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ABSTRAK

Pengajaran bahasa Inggris di Indonesia berorientasi pada jenis teks atau genre.
Pengajarannya berdasar kan konsep bahwa bahasa adal ah sebuah sistem pilihan untuk
penulis dan penutur dapat berkomunikasi dengan fungsi fungsi bahasa untuk
mengekspres kan pengalamannya dalam berinteraks dengan orang lain dan agar pesan
yang disampaikan bersifat koheren. Systemic functional grammar yang melihat bahasa
sebagai sebuah cara membuat makna yang strategis diimplemntasikan. Namun fakta
menunjukkan bahwa kemampuan mahasiswa tentang hal ini rendah, nilai rata-rata
hasil ujian tidak memuaskan, di bawah 70. Penelitian ini bertujuan untuk
mendiskripsikan sebagai berikut: (1) penguasaan mahasiswa dalam interpersonal,
experiensial, dan tekstual; (2) mendeskripsikan implimentasi proses pembelajaran sys-
temic functional grammar di Jurusan Bahasa Inggris. Jenis penelitian ini adalah
naturalistik. Subjek penelitian ini adalah seorang dosen dan 30 mahasiswa yang
mengambil mata kuliah structure 3. Data diperoleh melalui observavi dalam kegiatan
belajar-mengajar dan dokumen yang relevan. Hasil analisis menunjukkan bahwa
penguasaan mahasi swa tentang systemi ¢ functional grammar mahasiswarendah. Mereka
kurang mampu dalam menganalisis klausa majemuk dan majemuk bertingkat pada
teks lisan.

KataKunci: tatabahasa fungsional sistemik, meta fungs interpersonal, meta fungsi
experiensial, meta fungsi tekstual

ABSTRACT

English language teaching in Indonesia which is text-oriented concerns with text type
or genre. The teaching is based on the concept that language is a system of choice by
which writers can communicate certain functions allowing them to express their expe-
riences, tointeract with others, and to create coherent message. Consequently, systemic
functional grammar which views language as a strategic, meaning-making resource is
implemented. However, the facts show students of English Department have limited
knowledge onit. Their average score of the examination is unsatisfactory, below 70.The
objectives of the research are to describe (1) the students’ mastery on interpersonal
metafunction, experiential metafunction, and textual metafunction; and (2) to describe
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the classroom implementation systemic functional grammar course. Thisisa naturalis-
tic study conducted at English Department. The subjects of this research are one lec-
turer and 30 studentstaking structure 3 course. Data are collected fromteaching-learn-
ing activities and relevant documents. The result indicates that students’ mastery of
systemic functional grammar is low. They get confused when they come across with
complex clauses in spoken text.

Keywords : systemic functional grammar, interpersonal metafunction, experiential
metafunction, textual metafunction.

INTRODUCTION

From communi cation point of view, alanguageisasystem for making meaning. If communica:
tionisviewed briefly, languageis communication systemsthat have grammars. Sentencesthat are
produced or heard arewel|-formed and assignsto each of them one or more structural description.
Withinthe system thereisacomplex set of relationsthat link the sound of languagewith themeaning,
the messagethey haveto convey.

Meaning isaccessi blethrough thewording, wordsand their order. Wording then, isredlized or
expressed through sounds and | etter. That iswhy students of English need to know about grammar.
It helpsthem to understand how text works. Asteachers, they haveto equip studentswith knowl-
edge how textswork. They must be ableto hel p students explicitly how to understand and produce
text— spoken and written in various context for various purposes.

Learning asecond or foreign languageisahard work for most people, involving aconsider-
able commitment of time and effort. Thework may sometimes be enjoyable, but learnersdo not
usually undertake such task without the expectation of apayoff. Studentsof English Department
embark upon the study of Englishfor theintellectual satisfaction of acquaintance with unfamiliar
grammatica patternsand € egant paradigmsof form and theability to communicatewith other spegkers
or writersof Englishlanguage. To beof red useto language needsto do morethan smply lay out the
formsand structures of the dready noted. It needsto show what they arefor and how they are used.
The primary aim of systemic functional grammar anaysisisto understand how grammear of alan-
guage servesasaresourcefor making and exchange meaning. A functiona grammar isthekind of
grammar most likely to have useful thingsto say languagelearnersand lecturers.

Systemicfunctiona grammar viewslanguage asaresourcefor making meaning. Thisatempts
to describelanguagein actual use and focuses on text and contexts. It concerns not only with the
structures but al so with how those structures construct meaning. Inrelation this, many students get
difficultieshow meaning of atextisredized.

The present research concernswith systemic functional linguistic factor that isbelieved to
influence foreign language comprehension of meaning. If grammar is ‘the way in which a language is
organized’ (Buttetal., 2000), Systemic Functional Grammar attempts to explain and describe the
organization of the “meaning-making resources’ (Halliday and Matthiessen, 2004) we use to achieve
suchgods. Every linguigtic choiceissystematic, and thereason wesay somethinginacertainway is
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theresult of achoice, abeit unconscious. Such choicesare made from aset of systems containing
structures, alowing usunlimited waysof creating meaning (Bloor and Bloor, 2004). Meanwhileour
experiencesof theworld, of text types, and of socidly- and culturally-bounded situationshel p build
up our schemataof these systems. Hudel son (1994) emphasi zes socially motivated |anguage pro-
cessesof reading isthe construction of meaning. She proposesthat literacy reading should not only
befunctiona and purposeful but also personaly engaging.

Text hereissimply defined asameaningful communication event. It meansthe partiescommu-
nicating understand each other what ismeant by the opponent in the conversation or by the reader
when reading the written text. In other words, when people make conversation but they do not
understand each other; thus, sincethe conversation isnot meaningful, they do not createatext and
they do not make acommunication. The conversation can be called communi cation event whenitis
meaningful, and theresultisatext.

In language education, definition of text is in line with the statement which says “to make the
learner able to communicate”. The proper communication, in this context, isa communication which
isgrammatical or accurate, fluent, and acceptable. Thereasonisif itisnot grammatical, aconversa-
tionwill potentialy becomethe exchange of words, not theexchange of meanings. Thiswill makethe
teacher aware of theimportant role of grammar or lexico-grammar in English curriculum, moreover
inthe context of foreign language teaching in which thelearnershardly have accessto the use of
foreignlanguages.

English language teachingin Indonesiathat istext-oriented, concernswith text typeor genre.
Theteaching is based on the concept that language is a system of choice by which writers can
communicate certain functionsallowing them to expresstheir experiences, to interact with others,
and to create coherent message. Consequently, systemic functiona grammar which statesviewing
language asastrategic, meaning-making resourceisimplemented.

However, thefacts show that studentsof English Department havelow mastery on grammar
knowledge. To understand the meaning of wordsthey haveto know lexica and syntactical meaning
as well. The later meaning demands students’ syntactical knowledge that covers systemic functional
grammar. In tune with the data that is available, students’ average score of Systemic Functional
Grammar examinationisbelow 70. It meansunsatisfactory.

Itisasotruethat the practice exercisesin classroom of systemic functiond grammar typically
presented manipul ation of sentencelevel structurewithlittle or without context. The clausesare
loose. In some cases, the exercises coul d be successfully compl eted without thelearners even un-
derstanding themeaning of theformsthey were manipulating.

The contribution of background or topic knowledge to create meaning process has been
investigated in severd studiesinforeignlanguageacquisition. Very few studies, however, haveinves-
tigated therole of systemic functiona grammar knowledge. In short thisstudy isvery urgent to carry
out becauseit will bethe preliminary study before devel oping systemic functional grammar material
asanimprovement of the quality of English education.

The specific objectives of the research are to describe the students” mastery on (1) interper-
sona metafunction of systemic functiona grammar, (2) experientia metafunction of systemicfunc-
tional grammar, (3) textual metafunction of systemic functional grammar, and (4) to proposeits
implicationin systemicfunctiona grammar course.
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1. SystemicFunctional Linguistics

Systemicfunctional linguisticsfocuseson how meaningsaremadein everyday linguistic inter-
action. Itinvolves several principleswhich areuseful asabasisfor devel oping English language
course, which can bedescribed asfollows:. (1) languageisfunctiond. It istheway it isbecause of the
meaning it makes. Thetheory believesthat the systems of discourse, grammar, and vocabulary
provide resources which are utilized in specific waysto make specific meanings; (2) languageis
contextual. It suggeststhat language can only be understood inrelation to the contextinwhichitis
used. Consequently different purposes of language use and different contextsresult different lan-
guagetexts. The construction of language textsthusimpacts on the context. Thismeansthereis
interrel ationship between text and context; and (3) it focuseson language at thelevel of wholetext.
Text ismeant any connected stretch of languagethat isdoing ajob within asocia context. Thusthe
term ‘text’ here refers to stretches of spoken and written language. Text may be as short as one
word, e.g. STOPR, or may be aslong asabook that contains manual. Thistheory differsfrom most
other approachesto language study, notably traditional grammar, which offerssystemati c ana yses of
language only up totheleve of sentence, and provideslittle guidanceto thelanguagelearner, who
needsto know about structure, organi zation and devel opment in connected ora discourseand writ-
tentexts. (Hammond, 1992: 1)

2. SystemicFunctional Grammar

Grammar of languageis defined and described by many linguists. One of them (Lock, 1996)
seeslanguagefirst and foremost asasystem of communi cation and analyzesgrammar to discover
how itisorganized to allow speakers and writersto make and exchange meanings. Rather than
ingsting onaclear distinction between grammatica and ungrammatica formfor aparticular commu-
nicative purposein particular context. Themain concern of itiswith thefunction of structuresand
their condtituentsand with their meaningin context. A grammarian usesdatafrom authentic textsthat
arerealized either spoken or writtenin aspecific context. Thiskind of approachiscalled functional.
To sumup, functiona approach to grammar essentially equates meaning with function.

Referring to systemic functional grammar, there arethree kindsof meaning, namely: (1) use
language to talk about experience of the world including the world in speakers’ mind, to describe
eventsand statesand the entitiesinvolved in them; (2) uselanguageto interact with other people, to
establish and maintain relations with them, to influence their behavior, to express speakers’ own
viewpoint on thingsin theworld, and to élicit or changetheirs; and (3) uselanguageto organize
messagesin wayswhich indicate how they fit in with the other messages around them and withthe
wider context inwhich speakersaretaking or writing.

Systemic functional grammar is, thus, astudy of meaning construction through systems of
lexico-grammatica choicesthat servefunctionswithin socid and cultura contexts. In systemicfunc-
tiona grammar it showss multaneous strands of meanings. It dividestheway languageisusedinto
threedifferent metafunctionsexperientid, textud, and interpersonad metafunction.

3. Experiential Metafunction

Theexperientia metafunction represents organi zation of experienceand understanding of the
world. Itisthe potential of thelanguage to construe meaning. From the experiential perspective,
language comprisesaset of resourcesfor referring to entitiesin theworld and thewaysin which
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those entitiesact on or relate to each other. At thesimplest level, languagereflects our view of the
world as consisting of “going on” (verbs) involving things (houn) which may have attributes (adjec-
tives) and which go on against background detailsof place, time, manner, etc. (adverbias).

Examining theangleof representation involvesacl oselook at typesof processes, participants,
and circumstances. Circumstances answer questionswhen, where, how, how many and aswhat.
Processistypically expressed or redlized by verbal groupinthe clause, andisthe central component
of themessagefrom theexperientid perspective. Whileparticipant isnormally realized by anomina
group. Usingfunctional labels, speakers can expresswhat they have said about the content of clauses
intermsof processesinvolving participantsin certain circumstances.

Processesare central to transitivity. Theterm transitivity is probably familiar asaway of
di stingui shing between verbs according to whether they have an object or not. Processesarered -
ized by verbs. Those are broadly categorized into, i.e. non-relational processes or processes of
doing and relationa processesor processes of being and having. Non-relational processes hasfour
sub categoriesthey material processes, mental processes, behavioral processes, and verbal pro-
cesses. Thelater broad categorization of processesisrelational process. It statesof beingincluding
having. They can be classified according to whether they arebeing used to identify something or to
assign aquality to something. Processeswhich establish anidentity are called identifying processand
processeswhich assign aqudity arecalled attributive processes.

4. Interpersonal Metafunctional

Asitisstated beforethat functional approach investigates|anguage based on the assumption
that language system has evolved to serve the functions. Interpersona metafunction dealswith
interactivity that comprisesthree component areas: the speaker or writer, social distance, andrela-
tivesocia status. The speaker or writer concernsthe stance of the speaker and writer which can be
seen through the use of positiveor negativelanguage. Socid distancerefersto how closethe speak-
ersand the degreetowhichthey areintimate. Relative socia status askswhether they areequd in
termsof power and knowledge on asubject. Inthiscase (Lock,1996) expressionsarelabelsfor the
kindsof thingsthey are doing when they act upon oneanother through language. Thisisusually called
speech act.

Thompson (1996) saysthat theinterpersona meaning relatesto thefact that clauseisinter-
rogative or question, that it expresses the writer’s assessment of probabilities and her attitude, and
that it explicitly signals the writer’s negotiation with the readers. Meaning is encoded in the clause
heading of mood, modality, eva uation and negotiation.

Ininterpersona metafunction, making an utteranceisaninteractiveeventinherently involvinga
speaker or writer and addressee (listener or reader). Theinterpersonal meaningisrealized inthe
lexico-grammar through selection from mood system (Gerot and Wignel, 1995). A mood system
consistsof two elements: the subject and thefinite element. The subject isrealized by anominal
group. It functions to anchor or locate an exchange with reference to the speaker and make a
proposition something that can be argued about.

Thefinite element isapart of the verbal group or averbal operator that expresses tense,
modality and polarity. Primary tenseindicates at the moment of speaking, past, present or future.
Modality expresses speaker’s or writer’s judgment of the probabilities, the usuality, obligation, or
willingness. Probability indicateshow likely itisto betrue. Usuality indicateshow frequent it istrue.
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Obligation concernswith the scale for the demanded goods and servicesthat cover permissible,
advisable, or obligatory. Willingnessindicatesinclination of the speaker to fulfill the offer. It may
represent ability, willingnessor determination.

Thethird dealswith evaluation. It isacentral part of the meaning of any text and that any
analysisof theinterpersonal meaning of atext must takeinto account. Thompson (1996) simply
defineseval uation astheindication of whether the speaker thinksthat something ( aperson, thing,
action, event, situation, idea, etc) isgood or bad. Eval uation doesnot havestructuresof itsown. Itis
the sense of parasitic on other structural elements. Besides, it isstrongly associated with specific
formal features. Take for example an anticipatory “it” in *“It might be possible to go to the moon”. The
introductory clausefunctionsto eva uate theinformationinthefollowing clause. Moddity inthiscase
isclosely related to eval uation.

Thenext, negotiation viewshow thegrammar worksin use. It shows how particular choicesof
afull set of systemsat clauseleve affect theon-goinginteraction. Thebasicguidelineof it isthat the
grammar of any particular clausewill beat |east partly determined by itsintended rolein theinterac-
tion. However the meaning of the clause can only be understood by comparing itsgrammar to the
intended role. Takefor example, ademand isexpressed an interrogative mood choice, for example
“Teacher: Who is in charge today”? This interrogative mood is actually intends ademand. Here, the
teacher asksthe studentsthose who arein charge today should clean the white-board.

5. Textual Metafunction

Textua metafunction looksat the clause from the perspective of what interactionisbeing
carried out and what isbeing talked about. It triesto see how speakers construct their messagesin
away which makesthem fit smoothly into the unfol ding language event. In textual metafunction
meaningsareconstructed in atext through repetition, conjunction, and thematisation (Eggins, 2004).
Repetition coversrepetition of thewordsor synonym. Repetition (Thompson, 1996) might belexica
and grammatical kindsof repetition of meaning which might berealized using the samewording.
Take for example “that” refers to the meaning of the whole previous sentence. Repetition functions to
show that part of atext relatesin the sameway. conjunction primarily worksto rel atetwo or more
clauses. Asit istherepetition, conjunction isused when aspeaker or awriter expressescertain
elements of one clause in away which recalls the elements of the previous clauses. In textua
metafunction, thematization rel atesthe sructuring of the clauses or the order in which how e ements
appear intheclause. Thethemeof thedauseisredized inthefirst constituent or first position. All the
rest of the clause is identified as “rheme”

RESEARCH METHOD

This isa qualitative study that tries to investigates students’ mastery of systemic functional
grammar. Thereare 30 students as subjectsin thisresearch. Theresearch takes placein Structure 3
classof English Department, Tidar University. Dataare collected from (1) Structurelecturer in En-
glish Department, Faculty of Education and Teacher Training, Tidar University (2) Teaching-learning
activitiesof Structure, and (3) Documentsinclude curriculum, syllabus, lesson plan, and other rel-
evant document.
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Therearefour techniquesused to get the data of the research, they are observation, question-
naire, interview, and recording. Observation isconducted in Structure 3 classroom, however the
researcher will be passive participation observer. | will not involvedirectly inteaching-learning pro-
cess. Inthisresearch, the documentswhichwill be analyzed are materias, |esson plansthat reflect
teaching learning procedure, text that is used in each teaching-learning activities, and thewritten
results of students’ assignment. Interview will be conducted to the lecturer and experts. The aim of
interview isto get clearer dataand to clarify the datagot in observation.

Sincethedataisintheform of notesand comments, theresearcher will usequaitative analy-
ss. Theprocedures of dataanaysiscover collecting data, categorization, analysisand getting con-
clusion. This research results description of students’ need of Systemic functional grammar course,
so available data that depict the whole course and students’ mastery of structure 3 are analyzed.

FINDINGSAND DISCUSSION

This part is devided into two parts. The first part describes students’ mastery of three
metafunctionsof systemicfunctional grammar: interpersonal, experientia, and textua metafunction.
The second part presentstheimplication of thisstudy in systemicfunctional grammar course.

1. Students’ Mastery of Systemic Functional Grammar

Specificfunction of grammar isassigned to threebroad functionsas metafunction. Thelabd of
each metafunction isreasonably transparent asthe experiential, theinterpersonal, and thetextual.
The following part discusses students’ mastery of each metafunction.

2. The Students’ Mastery of Interpersonal Metafunction

Interpersonal metafunction assignsgrammar to achieve purposes of communicationthat isto
interact. Meaning resulted by interpersonal meaning expresses speakers’ attitudes and judgment.
Meaningisrealized in wording of lexico-grammar through selectionsfrom system of mood. The
mood e ement consistsof two parts, i.e. the subject and thefinite element.

Toidentify subject of clauseisrelatively easy for al studentswho take systemic functiona
grammar course. Hereareten clausesthat students should locate subj ects of the clauses:

Table 1. Ten clausesthat students should locate subjects of the clauses

Abortion isamurder

She certainly wasn’t kidding
He might already know

It couldn’t be him driving
Theold lady drivesit

It couldn’t be him driving
SUBJECT
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To determine subject of the above clauses, all the studentsanswered correctly. It iseasy for
them to identify the subject becausethey are placed at theinitia part of the sentences. The clauses
express declarative clausesin order to establish the genera meaningsof subject. Besidesthe sub-
jectsareclearly stated s mpleand uses subjective pronoun, noun, or noun phrase. Only one of them
usesnomina group functioning assubject.

Table2. Thenext clausesareredizedin question construction.

can Tracy watch?

did You Go in by yourself?

will You Tell them soon?

Do You Enjoy making sounds?
SUBJECT

MOOD

Theclausesabove useyes/nointerrogatives, itisprimarily the polarity of themessageswhich
the speaker wantsthelistener to specify and for themati c reason the speaker typically beginswith the
finite, whichisthe part of themood where polarity issignaled.

Theclausesof interrogative are started with subjectswhich are situated after moda or auxil-
iary verbs. Subjects of the clauses are realizes using personal pronoun “you’ and definite name
“Tracy” thus it is very easy for university students who have already got traditional grammar in the
previous course.

Finiteverbisdrawnfrom smal number of verba operator. Thesecan bedividedintotwomain
groups. those which expresstense, and those which expressmodality.

Can Tracy watch ?
FINITE SUBJECT
MOQOD

The finite of clause is “can” as it realizes an interrogative. It uses modality “can” that functions
aspossibility. To answer the question, 23 students answer correctly. The other 7 students make
mistake. When | interviewed them, it seems that they were confused the term “finite”. They know it
asamodal.

Did You Go in by yourself?

Do You Enjoy making sounds?
FINITE SUBJECT

MOOD

All studentsanswer the questions correctly. They know that interrogative clauses are started
withauxiliary verb or modal.
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Will You Tell them soon?
FINITE SUBJECT
MOQOD

5 students get confused of the finite verb “will”, so they are wrong to answer the question. The
rest of the students answer correctly. The word “will” can include in the tense as well as the modality
group, becauseof their particular usesinsgnding thefuturetense. Thismakethose5 studentspuzzle
of it.

3. The Students’ Mastery of Experiential Metafunction

A system that bel ongsto experientia metafunctionistransitivity. Based on experiential per-
spective, language comprisesaset of resourcesfor referring to entitiesin theworld and thewaysin
which those entitiesact on or rel ateto each other. Interms of functional labels, aclause contains
“processes” involving “participants” in certain circumstances. Those configurations are determined
by two major systems, namely processtype and circumstance. Thefollowing areclausesthat are
analyzed by student.

Material Process
He removed his hat
The ruffians robbed Him
Participant : actor Process : material Participant : goal

All sudentsidentify dl sysemsof thecdlause successfully using experientiad metafunctionlabdl.
The above clause uses a type of process that involves physical action “remove”. The “doer” of this
type of action is called “actor”. Thus the word “he” as first participant belongs to actor. While the
second participant, hishat, iscalled goa sincetheactionisdirected at thisparticipant. The clauses
below dso areredized using materia processand circumstance.

He brought the water to theking
Participant : actor ~ Process: material  Participant : goal  circumtance

To andyzethe clause above only 50 % of the studentsor 15 studentsare ableto identify the
label of the function correctly. The other 15 students label “the water to the king as one system called
the second participant asgoal. The clause contains circumstance that belongsto location type. It
functionsto explainat what point especially spatid circumstance sub-category.

Thefollowing clauseusesmaterial processand circumstanceaswdl, however it usesdifferent
construction.

One day, He was attacked by aband of ruffians
circumtance Participant : goa  Process: material  Participant : actor
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Most students get confused when they come across passive voice. Only 5 students answer
correctly. Therest of the studentsneglect € ement of participants. They fail toidentify thefunction of
the participant whether it functionsasactor or god. If they cannot identify thefunction of them, they
fail tounderstand theidestiona meaning accordingly. Ideational meaningismeaning about phenom-
enathat present about things, going on, and the circumstance surrounding the happening and doing.

Mental processes construe aperson in Conscious process ng, that covers process of percep-
tion, cognition, and affection. The4 the dlausebelow istheonly clausetha studentshaveto analyze.

James Saw the castle
Participant : actor Process : mental phenomenon

Using the clause above, there are twenty studentsidentify the elements of mental process
correctly, however therearefive studentsfail toidentify phenomenon. They nameit god. The other
ten studentsanayzeit by identifying saw asmaterial processand the castleasgod. Thisfactsshow
that the students cannot differentiate materia processand mental process.

4. TheTextual Metafunction

Thepoint of view of thetextual metafunction seeshow speakers construct their messagesina
way which makesthem fit smoothly into theunfolding languageevent. Aninformationinaclausetdls
thereader or listener about wherethe clauseiscoming from and whereitisgoingto.. threemain
waysinwhichtextual metafuction are constructed in atext comprisesrepetition, conjunction, and
thematisstion.

Thefollowing clauses anayzed by students areloose sentences, thusthey haveto identify
thematisation only. This means they are assigned to identify “theme’ and “rheme” of the clauses.

He removed the car

He brought water to the king
James Saw the castle

The ruffians Robbed him

THEME RHEME

Asmentioned above, textual metafunction especidly thematization containstheme and rheme.
Themeisthefirst constituent of the clause. All therest of the clauseissmply labeled asrheme. All
students are successful to identify the theme and rheme of those four clausesbecausethekind of
clauseinwhichthemeistoidentify issmpledeclarative or statement. Thestudentsare ablestraight-
forward to identify them. With thiskind cause theme and subject arethe same. Subjectisthenormal
themechoice; it iscongtituent whichis chosen astheme unlessthere aregood reasonsfor choosing
something else. Therefore, it is called “unmarked topical theme”.
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Thefollowing dausehasdifferent construction.

One day he was attacked by a band of ruffians
THEME RHEME

Based on the clause above, there aretwel ve of the studentsare ableto identify thetheme and
rheme correctly. The othersidentify oneday asrheme, he astheme, and was attacked by aband of
ruffiansasrheme. So they havetwo rhemeinthe clause. Thisisnot correct, becausethe clauseis
started with one day astopical theme. Thisadverbial phrasefunctionsastheme. A topical theme
whichisnot thesubject iscalled amarked topica theme.

5. Thelmplementation of SystemicFunctional Grammar Course

Based on the description of the existing course, thelearning objective of systemicfunctional
grammar course at the English Department, Faculty of teacher training and education and Teacher
Training of Tidar University isto devel op knowledgeand ability to useadvances structuresof English
both receptive and productive level. However thefactsin the previous sub-title show that the sen-
tencestaught to students are written simpl e clauses. Spoken textswhich are sometimesrealized
using complicated structuresare hardly used. Thishappens because most studentshavelow mastery
of English grammar. Sothelecturershaveto start the materia s of the coursewith thevery basicand
simplestructures. Thelecturersprovide practice exercisesthat involve manipulation of sentence-
level structure. Thismeansthe sentencesavailablearetheloose ones.

Dedingwith thegtructureof English curriculuminfaculty of Education and teecher training, the
University of Tidar, Systemic Functiona Grammar isatwo credit course. Thisisheldinthefourth
semester after the students get traditional grammar in semester1,2, and 3. Thismeanthecourseis
taught 2 x 50 minutes equa with 100 minutes per week. Concerning with content that should be
learned by students, thelecturerschoir that atwo-credit coursefor systemic functional grammar is
not sufficient to teach. Thisimpliesthey need four-credit coursethat isdivided into two semesters.

Another datathat presentslow mastery of grammar istheresult of fina-term examination. The
averagescoreof it shows64.8. After doing exercises provided and guided by thelecturers, students
understand the concepts of systemic functiona grammar and how to analyze. Neverthel ess, most
students get confused when they facereal longer textswhich use clause complexes. They aretwo or
more clauseslogically connected. Clauses can be combined through one of two logico-semantic
relaion, expans on or projection. These complicated functions causes confusion among the students.

Concerning with thetopicto discussduring the course, it includesabrief history of theemer-
genceof thetheory, aswell aseducationa theory moregenerally; notionsof threemetafunctionsin
language and of thewaysin which language; notions of discourse and of theresourceswith which
language builds different text, both spoken and written language. Thefact showsthoseall learning
materials cannot be completed. The factors that influence the present facts deal with students’ mas-
tery that islow. Lecturersneed to explain dowly, thusitistime consuming. Thisretainsfor lecturers
to achievethetarget.

Dueto resourceswith which language buildsdifferent text, both spoken and written, Lecturers
tend to usethe written one. Thisisunderstandable becauseit iseasier to identify each clause. In
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written language, asequence of structurally related clausesnormally beginswith capital letter and
endswith afull stop. In other words, the sequenceis marked as being asentence. Whilein spoken
language, it is harder to analyze. One hasto take into account the presence of conjunction for
exampleto decidewhether clausesarestructurally related or not. In short, lecturersdo not havetime
toexplainall target of the course.

6. Thelmportanceof Systemic Functional Grammar

Based on the methods used as mentioned above, theinformation gained isasfollowsLan-
guage teaching methodol ogy applied nowadaysin TEFL area, communicative competenceisthe
target of Englishteaching. It refersto the ability not just to produce correct sentences but to know
when, where, and withwhom to usethem. For Celce-Murciaand Olstein (2007) grammatical com-
petencewas part of communi cative competence. All lecturerswho involved in FGD have continued
to stressthe rd ationshi p between grammar and communication. Communicativelanguageuseisonly
possibleby virtueof thegrammaticd system and itscreative potentid.

In order to communi cate, speakersneed to beableto (1) represent what it istotalk about and
tolocateitintime. Thismeans sel ecting appropriate processtype, participants, circumstances, and
tenses. Speakers(2) need to make the content interpersonally relevant and appropriate. It means
sl ecting appropriate mood, modalities, and polarities. (3) speakers need to makethe whole mes-
sage relevant to what has been said previously and to the situational context, meaning selecting
thematic organization. Thisfacts show that English Department asaninstitutethat prepare English
teacher need to equip the studentswith knowledge of systemicfunctiona grammar.

They expressed that the material sin systemic functiona grammar are suitablewith compe-
tence standard of the graduate. Sincethelanguage teaching and methodol ogy ishow based onthe
nature of language asameansof communi cation. Thismeansthat languagelearnersusethelanguage
to achievethe purposein everyday socid life. Functiona grammar focuses on the purposeand uses
of language. They derivefrom examination of spoken and written language and contextsof their use.
They explorehow languageisused and itseffect.

Asfaculty of education and teacher training, English department aimsto preparethe students
to Englishteachers. Systemic functiona grammar hel pslanguageteachersbe more effectiveteachers
because they usually find need to be discourse anaystsin their own classrooms. Thus systemic
functiona grammar ispotentially used asteaching toal.

Tolearn systemic functiona grammar, learnersinvolveauthentic, everyday socid interaction.
Thisandyssof text |eads systemiciststo suggest people negotiatetext in order to make meaning with
each other. Making meaning in anew context or in anew languageisdifficult task for language
learners, who have also to make sense of it aswell asinit. Languageteachers, thus, play avery
important rolein assisting language | earnersto devel op understanding of languagethey arelearning
andto beableto useit effectively.

L ecturers sometimeshaveto explain quickly dueto limited timewithin one semester. When
there are students who have not understood yet about the material, lecturers do not havetimeto
explainindetail because of limited time. Besides, students actually need more practice to under-
stand. Sincethetimeisso limited there only smpleand few clausesthat can beanayzed. Thus, only
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few studentsespecialy active onesinvolveto do the exercises. Studentsaredo not understand well
areafraidto take part in discussing the clauses.

Sometimesthelecturershave not completed the materia yet when the exam day isapproach-
ing. Oncethey assigned the studentsto writeajournal of the material and examplesof clausesto
analyze, but they weredisappointed. Most studentsjust downloaded from theinternet, eventhey did
not understand what they submitted to thelecturer. Consequently, Studentsget difficulty to analyze
authentic spoken or written text. The dausesthey come acrossmostly complexes. They need longer
time, morethan two credit course.

CONCLUSIONS

Based on dataanalysisin thepreviouspart, therearefour conclusonsasfollows. First stu-
dents’ mastery of systemic functional grammar is low because they lack of practice; consequently
they are not good at analyzing simple and complex clauses. They get confused when they come
across clause complexes, long text, and spoken text. Fourth, lecturershavevery limited timefor
systemic functiona grammar. They need moretimeto explain the concept of systemic functional
grammar especially clause complexesand discussthetexts asexercises.

Suggestions dueto thefinding of the research as explained above are presented asfollows.
Thereshould beadditional credit coursefor systemic functional grammar (morethan atwo-credit
course). Second, students should get systemicfunctiona grammar for two semesters. Studentshave
longer time and more opportunitiesto know it indetail. Thelecturers have more chancesto equip
more knowledgeto studentsaswell. Third, the name of thelesson should be stated as systemic
functiona grammar not structurein order to describethe content of thelesson. Besides, thelecturer
and the students know the competenciesthey haveto achieve. Fourth, Students need more exer-
cises. Fifth, tasked-based instruction will beworth-doing.
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