each other’s performanceboth positively
and negetively.

5) It promotes|eaner autonomy by allow-
ing studentsto maketheir own decisions
inthe group without being told what to
do by theteacher.

6) Studentscan choosetheir level of par-
ticipation (Harmer, 2001:116)

Participatory Evaluation is a kind of
eva uation that enablesother partiestoinvolve
intheprocessof evauation. Clearly, itisstated
by USAID center for Development Informa-
tion Evaluation (1996: 1) asfollows:

“Participatory evaluation providesfor
activeinvolvementintheeva uation pro-
cessof thosewith astakein the program:
providers, partners, customers (benefi-
ciaries), and any other interested parties.
Participation typically takes place
throughout all phases of the evaluation:
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planning and design; gathering and ana-
lyzing thedata; identifying theeva uation
findings, conclusions, and recommenda
tions; disseminating results; and prepar-
Ing an action plan to improve program
performance.”

We can see clearly that participatory
evaluation involvesother personsoutsidethe
eva uator himself to makejudgment or recom-
mendation toward certain product, such as:
partners, stakehol dersor customers.

Inthisarticle, what ismeant by partici-
patory evauationisevauationintheform of
comment, recommendation, responseand giv-
ing valuetoward student’ sperformancein car-
rying out group work presentation from other
studentswho becometheaudienceinthepre-
sentation.

Participatory Evauation hereisaimed at
enhancing the performance of group presen-
tation task. Themembersof thegroup areex-
pected to be more seriousand responsiblein
accomplishing the task because they are
judged and given comment from other mem-
bersoutside the group. In addition, the other
memberswill pay attention more on the ex-
planation of the group presenting asthey get
task to evauate and give comment to the pre-
sentation.

New paradigm on teaching hasfocused
the processof learning onthesdeof learners.
L earnersare becoming the subject of learn-
ing. Learnersare not viewed as the objects
that only receive knowledge from theteach-
ers, instead, they aremore viewed as some-
onewho can independently understand what
they learn.

Thisapproach hasswitched the concept
of teaching to be learning. The concept of
teaching emphasizeson the process of trans-
ferring knowledgefromteacherstolearners.
On the other hand, the concept of learning
emphasizesmoreontheside, that isof learn-
ers. Learnersarerequiredto beactiveand they

havegrest rolesto acquireknowledgeor skills.
Learningiscreating condition to makelearn-
erslearn something. Thisissupported by the
statement of GibraninHarmer (2001: 56), “ If
(theteacher) isindeed wise, he doesnot bid
you enter the house of hiswisdom, but rather
leadsyou to thethreshold of your mind”.

Learning focusesthelearnersto be ac-
tiveto accessknowledgeindependently. The
case demandsthetask of teacher asfacilita-
tor. It means that teachers are demanded to
be ableto create certain condition or to ma-
nipul ate the Situation so that thelearnerscan
learn by themselves. Illichin Harmer ( 2001:
70) statesthat:

“Infact, learning isthe human activity
which least needs mani pul ation by oth-
ers. Most learning isnot theresult of in-
gtruction. Itisrather theresult of unham-
pered participationinameaningful set-
ting”.

From the above explanation, itisclear
that learning needsto be conditioned by the
teachers. Teachersneed tofacilitatelearners
inorder that they canlearn maximally.

To optimizing group presentation task by
applying participatory evaluation, aresearch
hasbeen conducted. Theresearch only focuses
onthefollowing cases:

1) How Group Presentation Task iscarried
out by applying participatory evaluation
intheprocessof learning?

2)  Whether or not Participatory Evauation
be used to optimize Group Presentation
Task?

2. Research Method

Theresearch method used isactionre-
search; that isaresearch employing someac-
tionsamed & enhancing thequdity of learning
process. According to Hopkins (1993:76)
action research contains some actionsto de-
velopthequality of asystem. Inaddition, Rea-

149



Kajian Linguistik dan Sastra, Vol. 20, No. 2, Desember 2008: 147-154

son and Bradbury (2001; 2) say that a pri-
mary purpose of action reasearch isto pro-
duce practical knowledge that is useful to
peopleintheeveryday conduct of ther lifes.
S0, action research isabout working towards
practical outcomes, and also about creating
new formsof understanding.

Thisapproachistaken asitismoreori-
ented to the processthan to theresult. Toen-
hancethe quality of the process, theteacher
needsto pay agrest attention onthelearning
process. Consequently, learning will be effec-
tive

Theresearch takesplacein English De-
partment of FKIPUMS. The subjectsof the
research arethe students of English Depart-
ment taking the subject on TEFL (teaching
EnglishasA Forign Language). Therearefour
instruments employed to collect the data,
namely: interview to theinformant (appointed
students); observationto the event; discusion
with theresearch lecturer, researcher, and the
students as subject; and the questioner tofind
out the devel opment of |earners understanding
toward TEFL course.

3. Finding and Discussion
3.1 Finding

Thisresearchisconducted intwo cycles.
Every cycle covers planning or preparation
stage, action application, observation, and re-
flection. Inthepreparaion ageof thefirs cydle,
based on the observation, interview and dis-
cussonwith collaborators, thereasearcher iden-
tifiessome problemsingroup presentationtask,
namely: (1) sudentstakealittleparticipationor
in other words, theinvolvement of thewhole
studentsislacking, (2) the presentersare not
working serioudy, (3) feedback and evaluation
areonly given by thelecturers, and (4) theteach-
ing mediaarenot used maximaly.

Thosefour points becomethe attention
inthefirst cycletofind some solutionsto opti-
mizegroup work presentation task. Theseare
all for the sake of minimizing theweaknesses

inthe TEFL learning process. Tominimizethe
problems, participatory evaluationisapplied
and treated asthe action. After theactionis
applied, theresearcher and collaborators con-
duct focusgroup discussion for somereflec-
tion. Theresult of thereflectioninthefirst cycle
can be seen below.

3.1.1 The Participation and Involvement
of Learners

After the participatory evaluation isap-
plied, someweaknesses decrease. Theindi-
catorsof thesuccess of the action can be seen
fromthefollowingfindings: 1) themembersof
theaudiencegroup arenolonger passive; they
participatein thediscussion by giving some
feedbacks and eval uate the presentation, 2)
they areforced to listen carefully and pay at-
tention to the presentation because at theend
of themeeting, they must givefeedback tothe
presenters, so they havealittlechanceto chat,
and 3) at the question session, the number of
students asking questions get encreased; they
tend to be more active.

3.1.2 The Increase of the seriousness of
the presenter group

The seriousnessof the presentersin car-
rying out the task encreases after participa-
tory evaluationisapplied. They aremotivated
to be seriousin presenting themateria because
they are aware of being evaluated by their
friends. They fed shy whenthey get bad score
or unfavourabl efeedback. Consequenty, they
dotheir best. The presenters seriousnesscan
beseenfromthefollowingindicators: (1) their
preparation and readynessin presenting the
material and their mastery, (2) the complete-
ness of the material presented, (3) the great
coordination among the membersof thegoup,
and (4) the preparation to use the teaching
media. Besidethat, the degree of the serious-
ness can be seen from th result of the ques-
tioner that shows that before participatory
evaluation was applied. After participatory
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evaluationisapplied, theresult get encreased
to be 88 %; it means 66 % encrease.

3.1.3 The Increase of the understanding
toward the material

The students belonging to the audience
have abetter understanding toward the mate-
ria after theactionisdone. It isshownfrom
the calculation asfollows: from thequestion-
ersdistributed, it can be seenthat only 7,4 %
of 27 audience say that they understand the
presenters explainationwhile92,6% of the27
audience say that they do not. After the par-
ticipatory eval uationisapplied, the degree of
students undestanding encreases. Itisshown
that 51,85 % of the audience understand the
presenters explaination, while48,15% of the
audiencegroup still do not understand. Any-
how, thereisapostive change after the appli-
cation of participatory evaluation, namely
44,45% change.

3.1.4 The learners ability to use the teach-
ing media

Inthebeginning of theapplication of the
action, the teching mediaare not used opti-
mally. Only few studentsinitiate to use the
teaching mediato make clear their explana-
tion; evenlotsof studentsonly read thetextin
explaining. So, thereisno eyecontact. This
affectslearner’s understanding much; they
don’t understand what isdelivered by the pre-
senters. After twice application of participa-
tory evaluation, presenters start to useteach-
ing mediaso that the material can be under-
stood by the audiencemoreclearly. Theteach-
ing mediaused are OHP, transparant paper,
white board, boardmarkers, pictures and
realia. Interms of mediausage based onthe
questioners, it isfound out that some groups
arenot skillful inusing mediaeventhoughthey
use media (in the beginning of thetreatment).
After severd treatments, al groupshaveem-
ployed theteaching media, eventhough some
arenot skillful at usng them.

However, positiveresultsachieved after
thefirst treatment, someweaknessesare still
found out. Theweaknessesthat appear inthe
firstcycleareasfollows:

a.  Thepresentersignorethequality of the
voice; they donot carewhether their voice
can beheard by al audience.

b. Theperformance of the presentersare
unfavourable. Thevoice of the present-
erstend to be very soft-low volume so
that not al| audience could catch the ex-
planation. The presentersdo not explain
thematerid clearly (tothepoint); they talk
around and around. Their explainationis
monotonous; they only read thetext dur-
ingtheir presentation. The 27 respondents
judgethethree presenters present unat-
tractively before the treatment is con-
ducted.

Thefollowingsaretheresultsof theques-
tioner: 1/27* 100%=3,7% respondent groups
judge that the presentation is attractive,
whereas 26/27* 100%= 96,3% respondents
judgethat the presentationisnot interesting.

Redlizing thewesknesses, theresearcher
and collaborators, again, conduct the second
treatment to do someimprovement by revis-
ing theinstrument (questioners) for evaluation.
At thissecond cycle, theresearcher, nononly
focuses on thefour items abovefor evalua-
tion, but also add oneitem, namely, the pre-
senters perfomance. Inthissecond cycle, the
performanceindicatorscover thevoiceof the
presentersintermsof volume, pitch, andinto-
nation; the clearness of the explaination; the
variation of the delivery (not monotoneous),
and eye contact with the audience.

After the second trestment isapplied, the
reflectionisconducted. Thefollowingsarethe
resultsof thereflection. After thetreatment is
conducted, the presenters start to pay atten-
tion to the presentation. They speak in higher
volume, even so, somestill speak inlow vol-
ume. Their explainationisclearer and more
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interesting thanin the previous performance.
They master thematerial very well; they can
keep their eye contact and sometimes make
somejokes. From thethree presenter groups
being evaluated after the treatment is con-
ducted, it is found out that 18/27* 100%~=
66, 7% respondent judgethat the presentation
isinteresting, whereas 9/27* 100%-= 33,3%
respondent groupsjudgethat the presentation
isnot interesting. Thisshowsthat thereisan
encrease of theinterest in the presentation.

3.2 Discussion

The success of thelearning processal-
waysinvolves some components. According
to Gulo (2002: 8) the components cover
teaching objectives, teachers, students, mate-
rials, teaching methods, media, and adminis-
trative and financial factors. Teachers, asone
of the componentsplay important rolesto con-
trol, organize, lead, and facilitate thelearning
process so asto achievethe learning objec-
tives. Inrelationto their task asafasilitator,
teachers are required to give chance to the
learnersto be autonomous to devel op their
knowledge and skills. The teachers do not
dominate the opportunitiesto transfer their
knowledge.

Oneof theteaching techniquesthat gives
much chancefor thelearnersto beactiveisa
group project called agroup work presenta-
tiontask. Here, learnersare demanded to be
autonomousin mastering knowledge or skill
that will be presented. They will beforced to
actively accessknowledge or information, es-
peciadly for the group presenting thematerid.
According to Harmer (2001: 335) however
good theteacher, or the students, they will not
learn whatever language, if they only rely on
timeand material spoonfed by theteachersin
the classrooms. With group work presenta-
tion task, the presenter alwaystry to search
for themateria or referenceout Sdetheteach-
ing hours.

On the other hand, the audiencetend to

beactively engaged (listen and understand) and
todiscussthevagueidess Asaresult, thelearn-
erswill beindependent, activeand s fconfident.
Thisgroupwork presentetiontask canasodicit
sudents' cognitiveand psychomatoric compe-
tence. Inaccordancewith humanisticlearning
trend, asstated by Harmer (2001: 56), learn-
ersbecomethecentreinthelearning precess. As
aresult, learnerswill become autonomousto
searchfor theinformation. Inthis, the success
of learning isdetermined by thelearnersthem-
selvesnot by theteachersand teachersdo not
becomethetransferersof knowledgeanymore;
they becomemoreasfacilitators.

Not onegroup work presentationtask is
amed at autonomizing learners, butisalsoto
createlively and joyful situationintheclass-
rooms, 0 learnerswill bemotivated. Withthis
task, learnerswill be motivated to complete
the task and this bringsin agood result for
them, especidy intheir learning outcome. Ac-
cordingto Brown (1994: 20), thelearner’ ssuc-
cessof learning isdetermined by intrinsic mo-
tivation. In accordance with Brown, Harmer
(2001: 50) al so statesthat inthelearning pro-
cess, the existance of motivationisvery cru-
cia toachieveasuccessinlearning. Fromthis,
we can underlinethat in the process of learn-
ing, teachersaredemanded to create interest-
ing and joyful atmosphereto motivatelearn-
ers, sotheaffectivefactor isaccomodated.

Theaplication of participatory avaluation
ingroup work presentation task providesalot
of chancefor thelearnersto beactiveand criti-
cal learners; learners become cresative and
confident to try something new. It meansthat
thistask isableto create conducivelearning
and make good learners. Good learners,
acording to Harmer (1998: 10), havethefol-
lowing criteria
1) Willingnesstolisten: Good learnersare

willingto listen what ishappening; they

do not only pay attention at glance but
they arereally engaged.
2)  Willingnessto experiment: Good learn-
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ers are not afraid to take risk and try
something new.

3) Willingnessto ask: Even though some
teachersfed irritated when studentsal-
waysask, good teachersshould givethem
chance to ask and good learners are
those who can manage when to ask.

4)  Willingnessto think how to learn: good
learners can select the best way to learn.

5)  Willingnessto get feedback: Good learn-
ersareready to get suggestion, correc-
tion and feedback.

Feedback in the application of group
work presentation task isapart of thelearning
processto achieve perfection in presentation
task. However, good the presentation still has
some weaknesses. Those weaknesses are
shown to the presenters so that they can
performewdll. Even so, thefeedback must be
given carefully because not all learnersare
ready to get it. Thefeedback whichisgiven
indirectly tolearnersin groupisbetter than di-
rect feedback for individual learner because
thedirect onecan causeinferiority and unself
confidancetothelearnersif thelearnersare
not ready mentally. Moreover, wedo not need
to make studentsshy infront of others. If this
happens, it will make the condition worse.
Consequently, the affective aspect of learners
needsto be considered.

Theapplication of mediain teaching has
positivevauefor learners comprehension so
that their achievement increases. Konfusiusin
Zaini (2004: xvii) statesthat what isheard is
easy toforget, what isseeniseasy to remem-
ber, and what isexperienced iseasy to under-
stand. Teaching mediafunctionsgreatly in
group work presentation to makelearnersun-
derstand themateria well and theinformation
searched will not be easily forgotten by the

audiencelearnerssothat it can stay longer in
the storege system.

Inaddition to having group work presen-
tation, learnersare dso demanded to perform
their knowledge. L eranersdo not only under-
stand theknowledge and keep it but they have
to practiceand perform whenever they dothe
presentation and make somearguments. They
practicetheir knowledgethroughtrueandred
experience. Thismeansthat studentsare not
only abletoincrease cognitive aspect but also
pychomotoric aspect.

In group work presentation task, learn-
ersget alot of chanceto speak student talking
timeisgreater than teacher talking time. The
timeallotted isnot dominated by theteachers.
Sofar thereisgreat controversy onthetime
divisonintheclassroom. Harmer (198: 4) says
that thetime used in theteaching and learning
processisdominated by theteachers, conse-
guently thereisalot of criticismtoward the
lacking of opportunitiesfor the learners to
speak and practicethelanguagethey learn. A
good teacher isthe one who maximizes stu-
dent talking timeand minimizesteacher talking
time. Inlinewith Harmer’sidea, thisgroupwork
presentation task really providesthe students
with alot of chanceto speak andto beactive.
Sudent Talking Timeisreally maximized.

4. Conclusion

Group work presentation isone of the
teaching techniquesthat can beemployed to
teach adultsinlargeclassesby activatinglearn-
ersassubject of learning. To optimize group
work presentation task, we can apply partici-
patory evaluation, that isan evaluationthat in-
volvesother studentswho become audience
during presentation session. It turnsout that
through continuousfeedback, thelearnerscan
do better the presentation.
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