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ABSTRACT

The current study describes learning strategies in relation to interlanguage er-
rors. As it is commonly believed that interlanguage errors are the result of cogni-
tive mechanism or learning strategy used by second language learners. This study
specifically describes the learning strategies employed by Indonesian learners of
Engish which result in interlanguage errors. The data are sentences containing
errors taken from students’ compositions. The technique used to collect the data is
documentation, and the data are analyzed qualitatively. The result indicates that
there are three major types of learning strategy used by the learners, including:
overgeneralization, first language transfer, and simplification. Of these, the domi-
nant learning strategy is overgeneralization which implies that the students have
relied their linguistic knowledge on the target language (English) rather than on
that of their first language. English teachers should have positive attitude on
interlanguage errors since errors are an inevitable process in foreign language
learning. They must also provide appropriate training for the students so that they
are aware the differences between English and Indonesian. Such understanding
could help them minimize errors and hence they will be able to develop their
interlanguage system.
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ABSTRAK

Penelitian ini mendeskripsikan strategi pembelajaran bahasa asing dalam
kaitannya dengan kesalahan (error) dalam menggunakan bahasa antar
(interlanguage) sebagaimana dipercaya bahwa kesalahan menggunakan bahasa
antar merupakan hasil dari mekanisme kognitif atau strategi pembelajaran yang
digunakan oleh pembelajar bahasa asing. Secara khusus penelitian ini mencoba
untuk memaparkan beberapa strategi pembelajaran bahasa yang telah
menghasilkan kesalahan berbahasa yang dilakukan oleh pembelajar bahasa
Inggris. Data penelitian berupa kalimat yang mengandung kesalahan berbahasa
yang diambil dari komposisi yang ditulis pembelajar bahasa Inggris. Teknik
pengumpulan data adalah dokumentasi. Data dianalisis secara kualitatif. Hasil
penelitian menunjukkan bahwa ada tiga jenis strategi utama yang digunakan
oleh pembelajar bahasa Inggris, yaitu: generalisasi yang berlebihan, transfer
bahasa pertama, dan penyederhanaan. Dari ketiga strategi ini, generalisasi
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merupakan strategi pembelajaran yang dominan digunakan. Hal ini menunjukkan
bahwa pembelajar bahasa mengandalkan pengetahuan kebahasaan bahasa tar-
get (Inggris) daripada bahasa pertama (Indonesia). Implikasi pedagogis dari
penelitian ini adalah bahwa guru bahasa Inggris harus memiliki sikap positif
terhadap kesalahan berbahasa (error) karena kesalahan adalah proses yang tidak
dapat dihindari dalam proses pembelajaran bahasa asing. Dosen atau guru bahasa
Inggris juga harus memberikan pengajaran dan latihan yang bermakna sehingga
siswa akan menyadari perbedaan antara bahasa target (Inggris) dan bahasa ibu
(Indonesia). Pengetahuan seperti ini akan dapat membantu siswa menghindari
kesalahan menggunakan bahasa asing yang dipelajarinya dan mereka dapat
mengembangkan sistem interlanguage mereka dengan baik.

Kata Kunci: kesalahan interlanguage, strategi pembelajaran.

1. Introduction

Mastering native languageisnot adiffi-
cult task to do for most people al over the
world because most of thetimethey are ex-
posed to natural settingsand they can easily
find native speakerswho areready to bethe
source peopleand models. Learning aforeign
language, however, isnot that easy especially
for thosewho learn thelanguagein aforeign
setting for examplein Indonesia. Indonesian
learnersof Englishwill havelotsof problems
such as not having enough exposurefor the
languageinput and not enough source people
to practicewith.

Whilelearning aforeignlanguage, learn-
erscommonly buildupasystemfor themsdves
whichisdifferentinsomewaysfromthesys-
tem of their first language (mother tongue) and
foreignlanguage or thetarget language (or TL
hereafter), thelanguagethat thelearnersare
learning. Thesystemwhichthelanguagelearn-
ersbuild upfor themsalveshasbeen givenvari-
ousnamesor terms, such asidiosyncratic dia-
lect and approximative system. The most
widely used terminol ogy isthe one coined by
Selinker (1977), interlanguage. He callsthis
Interlanguageto emphasizethestructurdly in-
termediatestatusof thelearners languagesys-
tem between hismother tongue and thetarget

language.
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From thiswe can seethat the most noti-
ceablefeatureof interlanguageistheexistence
of errorswhich arecommonly known asin-
terlanguage errors. A further study of interla-
nguage errorscould hel p us, teachers, to bet-
ter understand thelearners' problemsandtry
to providetimely helptolearnersso that they
can achieve competenceinthelanguagethey
arelearning.

SHinker’ sdescription of theinterlanguage
system hasacognitive (psychologica) empha:
sisand afocuson the strategiesthat learners
employ whenlearning asecond language. Itis
assumed that interlanguageistheresult of the
learners’ attemptsto producethetarget lan-
guage norms. That isto say, learner errors
(interlanguage errors) arethe product of the
cognitive processin second languagelearning
or learning Strategy.

The observable phenomenon indicates
that the English produced by Indonesian se-
nior high school studentsof MAN | Surakarta
also containsagreat number of interlanguage
errors, covering variouslinguigicitemsaswell
asgrammatical elements. Most of the senten-
cesthewriter collected contained interlanguage
errors. Such aphenomenon giverisetoaques-
tion aswhat kinds of cognitive processes or
learning strategy used by thelearnerswhich
resultsininterlanguageerrors. Thisfundamen-



Kajian Linguistik dan Sastra, Vol. 25, No. 1, Juni 2013: 82-91

tal question about foreign languagelearning
becomesthefocusof thecurrent investigation.
In addition thisconcernsthe pedagogical im-
plicationinforeignlanguageteaching. Thisin-
vestigation would give animportant contribu-
tion to the better understanding of the process
of foreign languagelearning.

Theterminterlanguage(IL) wasfirstin-
troduced by Selinker (1977) to refer to the
language of second or foreign languagelearner.
Henoticesthefact that thelearner’ slanguage
systemin neither that of hisnativelanguage
(NL) nor that of thetarget language (TL); it
containselementsfrom both. If we canimag-
ineacontinuum between the NL system and
the TL system, we can say that at any given
timethelearner speaksan interlanguage.

Sdlinker (1977; 1997) hypothesi zesthat
IL isanatura language; itissystematicthrough
itsdevelopment. It reflectsthe learner’s at-
temptsat constructing alinguistic system that
progressvely approachesthe TL system. And
asalanguagesystem, IL hasthree specificfea
turesdifferent from other natural languages,
namely has proposed threeimportant charac-
terigticsof interlanguage: syseméticity, perme-
ability, and fossilization (Adjemian (1976).

Sysemdicity followsfromthehypothess
that IL isanatura languagethat cannot bea
random collection of entities. Itisassumed to
be systematic fromthe start; like any natural
language system, it seemsto obey universal
linguistic congtrains. Thus, wecan learn some-
thing about learners languagesystemin speech
or writing by making aseriesof descriptions
of thelearner'siL.

Permeability, accordingtoYip (1995: 12),
is‘thesusceptibility of IL toinfiltration by NL
and TL rulesor forms . AsAdjemian (1976:
21) datesthat ' IL systemsaredynamicinchar-
acter—the systemsare thought to be by their
natureincompleteandinthestateof flux’. The
structures of the IL can beinvaded or infil-
trated by theNL and the TL. Especialy when
thelearner isplaced in asituation that cannot

beavoided thelearnersmay uselinguisticrules
fromtheNL and in other situation, they may
distort or overgeneralizerulesfromTL inor-
der to producetheintended meaning. Both of
these processesreflect the basic permeability
of IL.

Fossilization, according to Selinker
(1988: 92), is" the persistence of plateaus of
non-target like competenceinthelL’. When
itspermeability islost, thefeaturesof anIL
become subject tofossilization. Normally, we
expect alearner to progressfurther aong the
learning continuum, so that hiscompetence
movescloser tothe TL system and contains
fewer errors. Someerrors, however, will prob-
ably never disappear entirely. Such errorsare
often described asaready fossilized, meaning
that they have become permanent features of
thelearner’s speech.

Interlanguage isone of the central con-
cernsof second language acquisition (SLA)
studies. SLA herel mean ‘thewaysinwhich
any learner, child or adult learnsasecond or
foreignlanguage; thelearning may takeplace
inatutored or untutored environmentandina
second or foreign language setting’ (Nunan,
1991: 1). Inlanguage pedagogy, basicaly SLA
hastwo major goas: description and explana
tion. Descriptionisto identify how learners
acquirean L2 (Ellis, 2000: 4). The second goal
(explanation) is‘toidentify the external and
internal factor that account for why learners
acquireanL2intheway they do’ (Ellis, 2000:
4). Insum, thegoalsof SLA areto describe
how L2 acquisition proceedsand to explain
this process and why some of |earners seem
to bebetter at it than others (Ellis, 2004).

Within cognitive perspective, IL iscon-
sidered asa separate linguistic system. It is
prominently characterized by theexistence of
errors, known asinterlanguageerror or learner
error. Within cognitiveview, interlanguage er-
rorsare evidence about the nature of the pro-
cesses (or strategies) used by thelearner at a
certain stageinthecourseof |L development.
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Thisstrategy, at acertain point enableslearn-
ersexpresstheir thought with aminimal stock
of linguistic means. At another point thisre-
aultsinfosslization of Sructureswhich areac-
quiredinaearly stage of natural SLA.

SLA hasmoreroom for cognitive fac-
torsto influence and direct the course of its
development. Itisclear that learning relieson
previousknowledge and that over instruction
may guidethelearner to attend to the salient
propertiesanddigtinction| theinput. Likewise,
repeated exposure to the same structure in-
creassesthelikelihood of itsrecognition.

Within cognitiveview, interlanguage er-
rorsarethe product of the cognitive process
in second language learning. Selinker (1977;
1997), Ommagio (1986), and Ellis (2004)
share acommon understanding about such
cognitive processes. It was Selinker (1977)
whofirst conceptuaized thefive cognitive pro-
cesses/gtrategiesof second languagelearning.
He describesthefive processesin termsof:
(1) languagetransfer (interferencefrom native
language), (2) transfer-of-training (errorsdue
to the nature of thelanguage-learning materi-
alsor approaches), (3) strategies of second
languagelearning (errorsduetothelearner’s
own approach), (4) strategies of second lan-
guage communication (errorsdueto theway
inwhichthelearner communicateswith native
speakersin natura language-use settings), and
(5) overgenerdization of TL rules(errorsdue
to theway inwhich thelearner restructures
and reorganizeslinguistic materid).

2. Research Method
Thisisadescriptivequditativestudy. The
subjectsfor thisstudy were senior high school
students of MAN | Surakarta who learned
English asaforeignlanguage. Thedatawere
sentencescontaining interlanguage; therewere
317 erroneous sentences which could be col-
lected asdatafor thisstudy. The datasource
was English composition written by the stu-
dents, namely descriptivetext and recount text.
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Therewere 90 compogitionswritten by thestu-
dentsused asthe data source.

To collect thedata, thewriter used lici-
tati on technique and documentation technique.
Elicitation technique used to encouragethe stu-
dentsto produce thewriting. In second lan-
guage research, such techniqueisused to get
abetter picture of learner abilitiesor abetter
understanding of their interlanguage than the
study of naturally occurring speech or writing
can provide. The second technique of data
collectionisdocumentation of whch process
asfollows:. (1) Thestudentsweretowrite En-
glishcomposition, (2) Thecompositionswere
read accurately to identify the erroneous sen-
tences (3) The erroneous sentences of stu-
dents' English composition werewritten down
into alist and used asdata

Thedatawere anaysed through several
stages. Each compositionwerescrutinised to
identify itsgrammeatica errors. Theerroneous
sentenceswerethen listed and classified in
termsof linguistic categoriesby using error
analysisframework, i.e. acomparative tax-
onomy (that is, the comparison between the
students' interlanguage errorsand the struc-
ture of the students’ first language and that of
thetarget language). Thiscomparisonyielded
two major categories. errors which can be
traced back to the student first language (In-
donesia) and those which can betraced back
tothetarget language (English). Based onthis
classfication, thewriter then made an attempt
toidentify theunderlying learning strategies
used by the students, using Selinker’sframe-
work. Thelearning strategieswereclassified
into sometypesand provided with the total
number of each type of error and frequency.
They werecal culated to find out thedominant
learning strategiesused by the students.

3. Research Finding and Discussion
Thissection describestheresearch find-

ing and the discussion of thefinding, that is,

the answers of the research questions. The
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descriptionincludesthetypesof learning Sirat-
egy used by the students, thefregquency of each
typeof learning strategy, the dominant earning
strategy, and the pedagogical implication.

1.1. The Types of Learning Strategy used
by the Students

Based on Selinker’s (1977) taxonomy,
the analysisindicates that there were three
major learning strategiesused by the students,
namely: thestrategy of first languagetransfer,
overgenerdization, and oversmplification. With
regardstofirs languagetrander, therearethree
levelsof learning strategy, namdly: first language
transfer at thelevel of word, phrase, and sen-
tence.

1.1.1. FrstLanguageTransfer

Thedatashow anumber first language
transfer at word level, namely: the misuse of
lexicon or specia expression. Thestudentsgot
difficulty tofind Englishequivaentsfor certain

Indonesian words or phrases. They tried to

solvetheproblem by employing word for word

trangdlation. It seemsthat the problem arises
duetothegapsinthetwo languages, thefirst
language (Indonesian) and thetarget language

(English). They turned into the easiest way to

bridgethe gapsby finding specia expression

fromtheir first language, thet is, theliterd trans-
lation. To copewith such Situation, the tudents
actualy can use an explanation or annotation
rather than atrandationto expresssuchidess.

Thefollowing aretheexamples:

(1) Helivesat*Perum Klodran Indah.

(2) My sister likes*pecel ayam.

(3) My brother studies in *Unikom
Bandung *jurusan DKV.
Theanalysisalsoindicatesthat the stu-

dentsused first languagetransfer at thelevel
of phrases. They attempted to copewith the
probleminexpressngtheir idessin Englishby
using literd trandation or word-for-word trans-
lation. Such strategy has brought about a cer-
tainresult, that is, interlanguage errorsasseen
intheexamplesbe ow:
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Komodois*seldom animal intheearth.
Heis*an religion Islamic.

She *woman sexy

Thestudentsal so used | ndonesian struc-
turewhen expressing themsalvesin English. It
isimportant to point out that therearesmilari-
tiesaswell asdifferencesbetween Indonesian
and English structures. On onehand, whens-
milaritiesexi<, theresult would becorrect and
thisiscalled pogtivetransfer asin asentence
“I went to Jogj akartawith my mother” (saya
pergi ke Jogjakarta dengan ibu saya ). And
ontheother hand, when differencesoccur bet-
ween the two languagesthe result would be
errorsor often called negativetransfer, asseen
inthefollowingexamples:

(1) 1'wentholiday tobeach Parangtritis.
(2) Deny arrivedtime 10.00

(3) Shehaspersonality patient and honest

(1)
2
3

1.1.2. Overgenerdization
Theanaydssindicatesthat overgenera:
lizationisafundamental learning Strategy em-
ployed by students. They haveactivated their
linguisticknowledgeof thetarget languagepre-
vioudy learned or acquired (Sdinker, 1977 and
Corder, 1978). Such strategy is sometimes
quite helpful butin other casesitismideading
or ingpplicabledueto superficial smilarities.
Therearefivetypesof thelearning strategy of
overgenerdization employed by the students,
namely overgeneralizationin using article,
overgenerdizationinusing be, overgenerdiza
tioninusing pronoun, overgeneralizationin
using verbform, and overgenerdizationin us-
ingwordswith Smilar meaning.
Therearetwo waysto useanoun group
to refer to someone or something: the specific
and the general way. Using the specific way
meanswe can refer to someone or something,
knowing that the person we are speaking to
understand which person or thingwearetalk-
ing about. The isthe commonest specific de-
terminer; itisalso called thedefinitearticle.
Thesecondisthegenerd way. Itisused when
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wearetaking about peopleor thingsin gen-
erd or indefiniteway, without identifying them.
A and an are the commonest general deter-
miners, they arealso called theindefinitear-
ticle(Sinclair, 1991). Theusage of articleis
much more complicated. Thisisthe casethat
might makethestudentsfail to usethem. The
followingsaretheexamples:

(1) My houseisabigand clean.

(2) Sheisabeautiful.

(3) l'andmy family visited a Malioboro.

The studentsfrequently havedifficulties
inusing BE. Usudly asentenceawaysneeds
verb, if thereisnofull verbit canbegivenlink-
ing verb. To BE a so functionsasthelinking
verb. The studentsarestill confusedinusing
toBE. Itisstudents’ errorsthat areinfluenced
by target |language becausethey illustrate their
attempt to build hypothesisabout Englishfrom
thelimited experiencesof it intheclassroom.
They add an unnecessary to BE to the verb
and noun asin thefollowing sentences:

(1) lamgo toKutabeach on holiday.
(2) Sheislike strawberry fruit
(3) Heisgotoschool by motorcycle.

In English, therearefivedifferent types
of pronoun based on itsfunction: subjective,
objective, adjective, possessive, andreflexive.
Thus, for examplefor pronoun he, Englishhas
he, him, his, his, himself. They are actually
not quite problematicin form but theusageis
rather difficult for students. They sometimes
dill havedifficultiesinusingthemand asare-
sult they have committed errorson pronoun
asinthefollowing sentences:

(1) Heeyesissmal and shinning.
(2) Shenice nameisJessica
(3) 1'amvery happy with his

The studentsovergenerdized the use of
verbformwhichresultsininterlanguageerrors.
Have and has arewordsthat have similarity
and meaning but have differencefunctionin
application. Have isused for subject I, You,
We, and They while Has is used for subject
he, she, and it. The examplesarein thefol-
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lowing sentences:

(1) She have many friends.

(2) Anggita have atall and lean body

(3) Hehave lunchintherestaurant
Thestudentsextend certain meaningsbe-

yond their vocabulary master. To copewith

thisproblem, they havetried to usetheir knowl-

edgeto extend their ideasand makeerrors. In

English, therearewordsthat aredifferentin

formbut Smilar inmeaning. Thestudentshave

misused somewordswith similar meaningin

their sentences such asin thefollowing ex-

amples.

(1) IawaysgiveAngeina*eat every morn-
ingand evening.

(2) Situationinthebeachvery *noisy.

3.1.3. Overamplification

Thelearning strategy of oversmplifica-
tion can be defined asthe strategy of reducing
structureto acommon denominator as parts
of thefeatures. It also can becompared to the
drategy of achild’sacquistion of itsnativelan-
guage; thelearnersuselanguagethat resembles
that of very young children. Therearetwotypes
of learning strategy of oversmplification em-
ployed by thestudents, namely oversmplifica-
tion by omitting BE and oversmplification by
omitting - saspossessive marker.

A sentenceusualy needsverb, if thereis
nofull verbit can begivenlinking verb. Tobe
asohavefunctionasthelinking verb. Thestu-
dentsusethelearning strategy of oversmplifi-
cation by omitting BE asin thefollowing ex-
amples.

(1) Herhome__ besidemy home.

(2 Myhouse__ pretty big.

Inthiscase, the studentsforget or do not un-
derstand to giveto bein the sentence. Errors
made because of the confusion of usingto be,
so the studentsomitted BE.

In the sentence, -‘shasafunction asa
sign of the owner of something, inthiscase,
the studentsusethelearning strategy of over-
simplification by omitting - Sas possessive
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marker. They do not understand or forget to
give-‘sinthe sentences. Errorsmade by the
confusion of using -* sas possessive marke,
so the studentsomitted -* sin their sentences
asinthefollowing examples:

(1) Fridabodyissmal.

(2) Munik houseishig...

3.2. The Frequency of Each Type of Learn-
ing Strategy

Theanalysisshowsthat the highest per-
centage of errorsisthelearning strategy of
overgenerdization (43.53%). Thistypeincludes
fivedifferent types. First, overgeneraizationin
using article (2.52%); second, overgenerdiza-
tioninusing Be(10.73%); third, overgenerdi-
zdioninusng pronoun (12.3%); forth, overge-

nerdizationinusingverbform (15.77%); and
fifth, overgenerdizationinusng nounwithsmi-
lar meaning (2.21%).

The next most significant proportion
num-ber of interlanguage errorsisthelearning
stra-tegy of first languagetransfer (41.01%).
Thisincludesfirst languagetransfer at vocabu-
lary level (2.21%), first languagetransfer at
phrase level (11.67%), and first language
transfer at sentencelevel (27.13%).

Finally the number of interlanguage er-
rorswhich havethe lowest percentageisthe
learning strategy of oversimplification (15.-
46%). Thistypeincludesoveramplification by
omitting Be (13.88%) and oversmplification
by omitting{ S} aspossessvemarker (1.58%).

Frequency of Each Type of Learning Strategy

Type of Learning Strategy Freg %
Overgeneralization
Article 8 2.52%
Be 34 10.73%
Pronoun 39 12.30% 43.53%
Verb form 50 15.77%
Noun with similar meaning 7 2.21%
First Language Transfer
Word level 7 2.21%
Phrase level 37 11.67% 41.01%
Sentence level 86 27.13%
Oversmplification
Om!tt!ng Be _ 44 13.88% 15.46%
Omitting S as possessive marker 5 1.58%

Total 317 100% 100%

Fromtheanalysis, it wasfound that the
dominant learning Strategy used by thestudents
isthelearning strategy of overgeneralization
(43.53%). Itisgreater than thelearning strat-
egy of first languagetransfer used by the stu-
dents (41.01%). From thisweknow that the
sudentshavethetendency to ectivatetheir lin-

guistic knowledge of thetarget language (En-
glish) previoudy learned or acquired rather than
find recourseto the structure of their mother
tongue. It occurs becausethey have already
got aconsderableknowledgeof thetarget lan-
guage. In other words, we can say that they
attempted to build up hypothesisabout thetar-
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get language (English) fromthelimited knowl-
edgeor experiencesof itinthe classroom.

Thisstudy indicatesthat therearethree
types of learning strategies used by the stu-
dentswhichresultininterlanguageerrors. Such
errorsindicatethat thestudentsareinlearning
processsinceforeignlanguagelearningisacre-
ative construction process. With thisview, in-
terlanguage errorsshould be considered asan
inevitable and positive part of that process.
Teachersshould have optimistic attitudesto-
wardsinterlanguage errors. They should be
seen asreflectionsof learners stageof interla:
nguage devel opment. Errorsmust exist in sec-
ond languagelearning process.

When learners produce correct utter-
ances, they may tell us(teachers) little about
what isgoing onintheir mind; what kind of
cognitivemechanismthelearnersuseinlearn-
ing. Therefore, errorsholdvita cluesabout the
process of second languagelearning. Inthis
case, we may say that their interlanguage
knowledgeisfaulty and theresultiserrors.
Errorsareindispensableto thelearnersthem-
selves, because we can regard the making of
errorsasthelearners desiretolearn. Itisthe
way thelearnerstest their hypotheses about
thenature of thetarget language. That iswhy
themaking of errors(aspart learning process)
isemployed not only by thosewho learn asec-
ond languagebut also by childrenwho acquire
their mother tongue. Teachers, therefore, sho-
uld havepogtivedttitudetowardsinterlanguege
errors. They can useinterlanguage errorswi-
sely and pogitively asto go deepintothelearn-
ers mindtoinvestigatetheir learning process.
Thus, teachers can be certain with thetechni-
guesto help them eiminatetheerrorsin order
todevelop their interlanguage system.

Theresearchfindingisinagreement with
Taylor (1975) who conducted astudy toin-
vestigate how overgeneralizationandfirst lan-
guagetransfer are used in second language
learning, and therel ationship betweentheer-
rorsdueto thesetwo learning strategies. His
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study was on adult native Spanish speakers.
Taylor hypothesizesthat, intheearly stagesof
language learning thelearner dependsmore
frequently on hisnativelanguageand makesa
greater proportion of transfer errorsthan the
learner in advanced stages. Asthelearner’s
knowledgeabout thetarget languageincreases,
hewill depend lessfrequently on nativelan-
guage and the proportion of transfer errors
decreaseswhilethe proportion of overgenerdi-
zationincresses.

Taylor (1975: 83) hypothesizesthat el-
ementary subjectsrely more heavily ontheir
native language and make agreater propor-
tion of transfer errorsthan intermediate sub-
jects, while*intermediate subjectsrely more
heavily onan overgeneralization strategy than
do elementary subjects, and therelative pro-
portion of transfer errorsisdecreased.” Itis
appropriatewiththefindingsof thestudy since
thesubjectsof thisstudy whicharehigh school
Sudentsaredready inintermediateleve. Taylor
concludes, “that is, aslearner’ sproficiency in-
creaseshewill rely lessfrequently on hisna-
tivelanguage and onthetransfer strategy, and
more frequently on what he already knows
about thetarget |language and onthe overgen-
erdization strategy” (Taylor, 1975: 84). Thus,
the findings lend only limited supported to
Taylor’shypothesis.

Taylor (1975) saysthat direct trandation
iIsmore efficient than an oral method because
itisdifficult to comparethe errors made by
different speakers: somemight makefewer er-
rorsavoiding some specific structuresthey are
not sureof and othersmight bemore*“impuls-
ve.” However, headmitsthat thetrand ation
method perhaps*‘loads astudy infavour of
transfer and interference” (1975: 76). More-
over, direct trand ation may encouragetheuse
of monitor. Thismethodol ogica problemmight
have affected the results of the present study
with Indonesian learnersaswell asTaylor’s
with Spanishlearners.

Fromtheobservation, it may bepredicted
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that the proportion of transfer errorscontinu-
esto decrease and that of overgeneralization
continuesto increasewith progressivelevels
of proficiency, and that overgeneraization will
be the dominant strategy for more advanced
Indonesian learnersof English. Evidencein
favour of thisprediction would give greater
support to Taylor’shypothesis.
Oneexplanationfor first languagetrans-
fer error may haveto do with thetendency of
the subject or the students to use word for-
ward trand ation from nativelanguage Indone-
Santotarget language (English). Thishasre-
sultedininterlanguageerrors. Thisstrategy is
sometimesefficient especially whenthestruc-
tureof bothlanguagesindonesianand English
aresmilar, however whenthestructureof both
languagesaredifferent, thisfirg languagetrans-
fer strategy resultininterlanguageerror.
Theresultsof thisstudy show that thestu-
dents have been most confronted withthein-
terference of thetarget language whilethere
aresomeerrorsdueto nativeinterferencetoo
difficult toovercome. Itisvery difficult for the
language |earner to avoid errors becausein-
terlanguage errorsareinevitable processinfo-
reignlanguagelearning. Thelearning Strategy
used by studentsdueto their inability to pro-
ducethesame pattern of thetarget language.
Withthisview, interlanguageerrorsshould
be congdered asaninevitableand positive part
of that process. Teachers should have opti-
mistic attitudestowardsinterlanguage errors.
They should be seen asreflectionsof learners
stage of interlanguage development. Errors
must exist in second languagel earning process.
Teachers, therefore, can useinterlanguage er-
rorswisely and positively asto go deep into
thelearners mindtoinvestigatetheir learning
process. Thus, teachers can be certain with
thetechniquesto help them eliminatethe er-
rorsinorder to develop their interlanguage sys-
tem.
When |learners produce correct utteran-
ces, they may tell us(teachers) little about what
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isgoing onintheir mind; what kind of cogni-
tivemechanismthelearnersuseinlearning.
Therefore, errors hold vital clues about the
process of second language learning. Inthis
case, we may say that their interlanguage
knowledgeisfaulty and theresultiserrors.
Errorsareindispensableto thelearnersthem-
selves, because we can regard the making of
errorsasthelearners desiretolearn. Itisthe
way thelearnerstest their hypotheses about
the nature of thetarget language. That iswhy
the making of errors(aspart learning process)
isemployed not only by thosewho learnasec-
ond languagebut a so by childrenwho acquire
their mother tongue. Teachers, therefore,
should have positive attitude towardsinterla-
nguageerrors. They can useinterlanguageer-
rorswisely and positively asto go deep into
thelearners mindtoinvestigatetheir learning
process. Thus, teachers can be certain with
thetechniquesto help them eliminatethe er-
rorsin order to develop their interlanguage
System.

2. Conclusion

Thisstudy indicatesthat there arethree
types of learning strategies used by the stu-
dentswhichresultininterlanguageerrors. Such
learning Strategiesindicatethat thestudentsare
very cregtiveinlearning processsinceforeign
languagelearningisacrestivecondruction pro-
cessthough their learning strategiesused re-
sultinerrors. Thus, we haveto bepositivein
attitudetowardsinterlanguageerrorssncethey
areinevitable part of that process. Teachers
should have optimistic attitudes towards
interlanguage errors. They should be seenas
reflectionsof learners stageof interlanguage
devel opment. Errorsmust exist insecond lan-
guagelearning process.

The present study found that 43.53% of
the subjects’ errors were attributable to
overgeneraization, 41.01% wereattributable
tofirst languagetransfer, and 15.46% were
attributableto oversmplification. Analysisof
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the data indicates that learning strategy of  ing strategy used by the subjectsresultingin
overgenerdizationisthemost dominantlearn-  interlanguageerrors.
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