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ABSTRACT

Declarative knowledge is a belief system of translators which underlies the prac-
tices of translating. It guides translators in decision-making process in an interlingual
communication. Exploited simultaneously and effectively with operative knowl-
edge it results in the production of a quality. In some cases, as evidenced in process-
oriented studies, there is a gap between the two to the extent that what translators
know and believe about translation does not match what they do in practices.
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1. Introduction

Thereisaninterplay between processes
of tranglation, translators as the mediating
agents, and products of trandation. They are
closaly related in the sensethat when trand a-
torsareengaged in trand ation processes, they
areobvioudly producing products. Their com-
petence in the translation process is deter-
mined, to a certain degree, by their back-
grounds and knowledge about translation.
Similarly, thequdity of the products, toalarge
extent, isdependent on how well they canap-
ply their knowledge of trand ation processes
intrandation practices. Their linguistic com-
petencein the sourcelanguage and thetarget
language, their understandingsof the subject
matter, target readers, and qudity of atranda
tion aso play asignificant roleinthe perfor-
mance of trand ation tasks.

To becomeaprofessional intrandation,
someoneis required to possess declarative
and operativeor procedura knowledge (some
expertscall it trang ation competence). De-

clarative knowledgerefersto theknowledge
about underlying conceptsof trandation, and
operativeor procedural knowledgerefersto
ability to produceaqudity trandation. Inmany
cases, thereisagap between the declarative
and operativeknowledge. Inother wordswhat
Isbelievedisnot awaysappliedin practices.
Our understanding of the declarative know-
ledgeisparamount important in theattempt to
produce professional trandators. Itisby evi-
dence, however, that research about the
knowledgein questionisrarely conductedin
Indonesia

Trandationisameansof communication.
Itis“anintercultura verbal activity” (Lvovs-
kaya, 2000: 28) which isneeded when there
Isacommunication gap between an author of
the source language text and readers of the
target languagetext. Thiskind of intercultura
verba activity requiresthe presenceof atrans-
lator to eiminatethe communication barrier.

Trandatingisacomplex activity (Schaff-
ner and Adab, 2000: viii). Richard (1953, as
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citedinBridin, 1976: 1) even Satesthat trans-
lating ‘isprobably the most complex type of
event yet produced intheevolution of thecos-
mos . Onemay ask what knowledge, skillsand
competencestrand atorsshould havein order
to performthetask effectively.

Competenceistheunderlying system of
knowledge and skillsthat enable someoneto
do particular things. Thus, trand ation compe-
tence can be defined as“ the underlying sys-
tem of knowledge and skillsneededto be able
totrandate” (PACTE, 2000: 100). Inasimi-
lar vein, Shreve (1997: 120-121) states:

Trandation competenceisaspecialized
form of communicativecompetence. Itis
about knowing about translation and
about knowing how to do trandation. It
isabout producing translationsthat are
well formed, referentially accurate with
respect to sourcetexts, and socialy ap-
propriateintheir cultura contexts.

It is widely accepted that translators
should have knowledge to enable them to
translate. They should have declarative
knowledge (knowing what) and procedural
knowledge (knowing how) (Schaffner and
Adab, 2000; Anderson, 1983, as cited in
PACTE, 2000). These two kinds of knowl-
edge underlie competence, whichisused asa
cover term to encompass skillsand expertise
elements.

Asagpecialized form of communicative
competence, trand ation competence must con-
S of somecompetencesonwhichitisgroun-
ded. Inrdationtothis, Neubert (2000: 6) iden-
tifiesfivequalitative parametersof trandation
competence: language competence, textual
competence, subject competence, cultural
competence, and transfer competence. These
fivequditative parametersof trandation com-
petence are expanded asfollows.

(8 Language competence. Translators
should be competent in source and tar-
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getlanguages. They should know themor-
phological, grammatical and lexica sys-
tems of thetwo languages. In addition,
they should beaware of changesinlexi-
cd itemswithinthesourceand target lan-
guagesgenerdly reflectedindictionaries
or other references.

Textua competence. Itisrarely foundthet
transatorswork onisolated sentences.
Ingenera, they dedl withtextsof various
types. Therefore, they should befamiliar
with how sentences are combined into
paragraphs, and paragraphsinto atext.
Depending on thedomainsof discourse
they aretrand ating, trandatorsshould be
proficient in how the source and target
language texts are structured. In short,
“they must be sensitised to identify tex-
tud festuresinadditiontolinguisticones’
(Neubert, 2000: 8).

Subject competence. Competency in li-
nguistic systemsof the sourceand target
languagesand familiarity with thetextua
featuresof the sourceand target language
text do not guarantee the production of a
quality trandation. Familiarity withthe
subject matter being trand ated isanother
important aspect. It should be noted,
however, that being competent inthesub-
ject matter doesnot necessarily mean that
trandlators must have highly specialist
knowledge, “but they must know the
ways and the means of how to access
thiswhen they need it” (Neubert, 2000:
9).

Familiarity with the subject matter could
enhance the comprehension process of
the source languagetext, whichinturn
could affect the production process of the
target languagetext. It dso givespossble
solutionstotrandatorswith regard to how
unfamiliar technica termsshould beren-
dered.

Cultural competence. Thereisamisun-
derstanding among thoseoutsdeof trans-
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|ation or even novicetrand atorsthat cul-
tural competenceisrequiredonly intrans-
lation of literary texts. If we accept the
ideathat the production process of the
target language text, whether itisaca-
demic, technical or literary, isculturally
bound, cultural competenceisinevitably
needed. Inaddition, if welook at therole
of atranglator as* agent for affecting a
symbiosisof the source culture and tar-
getcultureat thelinguidticleved” (Moharty,
1994: 28), it becomes apparent that
trandators must know source and target
cultures. They haveto be“biculturaly
competent” (Witte, 1994: 71).

(e) Transfer competence. Transfer compe-
tencerefersto “tacticsand strategies of
converting L1 texts into L2 texts”
(Neubert, 2000: 10) Whilebilingualsmay
have the four competences described
above, itisthetransfer competencethat
distinguishestrandatorsfrom other com-
municators (Neubert, 1994: 412).
Neubert (2000: 10) arguesthat tranda
tion competence“iswheretrandatorsare
judged”. He statesfurther:

Whatever they may boast about their
knowledge, their amazingindividua
competences, their language skills
and their multifarious erudition or
their indepth specialists expertise,
eventheir profound understanding of
two or more cultures, al these
competen-ces are feathers in the
trandators cap. Butif thisexcelent
equipment isnot match by theunique
transfer competence to produce an
adequatereplicaof anoriginal they
havefailed. Itisnot enough to know
about trandating, it hasto bedone.

The range of knowledge, skills and
competencesexpected of trandatorsmay seem
overwhelming and is sometimesnot recog-
nizedinthelevel of compensationfor thework.
Therequirementsdescribed previoudy, how-

ever, arenecessary for translatorsto accom-
plishtheir primary task of producing atarget
language version of the sourcelanguagetext
(Danksand Griffinin Danksat.al , 1997: 164).

It has been mentioned abovethat bilin-
gua competenciesunderlietrandation compe-
tence. It is probably the reason why some
trandation scholarsconsder bilingudismasan
Important aspect in any account of thedevel -
opment process of trand ation competence.

Harrisand Sherwood (1978) introduced
the concept of naturd trand ation, positing that
bilinguas'naturdly’ acquireanability totrans-
lateinline withthedevel opment of their com-
petenciesintwo languages. Toury (1984: 189-
190) suggeststhat “bilinguashave an innate
trand ation competence comprising bilingual
andinterlingua ability, aswell astransfer com-
petence’” and considershilingual competence
asthefoundation of trand ation competence.
[naddition, Toury seesthat competenceintwo
languagesintersectsand the point of intersec-
tionisthetransfer competence, that istheabil-
ity to transfer texts. However, he does not
believethat trandlation abilitiesare aneces-
sary derivativeof bilingualism(citedin Shreve,
1997: 121).

Lorscher (1986, 1995) seesthat natural
trandationis“aresult of atrandation ability
evidenced by bilinguascommunicatinginred
mediating Situations’ (cited in Shreve, 1997:
122). Hedistinguishesnatural trandation com-
petence from the translation competence of
second la-nguage learners, whichisformed
throughdidactic or forma ingtructiona settings
rather than real communication situations. In
addition, he claimsthat atrandlation ability,
whichisacquired naturally issense oriented
whilethetranslation skill of the second lan-
guagelearnersissign oriented. InLoscher’s
view, professional trandationis“adeveloped
form of natural trandation” (Shreve, 1997:
122).

Harrisand Sherwood’s concept of natu-
ral trandation, Toury’sideaabout theintersec-
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tion of competenciesin both languageswhich
results in translation competence, and
Loscher’sview of thedifferent natureof trans-
lation competence acquired by bilingualsand
second language learners are generally ac-
cepted. Itisalsowidely recognized that bilin-
gua competenceisanided foundation of trans-
lation competence. However, the statement
thet professond trand ation evolvesfrom natu-
rd trandationisdlill debatable A growing num-
ber of professional trand ations (which can be
considered competent) are produced daily by
professional tranglators who acquired their
trand ation competencethrough didacticrather
than real communication Stuations.

Different scholarssuggest differentideas
about how trand ation competence devel ops.
Degspite the differences, however, there is
agreement intheliteraturethat variability isin-
herentintrandation. Shreve(1997: 125) states
that “thereislittle evidencethat professional
trandatorstrandateidenticaly”. Inasimilar
vein, Seguinot (1997: 104) states:

Trandatorsand peoplewho study trans-
lation know that different text typesre-
quiredifferent approaches, and that dif-
ferent people cantrand atethe sametext
indifferent ways. Itisalso clear that dif-
ferent levelsof competence, familiarity
withthemateria to betrandated, aswell
asdifferent interpretations of the nature
of theassgnment will lead to differences
inprocessesand results.

Seguinot (1997 : 126-127) identifiestwo
general factorsresulting in the variation of
trand ation performance. Thefirst factor isthe
variationinindividua cognitivestylesandthe
second factor isthevariationintrandation ac-
quisition history. Shreve (1997 : 108-109) pos-
itsthet varigbility intrand ation may result from
theskill level of thetrand ator and the use of
different trandation strategies.

Thefollowing main objectivesare set up
for thestudy: 1) to exploretheir knowledge

and beliefsabout the trand ation processand
approach, 2) torevea waysinwhichtranda-
torsdeal with problemsin trandation process,
3) tofind out trandators beliefsabout tranda
tion competencies, 4) waysthey identify tar-
get readers, and 5) tofind out criteriatranda
torsuseto definequality of atrandation.

2. Research Method
2.1 Criteriafor Research Participant Se-
lection

Research participantswere 16 Indone-
santrandators. The samplewas confined to
tranglators who translated academic texts.
They had to be professional and experienced
trand atorsasdefined by the publication of their
trandation. Nevertheless, the 16 translators
could be considered a* purposive sample”
(Schumacher and McMillan, 1993: 378) who
provided sufficient datato alow acloser look
at translation process and product. In addi-
tion, they aretypical (intermsof background
factors) of thelarger samplesurveyed.

The underlying reason for focusing on
experienced and professond Indonesantrans-
latorswho trand ate academic textsasresearch
participantsisthree-fold. Firgly, intheir work-
ing practices, professional trandatorsaregen-
erally involved in adecision-making process
to solve problemswith regard to thetransfer
of messages of asourcelanguagetextintoa
target language. Thus, investigating thework-
ing practicesof professional trandatorscould
providenovicelndonesantrandatorswith use-
ful information about the realization of deci-
sion-making process. Secondly, Indonesian
trandatorswith these characteristicsplay an
important rolein thetransfer of scienceand
technology by trandating textbooksinthearea
from foreignlanguagesinto Indonesian. Re-
sultsof theinvestigation could give useful in-
putsfor publishersand thoseengagedintrans-
lation, teaching and training in the attempt to
improvethe professiona statusof trandation
inIndonesia. Intermsof research ontranda-
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tion, other researcherscould useresultsof the
study asstarting pointsto investigate further
the performance and behavior of professional
Indonesian tranglators. Thirdly, asthey are
considered ‘ professionas , itisexpected that
their trandation practiceisfounded on theo-
retical knowledgeor strategies.

2.2 Method of Data Collection

Thestudy investigated research partici-
pants knowledge and beliefsabout thetrans-
lation process, use of particular translation
approaches, ways of identifying target read-
ersand criteriaused to judgethe quality of a
good trandation. It aso examined typesof dic-
tionary that research participantsbelieved to
beuseful whentrandating academictextsfrom
Englishinto Indonesian. Theuseof materials
such asdictionariesand reference by profes-
sional trandatorscan be‘ valuableindicators
of subtle qualitative aspectsof trand ator per-
formance’ (Hatim, 2001: 160).

Consdering the objectivesof the second
phase of study and the nature of data that
would be obtained from research participants,
it was considered that the use of interview
would be appropriate. Cohen and Manion
(1980: 292) state, for instance, that interview
‘alowsfor greater depth thanisthe casewith
other methods of data collection’ . Another
advantageof interview isthat itshigh response
rate, ‘which makesthe datamore representa-
tive than data solicited through amail ques-
tionnaire’ (Burns, 1997: 484).

Theinterview design used in thisstudy
had an iterative, flexibleand continuous de-
sign (Rubinand Rubin, 1995: 43). Instead of
preparing anumber of questionsbeforehand,
the researcher provided topics and themes
related to the objectives of the study, which
werefurther exploredintheinterview with the
research participants. Theresearcher dsofol-
lowed up responsesgiven by research partici-
pantson the questionnaire. Interviewswere
recorded on ataperecorder.

3. Findings and Discussion
3.1 Translators’ Knowledge and Beliefs
about Translation Process and Ap-
proach
Trandators knowledge and beliefsabout
thetrand ation process hererefer totheir un-
derstanding and perception of what they usu-
ally dotothe sourcelanguagetext beforeand
during translation. These two aspects are
closdly related in the sensethat their percep-
tion about thetrand ation processrestsontheir
knowledgeabout it and isbelieved to havean
effect on the waysthey approach thetask of
trand ation (Baker, 1992; Newmark, 1981).
It also examinesother aspectsrelevant totheir
knowledge and beliefs about thetranslation
process. Theseinclude waysin which they
solve problemswith lexical items, technical
terms, and sentence complexity, and percep-
tion of theimportance of knowledge of trans-
lation theory in trand ation practices, and be-
liefsabout competencethat trandatorsshould
haveto performtheir task effectively.
Theinterview beganwith apersona in-
troduction with thetrand ators. After thisper-
sondl introduction, theresearcher asked them
aquestion about what cong derationsthey took
into account beforethey accepted atransla-
tiontask. Their responsesto thisquestion are
summarized asfollows. Thefirg thing that they
considered waswhether they had the ability
todothetask. If they thought that they did not
havetheability to trand ateasourcelanguage
text in question, based on their comprehen-
sion of thetext, they decided not to accept the
task. Thisoften occurred particularly if thetext
wasoutsdeof their subject-areaexpertise. On
the other hand, if they thought that they would
beabletotrandateit into thetarget language,
they considered accepting thetask. Their other
consderation waswhether the commissioner
gavethem enough timeto compl etethetask.
Thisquestion: “What do you know about
thetrandlation process?’ wasthen asked to
each of thesixteentrandators. Thetrandators
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with academic and/or vocational trandation
training backgroundsresponded that thetrans-
lation process cons sted of theanaysisof the
sourcelanguagetext, transfer of themessages,
and restructuring in thetarget language. The
trand atorswithout any experiencein academic
and/or vocationd trandation training, onthe
other hand, generaly respondedinaway which
indicated that they werenot familiar with the
term and did not have analyzed awareness of
stepswithinthetask. One of them, for exam-
ple, responded: “What do you mean by the
trandation process?’. Thisquestionwas  ex-
panded in order to enable those without any
experience in academic and/or vocational
trandationtraining to describetheir trandation
processby asking, for example, what they did
to the sourcetext after accepting atask. The
responseof thesixteentrandatorsto thisques-
tion depicted subsequent stagesinthetranda-
tion process(Bell, 1991; Nida, 1964; Hervey,
Higgins & Haywood, 1995; Farghal & Al-
Masri, 2000), as summarized bel ow.

(@ Stagel: Readingpriortotrandating. All

trandatorsstated that they read the source
text at least once. The purposes of the
activity aretofind out firstly what theorigi-
nal author wanted to say to his/her read-
ersand secondly toidentify difficultlexica
items and technical termsand complex
sentences. Theproblemsthey encountered
whilereading theorigind text weregene-
raly marked or underlined. Thenthey tried
tofindtheir meaningsindictionaries. One
of thetrandators, for instance, stated:
(“Setelah membacanya per kalimat
kita berusaha untuk menerjemahkan
dalam satu alinea, khan banyak kata-
kata yang sulit, biasanya saya punya
kertas tersendiri. Kata-kata yang sulit
itu saya urutkan menurut abjad, A, B,
C, D, seperti membuat kamus begitu,
baru saya melihat di kamus. Sehingga
kalau kata-kata itu misalnya muncul
lagi pada paragraf atau bab selanjut-
nya, itu, tinggal mencari.”)

(“ After reading thewholetexts, i begin
totrandate each paragraph. Asthereare

Table 1. Main Activities Carried out by the Translators
Prior to the Act of Translating

Types of activities prior to the act of Number oi translators
translating (n=16)
Yes No
a Skimming the entire source language 11 5
text
b. Skimming only the introductory 5 11
paragraph or chapter of the source
language text
c. ldentifying and underlining difficult 11 5
lexical items, idiomatic expressions,
and technical terms
d. Looking up the meanings of the 9 7
difficult lexical items, idiomatic
expressions and technical terms in
dictionaries
e. ldentifying and underlining complex 1 15
sentences
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some unfamiliar words, | often makea
word list in aseparate paper and | look
up dictionary for their meanings. Itreally
helpsmewhen | find the somewordsat

thenext paragraphs’)
(b) Stage?2: Trandating. As hasbeen men-
tioned previoudly, the first stage of the
trandation processdescribed by thetrans-
latorsincludesreadingtheorigind textand
insomeingtancesidentifying difficultlexi-
cal items, technical terms, idiomatic ex-
pressions and complex sentences. The
second Stageof thetrand ation processwas
rendering the sourcetext into thetarget
language sentence by sentence. Table 1
illusratesactivitiescarried out by thetrans-
latorsprior totheact of trandating.

() Stage3: Restructuringandrevison. The
last stage of the trandation processwas
restructuring thetrandation. Someof the
trandlators referred to restructuring as
revision. They stated that theaim of the
restructuring wasthree-fold: 1) to check
for an cons stent use of technical terms,
2) toensurethat thestructureof thetrans-
lated sentences conformed to Indonesian
grammar, and 3) to consder whether long
and complex sentencesshould berewrit-
teninto smpleonesfor readability pur-
poses (Nababan, 2000; Nord, 2000;
Newmark, 1997; Ruuskanen, 1996).

3.2 Ways in Which Translators Deal with

Problems in Translation Process

All trand ators stated that when engaged

inthetrand ation processthey got stuck with

two kindsof problems. Thefirst problemre-
lated to word meaningsand the second prob-
lem had to do with the complexity of the sen-
tence structuresfound in the sourcetext. To
solve problemswithword meanings, thetrans-
lators consulted dictionaries. All trand ators
stated that if dictionariesdid not providethe

closest equivaence, they decided toretainthe
origina wordsintheir trand ation. An annota-
tion wasthen given to help thereadersunder-
stand the meaning of the original words.
With regard to dictionary use (Table 2),
the sixteen trandators said that they used an
English-Indonesian dictionary asthe primary
dictionary when trand ating an academic text
from Englishinto Indonesian. Of the 16 re-
search participants, 14 translators reported
using an English-Englishdictionary, 6 tranda-
torsused an Indones an-Indonesandictionary,
and 5trandatorssaid that they frequently con-
sulted dictionaries of technical termswhen
trand ating academic texts. Onetrandator re-
ported using dictionariesof English-Indonesian
idiomatic expressions. Thetranslatorswho
used an English-Englishdictionary whiletrans-
lating an English academic text into Indone-
sian had two main reasonsto do so: firstly,
whenaword they arelooking for isnot avail-
ableinabilingua dictionary (English-Indone-
sian), and secondly, when aword they are
searchingfor isavailableinabilingud dictio-
nary but none of itsmeanings are suitablefor
the context. Oneof thetrandators, for instance,
stated that he had to usean Oxford Dictionary
to understand the word “explicate” as the
word cannot befound in an English-Indone-
sian dictionary. Their underlying reason for
using anIndonesian-Indonesiandictionary is
to ensurethat aword they choose or usewas
considered to be an Indonesian word and to
achievevariety intheuseof Indonesanwords
intheir tranglations. For example, theword
‘relestat’, astheequivalenceof ‘real estate’,
hasbeen widely used, asaresult of the policy
of the Pusat Pembinaan dan Pengembangan
Bahasa (Center for Indonesian Language De-
velopment) to eliminate the use of foreign
wordsin Indonesian. In addition, the Center
promotesthe use of theword ‘ anggit’ asthe
new equivaenceof ‘ concept.” Indonesianwrit-
ersin general and Indonesian tranglatorsin
particular avoid using thisnew equivaence, as
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Table 2. Types of Dictionary Used When Translating
from English into Indonesian

Number of tranglators

Types of dictionary used (n=16)

Yes No
Bilingual dictionary:
e English - Indonesian 16 0
Monolingual dictionary:
e English - English 14 2
e Indonesian - Indonesian 6 10
Other:
e Dictionary of technical terms (English - Indonesian) 5 11
e Dictionary of idiomatic expressions 1 15

itisnot familiar totarget readers. Instead, they
usetheold and popular tranditeration: konsep
(seeKussmaul, 1995 on how trandatorsem-
ploy dictionary to solve problemswith word
meanings).

All of thetrandatorsbelieved that tech-
nical termswerekey wordsthat needed to be
rendered carefully. They stated further that
consistency inusing technical termsshould be
maintained in thetarget languagetext, espe-
cidly if different trand atorstrand ated chap-
tersof atextbook. Thisalso led themtoargue
that atext or atextbook should betranslated
by onetrand ator to avoid incons stent use of
technical terms. If atext or atextbook hasto
be trandated by more than one trandator,
meetingsamong thetrand ators, they argued,
need to be held regularly to discuss and de-
cidewhat technica termsshould be used.

With regard to problemswith sentence
complexity one of the research participants
(Trandator 1) said that hetried to solve the
problem before he continued working on other
sentences. Theother fifteentrandators, onthe
other hand, said that they left the original
sentence(s) and continued to trand atethe other
partsof the sourcetext. Then, they went back
to the sentences. If they could not solvethe
problem, they decided to put the original
sentence(s) intheir trandation.

It wasa so found that thetrandatorscon-
sciously considered the readership of their
trandationin making decisionsabout thestyle
of target language complexity (Fifteen of the
sixteen trandators stated that they tended to
cut acomplex sentenceinto simple sentences
to help readersunderstand theintended mes-
sageof theorigina. Only onetrandator main-
tained complex sentencesin histrandation. He
stated: ““Saya tidak pernah memotong-
motong kalimat, karena takut mengurangi
kekuatan gagasan”. (‘I never break long sen-
tences, as| amafraid | will losetheirideas)).

3.3 Translators’ Beliefs about Transla-

tion Competencies

All trand ators stated that trand ating was
adifficult task. They stated that translators
needed to have awide range of knowledge,
skillsand experiencein order to do the task
successfully. They believed that agood com-
mand of the sourcelanguage and target |an-
guagesisthemain key to successintranda
tion. They also believed that practical experi-
enceintrandation playsanimportant role; they
stated that the morethey trand ated the better
their trand ationswould be. When asked whe-
ther knowledge about trand ation theory con-
tributesto their trand ation skills, two kinds of
response were obtained. Trandatorswith vo-
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cational training but no academic training
claimed that an adequate knowledgein trans-
lation theory isneeded in order to tranglate
effectively. Oneof thetrand atorsthat belongs
tothiscategory stated:

“Sebelum saya mengikuti pelatihan
penerjemahan, saya tidak tahu kalau
kita boleh memotong-motong kalimat
kompleks menjadi kalimat-kalimat
sederhana. Saya juga tidak tahu apa
yang dimaksud terjemahan harfiah dan
terjemahan bebas. Di pelatihan itu juga
diberi pengetahuan tentang teori pener-
jemahan. Sekarang saya sudah tau apa
itu keterbacaan. Saya juga semakin be-
rani mengambil keputusan-keputusan,
apa yang harus dilakukan terhadap
kata ini, kalimat ini dan lain sebagai-
nya. Sekarang saya merasa bahwa
terjemahan semakin baik.”

(‘ Beforeparticipatingintrand ation work-
shop, | didn’t know that | could break

ontheother hand, believed that an adequate
knowledge of trand ation theory doesnot guar-
anteethat better trand ationswill be produced,
eventhoughit doeshelp trandatorstotackle
trandation problems.

3.4 Ways in Which Translators Identify

Target Readers

Trandationisto beread. Thismeansthat
thereadersfor whom atrandationisintended
need to beidentified by trandatorsat the pre-
liminary stage of thetrand ation process. The
advantage of identifying target readersat the
preliminary stage of thetrand ation processis
to enabletrandatorsto choose or usethemost
suitablewords, technical terms, and sentence
structures for target readers. A study by
Ruuskanen (1996) indicatesthat professional
trandatorsgenerally ask questionsto the com-
missionersof atrangation and that some of
the questionsre ateto theidentification of tar-
get readers.

Questi ons frequent! {CRSRNE RS EBHING SHeri&aes. 1 dso

Witiregetetiorwether thesixteentrans-

e Who will be reaH8S) "SI SpdR§apbyyord Torword | aorsiterviewsd inthis study put questions
e When should th B3R SiARAMLIEERHES on.Atthe  todientsafter they accepted atrandation task,
e Should the transf4t {5 U RLH- QHQHEH'?W & fourtrgndatorsanswered “\Yes’ whiletheother
e Whowill be rea}jQﬂgb”&P{ s|a'ﬁ%9,“¥ e Tdea of yyelvdtrandatarssaid “No” . When the four
e Who will be read e BF i éﬂ«‘%ﬁ[ ? [t tcadectde{randgiors werg asked further about what
o What isthe text i\ 19 my transiation oday. | dsofind o eidnsthey usualy put totheclients, vari-
e What isthe text about”? trenstetrontshetternow): 0US regponses ygere obtained. As shown in
e When should thé trargianioniseakirisérsademictrans:  Table3, themost typical guestions asked led

lation training during their tertiary education,

to preliminary identification of target readers

Table 3. Questions Frequently Asked by
Translators to the Commissioners
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and the topic or content of the source text.
Lessfrequently put questionswere about the
completion time and theformat or layout of
thetrandation.

Table 3 showsthat threetrandators (6, 7
and 8) solicited information about who would
bethereader(s) of their trand ation. They told
theresearcher that information about theread-
erswasvery useful to obtain at the preliminary
stage of the tranglation process asit helped
them to determinethereadability of their trans-
lationintermsof the choiceand use of appro-
priate words, technical terms and sentence
sructuresfor their reeders. Smilarly, twotrans-
lators (6 and 11) reported asking about the
deadline of thecommission. Thesetwo trans-
lators claimed that thelength of time spent on
trand ating asourcetext into atarget text af-
fected thequdlity of theoutcome. They stated
further that thelonger they spent onthetask,
the better their trandl ation would be. In addi-
tion, twotrandators (8 and 11) asked about the
subject matter of the sourcetext, commenting
that they would not accept asourcetext to be
trandatedif itwasoutsdether expertiseor fied
of academic preparation. Meanwhile, onetrans-
lator (Trand ator 6) asked whether thefinished
product should betyped or hand-written.

Itisgpparent that threeof thegixteentrans-
latorsexplicitly solicited information regarding
target readers backgrounds. Theother thirteen
participants, ontheother hand, stated that there
wasno need to obtain suchinformation directly
fromthedients, arguing thet they couldidentify
end usersof atrand ation by reading the content
of the sourcelanguagetext. They stated further
that inthe caseof trandating atextbook, it was
the publisher who providedtheinformation. This
indicatesthat the thirteen trandatorsdo con-
Sder thequestion but extrapolateinformation
about target readersin adifferent way.

3.5 Criteria Translators Use to Define
Quality of a Translation
Thissection examinestrandators views

about criteriafor definingaquality trandation
and whether these criteriadeterminewhat em-
phasisthey put onthe productsof trandation.
If they put an emphasis on readability rather
than accuracy of atrandation, for instance, it
ispossiblethat they will tend to distort mes-
sagesof theorigind text. Ontheother hand, if
they believethat accuracy isthe mostimpor-
tant criterion of aquaity trand ation, they may
neglect readability aspects. Thereisapossi-
bility, however, that they put an emphasison
both aspects: accuracy and readability asthe
sdient featuresof aquality trandation.

With regard to what requirementsaqual-
ity trandation should have, astraightforward re-
sponsewasobtained. All trand ators put accu-
racy and readability astwo sdlient festuresof a
qudity of trandation. If thisisnot possible, they
seeaccuracy asthefirst priority and readability
asthe second one. Interms of trandating an
academictext, they added that thelanguegestyle
used should beformal and the consistency in
using technical termshad to bemaintainedin
thetarget text.

4. Conclusion

Theinterview dataindicatethat dl of the
tranglators read the source language text at
least once. Their main purposewasto identify
difficultlexical itemsand technical terms, and
complex sentences.

Theinterview a so showed that the ma-
jority of thetrandatorsrelied onabilingua gen-
erd (English-Indonesan) dictionary whentrans-
lating an academictext from Englishinto Indo-
nesan. Thishilingua generd dictionary did not
helpthem muchin solving problemswithword
meanings. It wasfound, for example, that prob-
lemswith meaningsof lexica itemsand techni-
cd termswereprevaentinthesix trandations.

Most of thetrand atorsinvolved inthis
study had an adequate knowledge of tranda-
tion. They also had an awareness of theim-
portance of target readersto consder intrans-
lation process.
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