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ABSTRAK

Pendlitianini bertujuan untuk mendeskripsikan perbandingan sikap pelajar dan strategi
dalam pembelajaran bahasa Inggris antarasiswa yang berprestasi tinggi dan rendah.
Penelitian ini bersifat deskriptif kualitatif dengan sepuluh siswa kelas sembilan MTs.
Darul Ulum Bandungharjo yang dipilih secara random sebagai subjek penelitian. Data
dikumpulkan dengan kuesioner. Hasil penelitian menunjukkan bahwa siswa yang
berprestasi tinggi dan rendah siswa memiliki sikap positif terhadap masyarakat yang
berbicara bahasa Inggris dan bahasa Inggris pada umumnya. Namun, ada perbedaan
antara sikap siswa yang berprestasi tinggi dan rendah terhadap bahasa Inggris. Para
siswa yang berprestas tinggi berpendapat bahwa mereka lebih suka bahasa Inggris
daripada mata pelajaran lain. Di sisi lain, para siswa berprestasi rendah prestasi tidak
setuju dengan pernyataan tersebut. Kondisi ini menunjukkan bahwa sikap adalah
pribadi. Terlebihlagi, strategi yang berbeda dengantinggi dan rendah siswa berprestasi.
Sudi ini menemukan bahwa siswa berprestasi tinggi menggunakan strategi kognitif
dan metakognitif untuk meningkatkan kemampuan mereka dalam bahasa Inggris.
Namun, para siswa yang berprestas rendah hanya menggunakan beberapa strategi
kognitif dalam pembelajaran bahasa Inggris. Ringkasnya, strategi kognitif dan
metakognitif disertai skap dan motivasi positif mempengaruhi prestasi pembelajar
bahasa Inggris.

Kata Kunci: sikap, strategi, pembelajar bahasa asing, EFL

ABSTRACT

This study focused on comparison of learner’s attitude and strategies in learning En-
glish between the high and low achievers. The qualitative descriptive analytic method is
implemented in thisstudy. The 10 ninth graders of MTs Darul Ulum Bandungharjo were
chosen as the subject of the study and guestionnaires are used as the research instru-
ment. The study found that the high and low achievement students had positive atti-
tudes towards community, people who speak English, and English in general. However,
there was differences between high and low achiever’s attitudes towards English. The
high-achievement students argued that they prefered English than other subjects. On
the other hand, the low-achievement students disagreed with the statement. This condi-
tion showed that attitude was personal. Morever, the strategies were differ from the
high and low achievement student. The study found that the high-achievement students
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used cognitive and metacognitive strategies to improve their ability in English. How-
ever, the low-achievement students used only some of cognitive strategies in learning
English. As a summary, cognitive and metacognitive strategies accompanied by posi-
tive attitude and motivation influenced the learners’ achievements of English skills.

Keywords: attitude, strategies, L2 learners, EFL.

INTRODUCTION

Study of language may vary, sincelanguageplainly differsin certain ranges. Discussing lan-
guage and language use regularly introduces and interprets of such factorsasmaterial constitution,
design (kindsof structure), intended and character use, ingtitutional role, and communitiesand lan-
guage across broader culture. Thisisnot becauseof culturd or intrinsically human limitation, but
because of itsnature (Chomsky, 2000: 20). Furthermore, the nature of languageis seen asaunifying
forceand acommon ground among various peopl e through which effectivecommunicationiscarried
out. It has however been noticed that even within the samelanguage, there aredifferent waysor
styles of speaking. Holmes (2001: 21) argued that certain social factors —who we are talking to, the
social context of the talk, the function and topic of discussion —turn out to be important in accounting
for language choicein many different kinds of speech community.

Language d so performs certain functions. Functionsare essentialy the purposesthat we ac-
complishwithlanguage, e.g. stating, requesting, responding, greeting, etc. Functionscannot be ac-
complished without formsof language. Halliday ascited in (Brown, 2007: 224) stated seven func-
tionsof language; theinstrumental function, theregulatory function, therepresentationa function, the
interactiona function, the persond function, the heurigtic function, and theimaginativefunction. More-
over, therearesometypes of meaning; literd meaning, figurative meaning, denotative meaning, and
connotative meaning. Thosekinds of meaning are spread through thewritten text or in the spoken
text. Thisstatements shows how important thelanguage in community.

Astheincreased usesof Englishinthelast few decades, the growing numbersof countriesare
moving forward making English asthelanguageinstruction. Englishisspread through somelayersof
expansion. Kachru (1985) in Harmer (2007: 17) showed the expansion of Englishin termsof three
circles. Intheinner circle, he put English asaprimary language. The outer circleincludesEnglishas
an official or widdly-used second language. Findly, the expanding circle showsEnglishwaslearnt as
aforeignlanguage. Asthepogtion of English asthelast circle, English asaforeignlanguage describes
the condition wherethelanguage playsno mgor roleinthecommunity andisprimarily learnt only in
theclassroom (Ellis, 1994: 12). Accordingto Oxford (2003) aforeign languageisalanguage studied
inan environment whereit isnot the primary vehiclefor daily interaction and whereinput in that
languageisrestricted.

Accordancewith the explanation about |earning language situation, Fauziati (2011: 185) Sated
two waysof learning language; natural and not natural. The natural situationiswherethe second
languageislearned through experiencein acertain Stuation smilar to that inwhich nativelanguageis
learned. Thenot-natural situation for second languagelearning isclassroom situation. Someschools
use Englishintheteaching andlearning process. However, thecommunity doesnot useEnglishintheir
daily conversation. The term “L2” is used to refer to either a second or foreign language learners.
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Inlearning the second language, thelearners should understand not only theform, but also the
meaning of thelanguage. They need morethan linguistic competenceto understand. The context,
knowledge of theworld, and the extra-linguisticinformation help them to understand language di-
rected to them. The help from outside of thelearnersiskind of input. Therearethreemagjor theories
giveusexplanation about input. Ellis(1994) listed three; they arenativist (mentdist), behaviorist, and
interactionist. Nativistsbelievethat human beingsare born with abuilt-in device of somekind that
predisposes them to acquire language. Chomsky (1965) ascited by Ellis(1994) called thisinnate
property asLanguageAcquisition Device (LAD). Moreover, the existence of innate properties of
language explains a child’s mastery of his or her native language.

Ontheother side, the behaviorist theory suggeststhat external stimuli can élicit aninternal
responsewhichinturn canelicit aninterna stimulusthat lead to externa responses. Moreover, the
learning process has been described by S-R-R (stimulus-response-reward) chains. These chains
comeabout because of the nature of the environment and the nature of thelearner. The environment
providesthe stimuli and thelearner providesthe responses. Comprehension or production of certain
aspectsof language and the environment providethereward (Ellis. 1994).

Atlast, theinteractionist argued that children arebornintoasocia world, andlearning occurs
through theseinteractionswith other people. From thetimeweare born weinteract with othersin
our day-to-day lives, and through theseinteractionswe make our sense of theworld. From those
three theories, we can understand that input is “something” that the learner gets as the basic under-
gtandinginacquiringand learning language.

In order to shape the input into intake, there are some factors that may influence. Socia
factors, such asgender, social class, age, and ethnicidentity that areindirectly influencethe L2
learners’ acquisition. Those social factors are mediated by a number of variables. One variable
which found to be an important variable is learner’s attitude. Those social factors may shape the
learner’s attitude towards learning second language. On the other hand, the individual learners’ dif-
ferences; learning Syle, persondity factors, languageaptitude, and learning strategiesmay dsoinflu-
encetheprocessof absorbing theinput intointake. Inthisway, theintakewill influencethelanguage
proficiency. Relatetothat, this study deal swith atitudesand strategiesinlearning English.

Attitudesarecrucia inlanguagelearning. Languageattitude isan important concept becauseit
playsakey roleinlanguagelearning and teaching. Attitudesareinterna statesthat influencewhat the
learnerslikey to do. Theinterna stateissomedegreeof positive/negative or favorable/ unfavorable
reaction towardsan object. Baker (1988) ascited by Ellis(1994: 198) believed that attitudesare
not subject to inheritance because they areinternaized predispositions. Attitudestowards a parti cu-
lar language might be either positiveor negative. Somelearners may havenegative attitude towards
the second languageand want tolearnit in order to prevail over peoplein thecommunity but gener-
aly positiveattitude strengthens the motivation. Someindividua smight generate neutra fedlings.
Attitudes towards language are likely to have been developed by learners’ experiences. It could
refer to both attitudestowards language | earning and attitudes towardsthe membersof aparticular

gpeech community.

Gardner (1985) in Ellis (1994: 509) hypothesized that L2 learnerswith positive attitudes
toward thetarget cultureand peoplewill learnthetarget language more effectively than thosewho do
not have such positive attitudes. Moreover, Intheir earlier studies, Gardner and Lambert (1959)
found that aptitude and motivation were the two factors most strongly associated with learners’ L2
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achievement. Gardner and Macintyre (1993) in Ellis, (1994: 509) d so claimed that individud-differ-
encevariables(e.g., cognitivevariablesand affectivevariabl es), inluence by antecedent factors(i.e.,
biological factorssuch asageand experientia factorssuch aspreviouslanguagetraining experience),
interact with bothforma andinformal language acqui sition contextsand inQluence both linguistic and
nonlinguistic outcomes (i.e., students’ reactions to the learning experience) will have an inGuence on
individud-difference variablesincluding languageattitudesand motivation.

In addition, Stern (1983: 376) ascited by Tahaineh, Y. (2013) distinguished threetypes of
attitudesin second languagelearning Situation : (a) Attitudestowardsthe community and peoplewho
speak the L2 ( group specific attitudes), (b)Attitudestowards|earning thelanguage concerned; and
(o) Attitudetowardslanguagesand languagelearningin generd. These attitudes areinfluenced by the
kind of personality that the learner’s possesses. They may also be influenced by the particular social
environment withinwhich thelanguagelearning processtakesplace.

Researchers, teachers and | earners agree that a high motivation and apositive attitude to-
wardsasecond language and its community hel p second language | earning towardsalanguageto
achieveacertain goal. Tahaineh and Daana (2013) study found that the students have certain rea-
sonsfor learning thelanguage and hold significant attitudestoward the use of Englishlanguagethat
should be considered by English instructorsand syllabus designersat theAAU-PAUC in preparing
their materials, curriculum and teaching methods. In addition, the students’ positive attitudes towards
theeducationa status of Englishin Jordan could be employed to inform policy makersin theeduca
tionfiedtorevisethecurrent policy at all stagesof schooling to be English-oriented system.

Thus, attitudeisincorporated with motivation in languagelearning, meansthat positive atti-
tudes increase motivation. The attitudes play an eminent role in determining one’s behavior, as the
attitude can stimulatesthe behavior and directsit in aparticular direction. Attitudes are somewhat
indirectly related to second language achievement. So that improving the positive attitude of the
studentstowards aparticular academic subject may increasetheir desiretolearnit, and an ability to
apply what they have been taught may improvement their achievement.

The second term of this study dealswith strategiesin learning language. Language learning
strategies are among the main factors that help determine how —and how well — our students learn a
second or foreign language (Oxford: 2003). Accordingto Ellis(1997: 76), learning strategiesarethe
particular approaches or techniques|earnersemployed totry tolearn an L2. Languagelearning
strategy may refer to an individual’s way to complete a task. Schumaker and Deshler (1992) as cited
by Fauziati (2010: 152) showed that strategy is an individual’s way of organizing and using a particu-
lar set of skillsin order tolearn content as accomplish other tasks moreeffectively and efficiency in
school aswell asin non-academic settings. Thus, appropriate strategies can hel pthelearner acquire
thetarget language more easily and efficiently.

Based onthetheoriesabove, languagelearning strategies arefactorsthat help studentslearna
second or foreign language. Qingguan, Chatupote, and Teo (2008) studied anumber of useful impli-
cationsfor teaching and learning EFL in the Chinese context. First, since both the successful and
unsuccessful fird-year sudentsstarted their tertiary EFL |earning using learning strategiesonly some-
times, it is necessary to raise freshmen’s awareness of the broad range of language learning strategy
optionsavailableto them. Thecrucia rolethat strategiesplay in EFL learningin order to develop
their strategic competencein EFL learning. Oncethey haveincreased their awareness of learning
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strategiesand cometo redlize the positive effects of learning strategies on EFL |earning, they will
certainly actively and consciously employ morelearning strategies.

Additionally, Li (2009) proved that successful learnersaremorein favor of using learning
drategiesto learn vocabulary, and they think most of the strategiesareuseful . However, unsuccessful
learners have different opinions, they seem not to favor using learning strategiesintheir study and
only afew of them think these strategies are very useful. Thus, when teaching vocabulary teachers
could teach some strategies and guidelearnersto usethese strategiesin their learning process.

Furthermore, inlearning alanguage, thelearner should copewith certain strategiestolearnthe
languagethat isnot used by the community. There are somelanguages| earning taxonomy/classfica:
tion. One of them is Rubin’s taxonomy (1987) as cited in Fauziati (2010: 153). Rubin made the
di stinction between strategieswhich give direct contribution to learning and those whi ch contribute
indirectly tolearning. According to Rubin, therearethreetypes of languagelearning strategies; learn-
ing strategies, communication strategies, and socid strategies.

Thelearning strategies are those which havedirect contribution to the devel opment of lan-
guage system constructed by thelearner. They consist of cognitiveand meta-cognitive strategies.
Rubin listed six main cognitive strategies; clarification, guess ng/inductiveinference, deductiverea
soning, practice, memorization, and monitoring. Ontheother side, themeta-cognitivestrategiesare
thoseto manage, regulate or self-direct |language learning. They involve some process; planning,
prioritizing, setting goals, and salf-management.

Asthe second |anguage strategies are communi cation strategies. They havelessdirect relation
to languagelearning astheir focusis onthe processof participating in conversation and understand-
ing speaker’s meaning. The last strategy is the social strategies. They show the activities of the
learnersto be exposed and practicetheir knowledge. Thosethree strategiesare practically engaged
in the language learners’ way in learning a second language. Each of them may insist in the way the
learnerslearn thelanguage, and the othersmay reflected in the practi ce of their knowledge.

From those explanation above, in this study, the writer focused on comparison of learner’s
attitude and strategiesin learning English between the high and low achievers. Thewriter addresses
thefollowing research questions: (1) what arethe attitudes and strategies of the high achievement
studentstoward English? (2) what aretheattitudes and strategies of thelow achievement students
toward English? (3) isthereany significant difference between the high achievement andlow achieve-
ment students towards attitude and strategies in learning English? And (4) do the learners’ attitude
and strategies influence students’ achievement in English learning?

RESEARCH METHOD

To do the investigation on learner’s attitude and strategies, the qualitative approach is imple-
mented. The descriptiveandytic designisused to have amore compl ete understanding, describing
and categorizing the students’ responses. 10 students as the subjects of this study are chosen ran-
domly. They are ninth graders of MTsDarul Ulum Bandungharjo. 5 students are chosenfrom high
achievement groupsand 5 studentsfrom low achievement studentsgroup. Thegroupingisbased on
their English assessment mark. Questionnaires are used asresearch instrument inthisstudy. The
attitude questionnairesarethe smplification of the5 Likert-point level of agreement and the strate-
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giesused thesmplification of frequency level. Thequestionnairesitemsaretrand ated into Bahasato
makethe studentsunderstand well with the questions. Before applying the questionnaires, thewriter
tried out themto 1 low achievement student to validateit. After that, each group isasked tofill inthe
questionnairesat different time. Be specific with the Technique of analyzing the dataAfter collecting
the data, the writer analyzed and categorized the students’ responses to answer the research ques-
tions. The questionnaires are enclosed in the appendixes.

FINDINGSAND DISCUSSION

Inthissection, thewriter categorized the findings and interpretation into parts of questions.
Thediscussonisfollows:

1. What aretheattitudes and strategies of the high achievement studentstoward En-
glish?

High-achievement students' attitudes

lﬂmmm.m

Students

|
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orey oo l
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&

Q13

B Strongly disagree BDisagree
DAgree E Strongly agree

Table 1: High-achievement students’ attitudes

From thefigureabove, almost al the participants agreed with the statements stated in the
questionnaires. The first three questions asked about students’ opinion of English. All the participants
agreed that English wasnot adifficult and boring subject. All of them agreed that Englishwasafun
subject. These statementsshowed their feeling in learning English. They had no burdeninlearning
English.

InQ. 4, dl of them agreed that they like English better than other subjects. They choseEnglish
astheir favorite subject. The participants showed kinds of positive reactionstoward English. Those
wereinfluenced by the particular socia environment within which thelanguagelearning process
takesplace. Thisreaction came up asthe positiveinteractionsgiven by the Englishteacher (Q. 6).
Based on description, the students’ positive attitudes were incorporated with their motivations, means
that their attitudeincreased their motivation. Thefirst isthat they were motivated tolearn English to
communicatewith othersespecially theforeignerswho cameto Jepara(Q. 5) and toincreasetheir
understanding of English usedintheir surrounding (Q. 11). Moreover, they believed that if they were
ableto speak English, it would be easier for them to get dong with others(Q. 13).
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Another motivationinlearning English wasthat they conscioudy using Englishwhileaccessing
internet (Q. 7). They werefamiliar with internet, so that they redlized the effectiveness of Englishon
it. In addition, the participants al so realized that they should deal with English asitisoneof the
subject stated inthejunior high school curriculum (Q.8). Moreover, they realized that they will get
alongwith Englishwhen they goto the higher school (Q. 9). Another support wasaso given by their
parents. The participantswere strongly agreed that their parents supported them to learn English
(Q.10). Thelast question (Q. 12) deal swith motivation from the people surrounding them. They
agreed that if they heared someone speak English fluently, they wanted to belikethem. Thismoti-
vated themtolearn English serioudly.

Those responses showed that the high-achievement studentshad apositive attitude towards
peoplewho speak English and positiveattitude towards English in General. It al so proved that the
social environment gave influence the students’ attitudes. In addition, high-achievement students were
greatly motivated by theteacher, the parents, and peopl e surrounding them. These motivationswere
supported by their positive attitude toward English. So, their attitudesincreased their motivationin

learning English.

High-achievement students' strategies
6 —

Students

M Never M Rarely Sometimes M Always

Table 2: High-achievement students’ learning strategies

The second term is about high-achievement students’ strategies. The figure above illustrated
how the high achievement students practiced those two learning strategies; cognitive and meta-
cognitive strategies. They responded alwaysfor seven strategiesin the questionnaires. Thewriter
classified themintotwo categories. The cognitivestrategiesare Q.3, Q.4, Q.9, Q.11, Q.12, Q.13
and Q.16. The Q3 isakind of verification strategy. The high-achievement students always pay
attention to the teacher’s explanation of a certain difficult words in the text in order to understand it.
This strategy was useful in increasing their attention and being focus on teacher’s explanation.

The Q.4 and Q.9 ded withthe practice strategy. The studentschoseawaysin practicing their
spelling and pronounci ng certai n sentences or wordsby imitating theteacher. Theteacher hereplayed
roleasthelanguagemode totheir sudents. Thefollowing strategy was ded with verification strategy
(Q.11 and 12). Thestudents also prefered trand ating certain questions or sentences before answer-
ing them by looking at thedictionary. Thisstrategy hel ped them to understand thetext, and then
answer the questions. Thelast of cognitive strategy ismemorization strategy (Q.13). The students
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took anote and memorized certain difficult wordsthat they got from certaintext. Those cognitive
srategiesmadethemlearn Englisheasier.

The metacognitive strategy that they did was planning (Q.16). From thefigure above, the
high-achievement | earnershad certain scheduleto learnand review the English subject. Thisstrategy
hel ped them to revise their memory of certain difficult words, answer questionsand practicetheir
pronunciation. They also sometimes made outlinein Bahasabeforewritingin English (Q.2). This
strategy helped them to construct ideato write. However, the studentsrarely study English before
they weregoingto haveit in the classroom. It might because of theM Ts Darul Ulum studentshave
many subjects to learn in a day. However, they prefered to choose “always” in planning certain time
tolearn English. From thefindingsabove, the high-achievement studentsdid someeffortsinlearning
English by applying cognitive and metacognitive strategies.

2. What aretheattitudesand strategiesof thelow achievement studentstoward English?

Low-achievement students' attitudes

Students

6

4 |
2 || .
0

B Strongly disagree MEDisagree [COAgree HStrongly agree

Table 3: Low-achievement students’ attitudes

Thefigure above showsthat the low-achievement studentsalmost agreed with al the state-
mentsin thequestionnaires. They had positivefeding toward English. They agreed that Englishwas
fun; it wasnot aboring subject and not difficult (Q.1, Q.2, and Q.3). Thispositivefeding increased
their motivationin learning English. They agreed that the teacher made them enjoy the process of
learning Englishintheclassroom (Q.6). Furthermore, their parents supported theminlearning En-
glish (Q.10). Thissupport gavethem such positive motivations. Although they were obligated to
learn English as it was one of school’s subject, they realized that they would also need it if they go to
thehigher level of education.

Inaddition, they learnt English asthey wanted to communicate with theforeignersand friends
whileusinginternet (Q.5and Q.7). They believed that they were proud if they could speak English
fluently and understand d| thingsaround themwhich deal with English. It d so madethem easy to get
alongwith others(Q.11 and Q.13). Those positive attitudesincreased their motivation in learning
English, explicitly. Those motivations are needed to create asuccessful learner.
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Low-achievement students' strategies

Students

ENever BERarely OSometimes BAlways

Table 4: Low-achievement students’ learning strategies

For the low-achievement students’ strategies in learning English, the figure above shows that
their responsesarevarying from thosefour choices. The strategy that they prefered waslistening to
the teacher’s explanation on some difficult words found in a text (Q.3). Only some of them did the
metacognitive strategy in learning English (Q.16). Some of them had schedul eto study, but two of
them had no scheduleto learn. This condition showsthat they only learn English in the classroom
without reviewingit at home. Thisrespond related to the Q.1. AlImost al of them chose never doing
English homework. Asthey had no scheduleto review English, they had no timeto do the home-
work. It showed that the metacognitive strategy might influencethe cognitive one.

They dso chosenever for learning English from listening to English song and watching English
movie(Q. 7and Q.8). Thisconditionillustrated that they only learnt Englishintheclassroom setting.
However, some of them tried to usedictionary to help them understand certain sentence (Q.12).
They a so made an outlinein Bahasabeforewriting English sentences (Q.14). Thisstrategy might be
hel pful to createan ideabeforewriting.

From the figureand explanation above, it may be concluded that the low-achievement stu-
dentsdid not take various strategiesin learning English. Although they had positive attitudes and
motivations, they did not plan someuseful srategiestoincreasether understandingin English. More-
over, thefigureaboveillustrated that the positive attitude and good motivation did not guaranteethat
they had some useful strategiesinlearning English.

3. Isthereany significant difference between thehigh achievement and low achievement
studentstowar dsattitudeand strategiesin learning English?
Thedifferent respond of the high and|ow achievement studentsarefigured asfollow:

Attitude
e : B Strongly
fé 1 Disagree
ll 2 Disagree
SR s 3 Agree
4 | Strongly Agree

M High-Achievement Low-Achievement

Table 5: High and low-achievement students’ attitude
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Fromthefigureabove, it wasillustrated that between the high or low achievement did not have
many differencesin attitude. Both of them agreed that English wasfun and not boring subject. They
did not regard English asadifficult subject (Q.1, Q.2, and Q.3). Thisbelief showed that they had
positivefeeling toward English. Theteacher interaction and support from their parentsincreased
thelr attitude. Both of them aso redlized that Englishisobligated for them, but they redlized that they
supposed to be ableto use English while using internet to connect them with theworld. It motivated
themtolearn English efficiently.

However, therewas one contradictory respond in answering the question number 4. The high-
achievement students argued that they prefered English than other subjects. On the other hand, the
low-achievement students disagree with the statement. This condition showsthat thelow-achieve-
ment studentsdid not regard English astheir favorite subject. Each student may begood in English,
but not so capablewith math or vice versa. Thiscondition showed that attitudewas personal. Each
person may havedifferent opinion about English.

Strategies
4 44

4 44 4 4 4

. 1 Never
2 Rarely
3 | Sometimes
5% 5o . TENY 4 | Always

EHigh-Achievement ¥ Low-Achievement

Table 6: High and low-achievement students’ learning strategies

Thefigureaboveillustrated how the strategiesthey gpplied vary from thehigh andlow achieve-
ment student. First, Q1 showed usthat the high chose sometimesin doing English exercises. Onthe
other hand, thelow responded rarely in doing their homework. These questions connected with the
question number 16 (metacognitive strategy). The high stated that they had certain scheduleto learn
English. Asthe contrary, low stated that they had no schedulein reviewing thelesson. Thiscircum-
stance showed that the high had certain scheduleto review thelesson and did thehomework. Onthe
other hand, thelow had no certain scheduleto do that. It described that there was a connection
between the cognitive and metacognitive strategy.

Moreover, thehigh and low achievement sudentsillustrated another difference. Q. 4and Q.6,
demonstrated how the high practiced their English by imitating their teacher’s performance. On the
other sde, thelow rarely did that. Thissituation connected with how the high-achievement students
used gesture or Bahasato switch certaindifficult utterances or words. Furthermore, thehigh listened
to English song toimprovetheir listening ability, but, thelow never did that strategy. Thisillustrates
theeffortsof the high to be ableto say some utterancesin English were higher than thelow.

Dealing with how the high and low achievement students’ strategy in understanding a text, they
demongtrated Sgnificant differences. Thehigh answered awaysin taking note of somedifficult words
found in acertaintext, then tried to remember them. Contrary, thelow only used dictionary tofind
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somedifficult wordswithout taking notesand remembering them. Thehigh asotriedtowritein
Bahasafirst when they had to write something in English. Ontheother hand, thelow rarely did that.
Moreover, the high sometimes used self-management strategy whenever they find someerrorsin
speaking or writing English. They got thisability from paying attention to the way their teachers
explained something.

Thosedifferencesshowed that the high-achievement students used cognitive and metacognitive
drategiestoimprovetheir ability in English. However, thelow-achievement studentsused only some
of cognitivestrategy inlearning English.

4. Do the learner’s attitude and strategies influence students’ achievement in English
learning?

From the explanation of differencesbetween thehigh andlow strategiesinlearning English, it
demongtrated how the high effortswerediffer from thelow efforts. Although their attitudeswere not
sgnificantly difference, their Srategies showed significant differences. Theattitudesfigured out how
thesurrounding, the socia environment influenced their motivationsinlearning English. However,
these positive attitudes and motivations were not compl eted without some effective strategiesto
improvetherr ability. It illustrated that theattitudes and motivationswerenot significantly influencethe
learners’ strategies use.

To conclude whether the cognitive and metacognitive strategies may improve the learners’
achievement in English, thewriter compared with their English mark. Their achievementsin English
from grade 7 until grade 9 werebetter than their friends. They got 8 and morein English assessment.
Contrary to the studentswho did not apply some strategiesin learning English, they only got 5in
English assessment. Thiscircumstance demonstrated how cognitive and metacognitive strategies
accompanied by positive attitude and motivation influenced the learners’ achievement in English skill.

CONCLUSION

Thisstudy found that both of the high and low achievement students had positive attitude
towards English. Those positive attitudeswereincorporated with their motivations, meansthat their
attitudeincreased their motivation. Those responses showed that the socia environment influenced
the students’ attitudes. In addition, high-achievement students were greatly motivated by the teacher,
the parents, and peopl e surrounding them. However, therewas difference answer in strategy ques-
tionnaires. Those differences showed that the high-achievement students used cognitive and
metacognitive strategiestoimprovether ability in English. However, thel ow-achievement students
used only someof cognitivestrategy inlearning English. Thisfact demonstrated how the positive
attitude and motivation accompani ed by cognitiveand metacognitive strategiesinfluenced thelearn-
ers’ achievement in English skill.

Thefindingsof thisstudy suggested anumber of useful implicationsfor teaching and learning
Englishin EFL context. First, since thelow-achivement students started their EFL learning using
learning strategiesonly sometimesand nevey, it isnecessary to raisetheir awareness of the broad
range of language learning strategy options avail able surrounding them which may devel op their
strategic competencein EFL learning. Oncethey haveincreased their awarenessof learning strate-
giesand redlized the positive effectsof strategieson EFL learning, they will practicemore strategies.
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Second, by responding questionnaires of attitudesand questionnaires, the L2 learners may
ableto react the strategiesthat they have practiced or not. Then theteacher may dividetheminto
groupsto share experience and to discussthemin detail. Theteacher aso can pay moreattentionto
how to ask the low studentsto try practicing the most confinient strategies that they discussed.
Moreover, as the environtment may give influence to the learners’ attitude and motivations, there
should be certain comfortable peer group to work together in English class. So, the students’ positive
attitudesand motivationswill ectivatetheir strategiesnatura ly and effectively.
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