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ABSTRAK

Dalamberkomunikas kadang-kadang orang mendengar ucapan-ucapan yang tidak terkait
antara pembicara dan pendengar, tetapi percakapan terus berlangsung seperti itu. Dengan
demikin, peran pragmatic sangat diperlukan. Namun, dalam banyak kasus penggunaan
pragmatik mungkin gagal karena berbagai alasan, misalnya pemahaman lintas budaya
yang kurang atau melanggar kessantunan berbahasa. Kasusini terjadi tidak hanya dalam
percakapan nyata, tetapi juga di dalam kelas. Artikel ini bertujuan untuk menganalisis
kegagalan pragmatis dalam mendengarkan di kelas bahasa Inggris sebagai bahasa asing.
Pembahasan dimulai dari definis pragmatik dan tindak tutur, kegagalan Pragmatis dan
mendengarkan keterampilan. Sdanjutnya, diikuti analisis kegagalan pragmatis beberapa
percakapan di kelas mendengarkan di kelas. Sudi ini menunjukkan bahwa ada lima
percakapan yang mengandung kegagal an pragmatis. Kegagalan yang dihas|kan oleh peserta
didik dikategorikan sebagai kegagalan pragmalinguistik sebagaimana disampaikan oleh
Thomas, kegagalan pragmalinguistik ber kaitan dengan cabang-cabang yang berbeda dalam
linguistik, khususnya hubungan antara pragmatik dan bentuk tata bahasa.

Kata Kunci: Pragmatik, Pidato Act, Kegagalan Pragmatis, Mendengarkan

ABSTRACT

In communication, sometimes people hear the unrelated utterances between speaker and
hearer but the conversation isusually still continued that way. In thisway, the pragmatic
roleis needed. However, in many cases the use of pragmatic might fail for many reasons:
cross-culture under standing, or violating the politeness. Thiscase happensnot only in real
conver sation but also the classroom. Thisarticleisaimed to analyze the pragmatic failure
inlistening class of EFL. The discussion starts from the definition of Pragmatics and the
speech act, Pragmatic failure and listening skill. 1t will be followed by the analysis of the
pragmatic failure some conversations in listening class of EFL class. This study shows
that there are at least five conver sations which contain amount of pragmatic failure. The
failure produced by the learnersis categorized as pragmalinguistic failurerelated to Tho-
mas (1983) statement that pragmalinguistic failure related to different branches in lin-
guistics, especially the relation between pragmatics and grammatical forms.

Keywor ds. Pragmatics, Speech Act, Pragmatic Failure, Listening

38

Jurnal Pendlitian Humaniora, Vol. 15, No. 1, Februari 2014; 38-46



INTRODUCTION

In communi cation, sometimes peopl e hear the unrel ated utterances between speaker and hearer
but the conversationisusudly il continued that way. People might be confused if they just hear or
read some chunk of the utterance without knowing thereal situation. For example, speaker asks:
“what time is it?”” and the hearer answers: “well... the school bell rings”, in this way, without knowing
the condition, the utterance produced by the hearer isstrongly unrel ated.

Otherwise, if someonestandsbes de the spesker and the hearer, knowing the condition whether
itismorning or evening, whether or not the school usually ringson certain hour, and a so understand-
ing theimplied meaning of thetopic discussed by the spoken and the hearer, He/ She might under-
stand what they are talking about. The matter of unrelated sentences or words usually could be
understood by the speaker and hearer or everybody around based the situation, and condition. In
this way, the role of understanding Pragmatics is needed. As stated by Yule (1996) “pragmatics is
concerned with the study of meaning as communi cated by speaker (or writer) and interpreted by a
listener (or reader).

In pragmatics, thewideissuethat discussed isthe Speech Acts, asLevinson (1983) said that
of dl theissuesinthegenera theory of language usage, speech act theory hasprobably aroused the
widest interest. Infurther study of Speech Acts, there arethree major discussion about the level of
beyond the act of utterances; L ocutionary, Illocutionary, and Perlocutionary. Illocutionary deter-
mined asthe core of pragmatics meaning. Asstated by Mey (1993) theillocutionary force, iswhat
has occupied speech act theoristsmost (even though from apragmeti ¢ point of view, the Perlocutionary
aspect isthemost interesting one, and aswewill see, theonethat containsthekey to the understand-
ing of what peopleusetheir illocutionary act for).

Inteaching and learning process, especially in English as Foreign Language class, the utter-
ance between the speaker and the hearer usually make aproblem. AsFauziati (2010) stated that it
istruethat foreign language students often have difficulty to chunk longer oral message. Although
they understand one by onethey havedifficulty to put them together in order to carry out theentire
set. It meansthat the studentsusually understand the speaker utterance asachunk, but they have
difficulty in getting themeaning of the oral messageall together.

Based on the problem mentioned above, this study give el aboration the pragmatic failure
produced by studentsof X gradeat SMK Tamansiswa Cilacap. It will be started by Introduction,
literaturereview of Pragmatics, Pragmatic Failureand Listening skill. It thenwill befollowed by the
Method of investigation of theresearch, and continued by the Discussion and Conclusion.

1. Pragmatics: Speech Act theory

Mey (1993) said that Speech Act theory devel opers were the British philosopher John L.
Austin, and added that the American John R. Searle, who had studied under Austin at Oxfordinthe
fifties and who became the main proponent and defender of the former’s ideas in the United States,
and subsequently world-wide.

Explicit performatives like “You’re fired” and “I quit” are not used to make mere statements.
By theend of Howto Do Thingswith Words, stated by Smith (2003) however, Austin hasgiven up
ontheideaof atheory of performativesas such. Thisisbecause he hasreached the conclusion that
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all utterances are in any case performative in nature, and thus he replaces his failed theory of
performativeswiththegoal of atheory of speech actsingeneral.

Searlegoesfurther and richer intheory, Smith (2003) stated, Searle goesfurther thanAudtinin
providing not only the needed general framework for atheory of speech acts but also aricher
specification of the detail ed structures of speech actsthemselves. Hedivided thethreeleve of be-
yond theact of utterances; Locutionary, Illocutionary and Perl ocutionary.

L ocutionary act: the utterance of asentencewith determinate sense and reference
[llocutionary act: themaking of astatement, offer, and convention force associated withit (or
withitsexplicit performative paraphrase)

Perlocutionary act: the bringing about of effects on the audience by means of uttering the
sentence, such effects being specid to the circumstances of utterance. (Levinson, 1983)

2. PragmaticFailure

Inunderstanding illocutionary act in pragmatic meaning between speaker and hearer, some-
timesthefailure occurs. Thefailureof pragmatic, does not mean that the conversationverbaly error,
but rather in the meaning of the utterance. Someone might make good grammatical sentence but
inappropriatein meaning. Thiswill causethefailureof communication. AsQian Guanlian (2002) in
Lihui and Huang (2010) defines pragmeatic failurein amore specific way pointing out that pragmatic
falureiscommitted when the speaker usesgrammaticaly correct sentences, but unconscioudy vio-
latestheinterpersona relationship rules, socia conventions, or takeslittle notice of time, spaceand
addressee.

Inlinewith than, Thomas (1983) in Ellis (1994) that distinguished sociopragmatic failure
which takes placewhen alearner failsto perform illocutionary act required by Situation (i.e. deviates
with regard to appropriateness of the meaning); and pragmalinguistic failurewhich occurswhen a
learner triesto perform theright speech act but usesthewrong linguistic meaning. (i.e. deviateswith
regard of appropriatenessof form).

It can be defined that thoserel ated to the failure of meaning refer to sociopragmatic failure,
and thoserelated to thefailure of form refer to pragmalingui stic meaning. According to Wolfson
(1989) in Ellis (1994) theexampl e of sociopragmatic failure can befound in thecompliment between
native speaker to non-native speaker asfollow;

NS: you have such alovely accent
NNS: (no response)

Wolfson argued that by failing to comfort to native speaker complimenting norms, learner
deprive themsealves of the opportunitiesto establish the relationship with the native speaker and,
thereby, of theinput that they need to deve op both their lingui stic and sociolinguistic competence. It
meansthat the conversation might break down because of thefailure of normsbetween the non
native speaker and the native speaker. Compare with the exampl e of pragmalinguistic failureas
follow:

NS1: | likeyour swester
NS2: It’s so old. My sister bought it for me from Italy long time ago
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In contrast, the second native speaker tried to refuse the compliment or to downgrade him/
herself. He/she tended to respond with a simple “thank you”. Such responses also served to act as
dampenersonthe conversation. According toWolfson, it displayed pragmainguisticfailurethat is
they responded to anative speaker compliment but in linguistically inappropriate way.

3. Ligening

Ligeningisthelanguageskill that isused most frequently inlanguageteachinglearning. Fauziati
(2010) stated it hasbeen estimated that adults spend almost ha f their communicationtimelistening,
and studentsmay receiveas much as 90% of their in-school information through listeningtoinstruc-
torsand to one another. It isacceptable that listening skill isthe basic skill to develop the other
language kills. By comprehending thelisteningwell, it will openwide possibility for thelearnersto
madter theother skills, inthismeansthat the communicativeskillsinlanguageare start with the ability
inligening.

In teaching listening, comprehension is the main subject that cannot be neglected. Celce -
Murcia(2001) stated that listening comprehensionisnow regarded asaprerequisitefor ora profi-
ciency aswell asanimportant skill initsown right.

Inlinewith that, Buck (2001) stated that Listening comprehensionisaprocess, avery com-
plex process, and if wewant to measureit, we must first understand how that processworks. It
means that listening in language learning is not merely about the term “listen”. Valette (1977) stated
that when people merely “hear” a language spoken, they receive a vague overall impression of new
sound and intonation.

In comprehending thetestsgiven above, listening strategiesarerequired. Listening strategy is
usualy giveninteaching learning processbeforethetasksaregiven. Valete (1977) aso sated that
listening comprehension asacommunication skill falsinto stagefour of thetaxonomy: communica
tion. Therearesomekeysrelated to thisskill;

a. Getting The Gist of The Message
Thisstrategy employsthe use of vocabulariesitems. Itismuch likethe child acquiring afirst
language, focuses on content words, especialy nouns, verbs, and adjectives.

b. Passage Comprehension
Thisstrategy includes passage itemsand theway how to comprehend it. Usualy therecording
passageis played through once or twice and then the students respond to the questions. To
make the comprehension easier, in thefirst session, the passageisplayed onceinitsentirety.
Theninthe next session, the passageis played in segments. Questions are asked after each
segment.

c. Obtaininglnformation
In obtai ning information strategy, after the studentsare given passage, they arerequired to ob-
taininformation from the passage. Thisstrategy ismuch redlitic than comprehending thewhole
texts. In obtaining theinformation, students ask required to get the points, and specificinforma-
tion.

d. Relaying Oral Message
Inthisgtuation, itisimportant to transmit as many bitsof information aspossible. When testing
the students’ ability to relay on oral message, the examiner may assign one points for every bit of
information contained in the initial message, and calculate the students’ score based on the test.
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e. Taking Notes
Advanced students usually asked to take notes in outline form. This is to evaluate the student’s
note-taking and hisability inlistening mastery. The notes can beassigned in threegrades: com-
prehension (content), organization, and correctness (pelling and structure).

f. Takingdictation
Inthisadvanced strategy, the students not only required to comprehend the passage but also to
understand each word and the rel ationshi p between thewords. in this strategy the studentsis
presented with authenti c recording such asasong, aspeech, asegment of conversation, etc.

RESEARCH METHOD

Thedesign of thisstudy isdescriptive qualitative method. Thedataisabout classroom conver-
sation and utteranceswhich consist of pragmatic failurein Listening classof SMK Tamansiswa
Cilacap. Qualitative method is used because of four reasons based on Bogdan and Biklen’s charac-
teristic (1982) quoted from Ni’mah (2009), (1) naturalistic which the key instrument is the researcher,
(2) the data about utterancesthat are spoken by the characters of the movieisinform of words
rather than numbers, (3) concerning with processrather than s mply with outcomesor products, and
(4) andyzingthedatainductively.

In qualitative research, the main instrument of this study is the researcher herself (Ni’mah,
2009). The datacollections are collected from documentation and theinvestigation from there-
searcher.

Y
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DISCUSSION

Thispart explainstheresult of the observation through the above methodol ogy. The data
based on the class observation of listening class 1x45 minutesto limit the observation. The data
collected into five conversations, in which each conversation haspragmatic failure. Thedataanalysis
classfiedinto severa partsincluding situation, conversation, and analysis.
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Conversation 1

Stuation:

Theteacher comesinto the class and greetsthe students
Teacher: “Good morning students. How is it going on?”
Students: “Good morning ma’am....”

Students: “I’m going.... (Confuse)”

Analysis:

The students recognize the utterance “good morning” (greeting) and understand the meaning
of it. They also understand how to response the greeting by replying “good morning” to the teacher.
But the later utterance “how is it going on” is not usual for them. They used to hear “how are you”
instead. In this case the pragmatic failure appears because of the word “going”. This failure catego-
rized aspragmalinguistic failurebecause it relies on the linguistic form. The word “going” as they
studentsknow isthe example of Present progressive. Some of the students-astand up students- ill
try to answer the question “how is it going on” with uttering “I’m going....”” and they do not know how
to continuetheir word. It isusualy happened in EFL class, because of thelack of linguistic knowl-
edgeof form and practice.

Conversation 2
Situation:
Theteacher preparesthelistening class.
Teacher: “Be ready class, we’re gonna have a cloze test”
Students: “what ma’am?”
Teacher: “acloze test”
Students: “test... close book, ma’am?”

Analysis:

The word “cloze” and “close” have similar pronunciation. It usually overlaps one to another.
The phrase “close test” for native speaker usually refers to the test with fill-in the blank space. It is
aso understood by higher level studentsof EFL, but for vocational school students, especially those
who have never heard the phrase, it will cause confusion. Thisaso considered asPragmalinguistic
failure, becausethefailureisnot the meaning, but rather the confusing form of word.

Conversation 3
Situation: after explaining what doesthe clozetest mean. Theteacher spread asheet containsof the
paragraph with some blank space.

Teacher: “Are you ready class?”

Students: “Yes... ready...”

Teacher: “l will read the text twice, try to concentrate with that”

Students”: (silent)

Thetext:

To: Office Staff
From: Bill John, Director
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Subject : (1) Lunch Hour
All staff members are requested to (2)have lunch in the employee (3)lounge only. Please don’t
take the food into the conference room and please don’t eat at your desk. We want to keep the
office(4) clean. A dining table and chairsare avail ablein the break room for your comfort. Wea so
plan to buy asmall refrigerator (5)at the break room. You will beableto storeyour food there.

Analyss

Inthissituation, the studentsare concern to thetest item. Thefive questionsare usually done
well becauseit usesvery common word they have aready known. Some students givewrong an-
swer in question point (1) they overlapped the word “hour” with “our”. Many students also got
wrong answer in point (3) because the word “lounge” has similar pronunciation with “lunch”, more
over the word “lounge” is not very common in use. The pragmatic failure appearsin this test,
regarded to thewrong answers. It will causethe communicationinthistext error if they read overal
thetext with somewrong form of words.

Conversation 4
Situation:
The discussion classbegins, they changetheir sheetstotheir next chair pairs.
Teacher: “good... let’s check your answers, number one, who will answer
number one?”
Student: “me!”
Teacher: “yesyou...”
Student: “lunch hour”
Teacher: (write down the words) “good, correct”
Student: “ma’am... no H?”
Teacher: “if there is no H, the meaning will be different”
Student: “lunch our?”
Teacher: “yes, what do you mean with lunch our”
Student: “our lunch... (Giggling)

Analyss.

It is very clear from the conversation that some students seek the meaning of the “lunch hour”
inappropriately. They try to get the meaning by other similar word “our” that it means possessive-
ness. They recognize it when the teacher try to explain the word “lunch our” is incorrect. This prag-
matic failure again concern with the form of the word, which should be “hour” by the meaning of time
but overlapped with the word “our”. The students of vocational school usually take simple words as
achunk, sometimesthey do not really understand when thewords combined all together.

Conversation 5

Situation:

Thediscussion comesto the next question point (3)

Teacher: “next... number three”

Students: “lunch”

Teacher: (points a student) “write it down in the whiteboard!”
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Student: (writestheword) L-U-N-C-H

Teacher: “any other answer?”

Students: (murmuring)

Teacher: “Okay then, let’s see the text: all staff members are requested to have
lunch in the employee lunch only”

Students:” double lunch ma’am

Analyss.

The homonymy of “lunch” and “lounge” again made the students confuse. The students simply
choose the common word “lunch” because they are sure with that. They will not realize the matter of
thewrong answer if the teacher does not repeat thewhol e sentence. Their recognition againisnot
touching the meaning of thewrong sentence, it rather they feel unsurewith theanswer becausethe
teacher re-read the sentence and found that thelunch repeated twice.

CONCLUSION

From the discussion above, it can be concluded that overall mistakesin the conversation
o ‘ Pragmalinguistic
failure. Asitisaforeignlanguagelearning class, there somecross culture understanding.

For example, the greeting of the teacher using “how is it going on”. The native speaker will not
have problem with such of greeting, becauseintheir country, it isusua to greet peoplethat way but
for foreign language learners, greeting “how are you” is more common than the above utterance. The
word “going” also donate the failure of meaning, because the students of EFL receive grammar focus
that shows the use verb with “ing” form belongs to progressive form. As stated by Thomas (1983) in
Muir & Zongfang (2011) she hasdistinguished two kindsof pragmaticfallure: pragmdinguisticfalure
and sociopragmatic failure. Shereferred to pragmalinguistic asthe study of the relation between
pragmaticsand different branchesinlinguistics, especidly therel ation between pragmaticsand gram-
matical forms. It can berefer that the pragmalinguistic usually happenin EFL class, related tothe
grammatica andlinguigticlessunderstanding.
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