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ABSTRAK

Penelitian ini bertujuan untuk mengetahui kemampuan mahasiswa menulis esai,
mendeskripsikan peningkatan aspek-aspek menulis, dan menemukan efektivitas peer
editing dalam meningkatkan kemampuan menulis mahasiswa. Penelitian ini
menggunakan metode eksperimen dengan desain kelompok kontrol nonequivalent.
Populas penelitian ini adalah semua mahasi swa semester lima programstudi pendidikan
bahasa Inggris Universitas Muhammadiyah Purworejo. Peneliti melibatkan dua kelas
sebagai sampel penelitian. Sebagai kelompok eksperimen, diambil kelas VA dengan
diajar menggunakan peer editing. Selanjutnya, diambil kelas VB sebagai kel ompok
kontrol. Serangkaian perlakuan pada kedua kelompok dilakukan dari bulan Agustus
sampai Nopember 2014. Untuk pengumpulan data digunakan tes menulis. Satistik
deskriptif daninferensial digunakan untuk analisisdata. Setelah data dianalisis, diperoleh
beberapa temuan. Pertama, nilai rata-rata menulis mahasiswa adalah 71.2 yang
termasuk kategori baik. Kedua, semua aspek menulis dapat meningkat. Peningkatan
yang signifikan ada pada aspek isi (2.6 poin) dan kosakata (1.9 poin). Aspek
pengorganisasian, tata bahasa, dan mekanik tidak meningkat secara signifikan, yakni
0.3-0.7 poin. Ketiga, hasil penghitungan menunjukkan bahwa nilai t-hitung lebih tinggi
dari t-tabel (3.602>2.000). Hal ini berarti bahwa penggunaan peer editing efektif untuk
meningkatkan kemampuan menulis mahasiswa.

Kata Kunci: menulis, kemampuan menulis, peer editing.

ABSTRACT

This study was aimed at revealing students’ essay writing skill, describing the improve-
ment of writing aspects, and finding out whether or not the use of peer editing was
effective to improve the students’ writing skill. This reseach was experimental study
using nonequivalent control group design. The population of this research was all the
fifth semester students of English Education Program of Muhammadiyah University of
Purworegjo. Theresearcher used two classes as the research samples. Asthe experimen-
tal group, the researcher took students of VA class who were taught by peer editing.
Then, the researcher involved students of VB class as the control group. The reseacher
conducted a series of treatment from August to November 2014. The researcher used a
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writing test to collect the data. Descriptive statistics and inferential statistics were em-
ployed to analyze the data. After analyzing the data, the researcher obtained some find-
ings. First, the students’ writing score was 71.2 belonged to good category. Second, all
writing aspects could improve where the significant improvement was in the aspects of
content (2.6 points) and vocabulary (1.9 points). The aspects of organization, grammar,
and mechanics did not increase significantly (0.3-0.7 points). Third, the result of calcu-
lation illustrated that t-obtained was higher than the critical value on the t-table
(3.602>2.000). It meant that the use of peer editing was effective to improve the stu-
dents’ essay writing skill.

Keywords: writing, writing skill, peer editing.

INTRODUCTION

Languagefor international communicationischangingfrom variousnationa languagesto the
international language, namely English. Theway to utilizethelanguageisal so changing, from oral
languageto written language. Writing, then, becomesan important form of communicationinthe
modern eraasit can beusedto replace ora communication. It isessential when direct ora commu-
nication cannot be donefor reasonsof distance and unavailability of telecommuni cation equipment.
Writing skill isneeded by many peopleto perform specific writing typeslikewriting essay, writinga
paper, writing proposal, writing an applicationand so on.

Sincewriting hasalot of benefits, it isimportant for peoplein modern timeto learn and master
writing. Unlike speaking, which human beingscan master naturaly, writing skillsrequiresdifferent
waysof learning. Writingisone of thewaysthat students convey their thoughtsfor other people.
Expressingideasinthewrittenformiseasier than any other ways, so studentsget abetter trandation
when they read what they havewritten. By writing, studentslearn how to communicateinthewritten
language, how to spell, and how to organizetext.

Intheprocess of practicing essay writing, there areimportant aspects which need to be con-
Sidered, such ascontent of the essay, organization of the essay, coherence, grammar, vocabulary and
mechanics (Harmer, 2001: 88). Because of the various aspects of essay writing, learnersmay face
problemsin the process of essay writing. He also saysthat in the drafting stage, the writer faces
problems such as stopping, getting stuck, and becoming frustrated. Writing problemsmay also ap-
pear in cohesion and coherence. Oshimaand Houge (1991 179) statethat there arefour sentence
problems that are often found in students’ writing: a fragment, run-on sentences, choppy sentences,
and stringy sentences. Grammatical problems that often appear in students’ writing are the incorrect
useof concord, finiteverbs, tenses, verb groups, articles, punctuation, and spelling. Semantic prob-
lemsareclumsiness (word-by-word trand ation), inter-languageinterference, indirectness, expres-
siveness(Bram, 1995: 53).

Thesewriting problemsared so faced by studentsat Muhammeadiyah University of Purworejo,
which could be seen from the students’ writing marks. The number of students who gained C and D
inessay writing classeswas significant, from 25%to 50% in class of 30-36 students. Thisfact shows
that thereare still many studentswho areweak in writing, even though they havelearnt writing for
four successive semesters.
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Another fact indicating that essay writing isdifficult for students of theEnglish Education Pro-
gram at Muhammadiyah University of Purworejo comesfrominformal talksand discussion with
students. Some of them cometo thelecturer and complainthat essay writing assignment isnot essy.
They said that they find it difficult to devel op and organi ze an ideain acoherent manner even when
thetopic has been givento them. They aso complainthat their vocabulary and grammar mastery is
not good, so they make structural mistakesand haveto usedictionaries quite often.

The unsatisfactory student achievementslead to lecturers searching for information about ef-
fectivewaysto teach essay writing and one of them ispeer editing. Peer editing isthe processes
through which students respond to and provide feedback on their peers’ writing highlighting the
positive and the negative aspectsin away to hel p each other reach better written products. Peer
editing raises students’ awareness of writing strategies and stages of the writing process. Further-
more, it helpsbuild alearning community inwhich peerswork collaboratively. By and large, peer
editing is a good alternative to be used to improve students’ essay writing skill at English Education
Department of Purworejo Muhammadiyah University.

Writing skill can be defined asan ability to communi catetheideas or imaginationsinto theform
of structured pattern so that the readers understand what thewritersmean in their writing. Brown
(2004:218) stated that writing skill isanecessary condition for achieving employment in many walks
of lifeandissimply taken for grantedin literature cultures.

A good writing skill will not appear at once. Writing skill needs processwhich hasfour basic
stages and three other stages. Richardsand Willy (2002: 316-319) stated the stages of wiritng are
planning (pre-writing), drafting (writing), responding, revising (redrafting), editing, evaluating, and
post writing. Pre-writing isan activity in the classroom that encouragesthe sudentstowrite. At the
pre-writing stage, theteacher help students by generating ideasthrough several activitieswhich are
brainstorming, clustering, rapid freewriting, and WH-questions.

Thenext stageisdrafting. At the drafting stage, theteacher focused on thefluency of writing
andisnot preoccupi ed with grammatical accuracy or the neatness of the draft. At theresponding
stage, the teacher givesresponseto the students after they have produced thefirst draft and just
beforethey proceed to revise. Response can beora or written. Then, Revisingisdone by students
toreview their textson thebasis of thefeedback givenintheresponding stage. It istoimproveglobal
content and the organization of ideas so that the writer’s intent is clearer to the readers.

Thestudentsare engaged intidying up their textsat the editing stage asthey preparethefina
draft for evaluation by the teacher. The students edit their own writing for grammar, spelling, punc-
tuation, diction, sentence structure, and accuracy of supportivetextua material. At theevaluating
stage, the teacher evaluates the students’ writing by scoring. The criteria for evaluation should be
known by students in advance. Students may be encouraged to evaluate their own and each other’s
textsoncethey have been properly taught to doit. In thisway, they are madeto be moreresponsible
for their ownwriting. The post-writing activity includes publishing, sharing, reading aoud, transform-
ing textsfor stage performance, or merdly displaying texts on notice-boards. The post-writing stage
is a platform for recognizing students’ work as important and worthwhile. Based on the explanation,
theresearcher concludesthat the studentswho haveagood writing skill could develop their ideas
into agood writing.

Thedefinition of essay varies. An essay isagroup of paragraphswritten about asingletopic
and acentral mainidea(Zemach and Lisa, 2003: 56). It must have at | east three paragraphs, but a
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five-paragrah essay isacommon length for academic writing. An essay isdefined asashort piece of
writing that discusses, describes or analyzesonetopic. It can discussasubject directly or indirectly,
serioudy or humoroudly. It can describe persona opinions, or just report information. It should have
severa paragraphs, good organization (an introduction, abody, and aconclusion) and well sup-
ported opinions.”

Oshimaand Hogue (1991 76) statethat an essay hasthree main parts. anintroductory para
graph, body, and concluding paragraph. Theintroductory paragraph introducesthetopic of the
essay, givesagenera background of thetopic, indicatesthe overall plan of essay, and arousesthe
readers’ interest. The introductory paragraph consists of two parts, namely a few general statements
about the subject to attract the reader’s attention and a thesis statement to state the specific subdivi-
sionsof thetopic and/or the plan of thewhole essay. A thesis statement namesthe specific topicand
the controlling ideas or major subdivisions of thetopic. Thebody consists of oneor more para-
graphs. Every paragraph discussesasubdivision of thetopic. Thenumber of paragraphsin the essay
varies, depending onthe number of subtopics. The conclusion of anessay isasummary or review of
the main pointsdiscussed in the body. Of thethree parts, thelongest part should bethe body. To
connect thethree partsof an essay, the use of transition signalsisa soimportant.

Based onthispattern of organization therearefour kindsof essay; chronological order, logical
division, cause and effect, and comparison and contrast (Oshimaand Hogue, 1991 76). Chrono-
logical order essay isan essay ordered by time. It isused to describe historical events, biographies,
andinstructions. Then, logical division essay isaform of essay organization used to group rel ated
itemsaccording to somequality they havein common.

Cause and effect essay discussesthe reasonsfor something and then theresults. Thereare
two mainwaysto organize acause and effect essay: block and chain. Block organization discusses
the causein ablock, and then discussestheresult in ablock too. In chain organization, thewriter
discussesthefirst causeand itsresult, the second causeanditsresult, thethird causeanditsresult, in
achain. Thelast iscomparison and contrast essay. It can be used to compare anythingin the same
category, such asorange and apple (under the category of fruit) but not orangeand car. To organize
thiskind of essay, thewriter can present the similarities and differences of thetwo thingsbeing
compared and contrasted.

Writingisarecursive process. It needs stages and repetition (Calderonello and Bruce, 1996:
5). They explainthat the stagesin writing areinventing, planning, drafting, revising, and editing. He
elaboratesthat inventing isthe activity in which thewriter discovers and generateswhat he or she
wantsto say. Toinvent theideas, therearefour ways. freewriting, brainstorming, treeingatopic, and
exploring usngWH questions. Planningistheactivity in which thewriter determineshow heor she
wantsto say something. In planning essays, it isimportant to consider the audiencesand composea
useful thes sstatement and givetheintention. Drafting isthe processof producing thetext. Indrafting
atext, oncemay not be enough; therefore, thereisaprocessof pre-draft, rough draft, and fina draft.
Cdderondlo and Bruced so statethat revisingisan activity inwhich thewriter addsnew idess, cuts
out sections, rearrangeswhat iswritten, and substitutes another way of saying something. Consid-
ered inthis stage aretext structure and sentence form. Editing isan activity in which the writer
polishes apieceof writing by makingword level changesin spelling, mechanics, usage, and word
choice (Calderondlo and Bruce, 1996: 9).
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Writing essays takes some time depending on how fluent thewriter is. However, towritean
essay in ashort time, therearethree important stepsthat should befollowed. Therearethree steps
of writing an essay in an hour: plan-write-review. Step | which is planning takes 5-10 minutes.
Planning involvesthinking of thetopic and writing an outline. A good planning will resultsagood
writing. Step 1, whichiswriting, takes30-40 minutes. Writing isthetimeto develop theoutline. Step
[11, which isreview, takes 5-10 minutes. Review requests careful reading to check the content,
grammar errors, and mechanics.

Livingstone (2001) saysthat to write an essay the steps are choosing atopic for the essay,
defining the purpose, brainstorming subjects of interest, eva uating each potential topic, organizing
ideas by adrawing diagram or awriting outline, composing athesi s statement, writing the body
paragraphs, writing theintroduction and conclusion, and adding thefini shing toucheslike checking
theorder of paragraphs, checking theinstructionsfor the assgnment, and checking writing; getting
started means getting organi zed, editing, revising, and eval uating (http://members.tripod.com/
~klivingston/essay.html).

Writingisnot an easy activity. Some peoplefind problemsin writing. Problemsinwriting can
appear in every stage of writing. Intheinventing and planning process, Calderonello and Bruce
(1996: 6) writesthat some peoplefind time consuming and difficult to search for ideas. Inthe plan-
ning stage, thewriter may not know what to say. When thishappens, he suggeststhewriter to do
aternative activities; reading, talking, thinking, brainstorming, doodling, going over notes; even set
guestions can be asked to smooth the process of inventing and planning. In thedrafting stage, a
writer faces problems such as stopping, getting stuck, taking abreak, and becoming frustrated.
When these happen, he or shecan read material, takeabreak, eat, and talk to afriend. Heal so says
that the problemsthat appear inrevision and editing arethat writer seestheir writing finished asheor
sheknows perfectly what he/shemeansand thinksthat thereader hasthe s milar understanding ashis
or hers, but thismay not necessarily be correct (Calderonello and Bruce, 1996: 11).

Apart from the problemsin processwriting, Oshimaand Hogue (1991 179) tatethat there
are four kinds of sentence problems that are often found in students’ writing production. Those
problems are fragments, comma splices, choppy sentences, and stringy sentences. A fragment is
incompl ete sentence or only apart of asentence. Thiscan befixed by attaching thefragmentsto an
independent sentence. A run-on or commaspliceisasentencein which two or moreindependent
clauses are written one after another with no punctuation. It can be fixed by separating the two
clausesusing aperiod or semicolon. Furthermore, choppy sentencesresult when therearealot of
short sentencesin the same paragraph. Thiscan befixed by joining some of the sentencesto make
compound and complex sentences. A stringy sentence resultswhen asentence containstoo many
independent clauses. This can befixed by dividing thestringy sentenceinto two or three complex or
compound-complex sentences.

Calderonello and Bruce (1996: 402) explain that there arefive problemsrel ated to sentence
level revision: inappropriate sentence fragments, incorrectly connected sentences, sentenceswith
maodification problems, sentenceswith faulty parallelism. Further, they mention that problems of
word choicearerdated to formdity, accuracy, vagueness, and wordiness (Ca deronello and Bruce,
1996: 449).

Other writing problemsarerelated to grammar and meaning. Thegrammatical problemswith
minimum requirements that often appear in students’ writing are incorrect use of concord, finite

The Effectiveness of Peer Editing to Improve The Students’ Essay Writing Skill (Tusino) 137



verbs, tenses, verb groups, articles, punctuation, and spelling. Semantic problemsare clumsiness
(word-by-word trand ation), inter-languageinterference, indirectness, expressiveness (Bram, 1995:
53).

Calderonello and Bruce (1996: 156) state that to revise atext, there are seven strategies
which can beapplied. They are (1) to movethrough each paragraph and write apreci se summary or
paraphrase of itstopic, or central idea, (2) to consider the audience, (3) to briefly describe the
function of each paragraph withinthetext asawhole, (4) to examinethe opening and closing para-
graphs, (5) to examinethefirst sentencein each paragraph carefully, (6) to examine each sentencein
thetext carefully, and (7) to examine paragraphs or sentencesat random.

Peer editing/editingisthe processes through which students respond to and provide feedback
on their peers’ writing highlighting the positive and the negative aspects in a way to help each other
reach better written products (Graves, 1994: 25). The peer editor does not correct the paper’s
mistakes, but helpsthewriter fix their own mistakes by showing theareaof the error and making it
clearer for the writer. That is because it is easier to spot another person’s mistakes than it is to spot
your own and it always hel psto show your writing to belooked at by another person. Itisworth
mentioning that the process of peer editing does not replace the teacher’s evaluation nor underesti-
mateitsvalue. It isastep between peersin away to avoid submitting afull-of-mistakes paper.

Peer editing allows studentsto shareideasregarding the topics of their writing, the different
stylesand structuresand the editing methods and techniques (K aregianes, 2000). It a so createsan
atmosphere of cooperation and enthusiasm among students. They feel equal in onesituation where
they arehel ping each other to produce better results. Inthisregard, peer editing playsan important
role in developing students’ independence and raising their self esteem and confidence in their abili-
ties. Inaddition, peer editing enhances students’ responsibility by allocating them arole similar to the
teacher’s to spot mistakes and help fix them. Students in this case benefit by identifying strengths and
weaknesses in their own writing as well as their peers’. The process of looking at each others’ piece
of writing reinforcestheir editing skillsand makesthem aware of such criteriathe next timethey
write. They read with acritical eyewhichhdpsthem deveoptheir critica thinking skillsand improve
their writing skillsby being exposed to different writing types.

As for the benefits of peer editing on teachers’ part, it decreases the amount of their paper-
work. Instead of marking whole class papersof first drafts, teacherswill look at the papersafter they
have been reviewed by the students’ peers, so some of the mistakes would have been fixed. This will
givetheteacher the chanceto spot higher level mistakesthat could also indicatethe areasthat need
working out with thewhol e class. Theteacher could a so be observant asto prai se strong editors
whowill eventually become highly appreciated by their peers. Their highlighted thoroughnessand
attentionto detail will becomequdities of positive competitionin theclassroom. Theother students
will seek the same asto become good writersand editors, so they will havetheir work compl eted
more often. Whilethey may have excusesfor ateacher, they arelesslikely to give (or accept) them
withtheir peers.

The processinvolved in peer editing i ncreases student autonomy and self-directed improve-
ment asalife-long skill. They will seek that indl aspectsof their learning asthey gainrewardsof their
corrected products. Thiswill alsoincreasetheir overal fluency and smilarly improvetheir reading
comprehens on because students|earn more when they personally apply principleswithout being
forced by higher authorities. They aso learn how to giveand receive congtructive criticism and they
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begin to recognizetheimportance of process: outlining, drafting, and redrafting, rather than cranking
everything out at once.

At theendthey will noticethat their work product isindeed improved, and their understanding
of thelegd issuesisgreater. They will learnto writeadraft of their paper beforethefina deadline,
emphasi zing thewriting process as ongoing and evolving. The process, therefore, motivates sudents
to ask theteacher useful questionsabout their assignment besidesreceiving socia and emotional
support asthey share problems and attempt to come up with solutionsfor themselves and their
peers. Itwill preparethem for thefuture since peer editingisaskill highly desired by employersand
onethat isusedin higher education. It a so widenstheir informati on scope becausethey hear other
students’ viewpoints and questions on issues they might not have deemed or thoroughly compre-
hended.

Before starting the process of peer editing, students should have written afirst draft on a
certain topic and before submitting it to the teacher they undertake peer editing. Thereare some
certain stepsateacher should follow and someissuesto keep in mind (Karegianes, 2000). Those
steps are choosi ng the peers, | etting the students exchange papers, telling them tousetherubric
sheetsyou provided, giving the studentstimeto read through the essay, underlining the
mistakesand writingtheediting symbolsaboveby editors, getting their papersback after
finishing, having thestudentscorrect their own paper sbased on thefeedback they receive,
consultingtheeditor for clarification whilecorrectingtheir mistakes

In choosing the peers, peers could be members of two students, three students or four stu-
dentsworking together on their papers. That could be determined by the teacher depending on the
size of the classand the seating style of the students besidesthe gender variationsthat existinthe
class. Another point to be taken account of iswhether the teachers choose the peers or they let
students choosefor themselves. This should be decided upon earlier so that it does not wastethe
classtimenor cause any dissati sfaction among the students.

Thenext step isletting the studentsexchange papers. After settling down the specific
peers, there aretwo waysto distribute papers among students. Oneway isto mix al the papersand
alocatethem randomly so that students get achance to movearound and meet their peersto discuss
their feedback. The other way is to let students exchange each others’ papers within their groups.
Thiswill depend on the number of students and the percentage of males or femalesvariations.
Teachers, then, tell studentsto usetherubric sheetsyou provided. Students should be provided
with specific guideinesfor the editing process through which they can focuson their editing of each
others’ papers. Editing symbols should also be well known to students so that they apply them
adequately. Thefeedback form should addressthe content aswell asthe accuracy of thewritten
work.

Studentsareasked to put their own nameson the paper sthey aretoedit. Thatistogive
them sense of appreciation and support their self esteem. It will enhancetheir confidenceand make
themfeel responsible of thetask they areassigned. It will, of course, easethe process of knowing
who peered up with whom to be able to meet later and discuss. Furthermore, teachersgivethe
studentstimeto read through the essay. Teacher s should stressthat studentstakeit seriously
and read through the whol e essay before spotting the mistakesto give them abetter understanding of
what iswritten. After that, editorsunderlinethemistakesand writetheediting symbolsabove.
The second round invol ves scanning the essay and finding the mistakes. They should not fix any
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mistakesbut only underlinethem and writethe editing symbolsontop of thewords. Thiswill givethe
writersahint of thekind of mistake and makeit easy for themtofix it later.

After finishing, sudentsget their paper sback. Again depending on thedistribution method,
students haveto get their papersback from their peers. They may movearound, changetheir seat-
ing, or even join new groups. Based on thefeedback they receive, thestudent writer scorrect
their own papers. After writershavether papersa ong with feedback forms, they should start fixing
their mistakesusing the hints provided through the editing symbol sand the notesand commentsinthe
feedback forms. Whilecorrecting their mistakes, they should consult theeditor for clarifica-
tion. In some cases, students might not be clear about some commentsor suggestionsandinsucha
casethey should consult their editor. Thelast stepisnegotiating their mistakeswith theeditor. In
so many casesthewriter is correct and the editor makesamistake. So, writersshould discusstheir
viewpointson the mistakesthey are not convinced with. To assist studentsfix their mistakes, a
dictionary, agrammar book, and the study notesarethe best companions. They can awaysgo back
totheir editorsand check the possibleway of editing or even ask other studentsintheir groupsto
givethemahand.

RESEARCH METHOD

The research was categorized into an experimental research because the researcher do a
treatment to the subjects of the research. It used nonequivalent control group design becausethe
researcher did not choose the research subjectsrandomly. Thisresearchinvestigated the effective-
ness of using peeer editing on students’ writing skill. The research was done for four months from
August 2014 to November 2014.

Thesubjectsof thisstudy werethefifth semester sudentsof English Education Department of
M uhammadiyah University of Purworejo conssting of six classeswith total number of 192 students.
Inthisresearch, the researcher took 64 students as asample by employing apurposive sampling.
The samplewastaken from two classes, those are VA and VB classeswith 32 students each.

Theresearcher used awriting test consisting of pre-test and post-test astheinstrument to
collect thedata. The stepsof collecting the datawere preparing theinstrument, giving pre-test, doing
treatment, and giving post-test, and eval uating the data. To analyzethe data, the researcher used
descriptiveandinferentid Satigtics.

FINDINGSAND DISCUSSION

After doingaseriesof trestment and analyzing the data, the researcher could find somefind-
ings. Herewas summary of descriptive anaysisby comparing results of experimental group and
control group. Thetableillustrated the highest score, the lowest score, range, median, mode, mean,
and deviation standard of thetwo groups.

Group H L R Me Mo M SD
Experimental 84 60 28 78 79 712 76
Control 80 55 24 72 73 648 6.2
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To geta clearer description, we employed a chart of frequency range of the students’ writing
skill. Thechart below showed as gnificant difference between experimenta group and control group
for each category.

= Experimental Group

= Control Group

-

Number of Students
L L L 1 |
. B
| e
w
(3]
(%]
o
[a=]

Very Good  Good Sufficient  Fairly Poor
Sufficient

(Category)

1. The Students’ Essay Writing Skill

From the results of students’ score, the reseacher obtained their ability in writing essay ac-
cordingtofive categories. In experimenta group, the students (40.6%) who got scoresintheinterval
of 66-79 dominated the achievement from VB class. Then, there were four groups of students
getting the scores in the range of 40-55 (6.3%), 56-65 (28.1%), 66-79 (40.6%), and 80-100
(25.0%). The highest score was 84, and the lowest score was 60. The mean score of the students
was 71.2, and iswasintherange of 66-79 which could be categorized as good.

In control group, as many as 3 students (9.4%) got scoresintheinterval of 40-55. Then, 17
students(37.5%) werein therange of 56-65. Therest of thestudentswereincluded intotheinterval of
66-79 (31.3%) and 80-100 (6.2%). Furthermore, the maximum scorein control classwas80, and the
minimum scorewas 55. The mean scoreof control classwas64.8, and it wasin asufficient category.

From the results of mean scores, it is obvious that students’ writing skill in the experimental
group (71.2) washigher than that (64.8) of the control group. We could say that peer editing gave
much contribution to students’ ability in writing essay. Furthermore, the learning quality could im-
provealot seen from students parti cipati on during teaching-learning process. M ost studentswere
more enthusi astic and fun of joining thewriting class. They took apart actively because of working
together with their peers. It seemed that teachers did not dominatethe classroom activity reflecting
student-centered learning.

2. Thelmprovement on Writing Aspects

By comparing theresults of pre-test and post-test in the experimental group, theresearcher
described theimprovement onwriting aspects. The average score of experimental group increased
8.1 points from 67.1 to 75.2. Furthermore, the maximum and minimum score of students’ speaking
ability also changed. The highest score of experimental classincreased from 4 pointsfrom 80.0to
84.0. Meanwhile, thelowest score d soimproved 5 pointsfrom 55.0to 60.0.
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By analyzing the mean scoresin detail s, we could analyze theimprovement of all writing
aspects. Theaspect of content could improve 2.6 pointsfrom 14.6 to 17.2. Then, the vocabulary
increased 1.9 pointsfrom 13.2to 15.1. However, therewasalittleimprovements on the aspects of
organization (0.3 points), grammar (0.5 points), and mechanics (0.7 points). Ingenerd, al writing
aspectscould improveafter being taught by peer editing.

3. TheEffectivenessof Peer Editing

Beforeemployingthestatisticd anayss, theresearcher mainly applied prerequisitetest analy-
sesto find out homogeneity of the variance and normality of the datadistribution. To know whether
the variance of two samples was homogeneous or not, the researcher applied F test. From the
computation, the value of Fwas 1.70. Then, it iscompared with the value of F table with df of
numerator (32-1=31). Meanwhile, thevaueof Ftablewas 1.84. So, F obtained waslower thanthe
vaueof Ftable(1.80<1.84). It meansthat the variance of two sampleswas homogeneous.

Normality test was used to see whether the distribution of thedatawas normal or not. To test
thenormality, theresearcher employed Chi squareformula After aseriesof computation, wefound
that Chi square valueswere 9.65 on control group and 10.24 on experimental group. Then, they
were compared with theval ueof Chi squaretablewith df (degree of freedom) 6-1=5. Based onthe
vaueonthe Chi squaretableon thesignificant level of 0.05was11.070. So, Chi squarevaueof the
control group waslower than the value of Chi squaretable (9.65<11.070). Similarly, Chi square
value of the experimental group waslower than the value of Chi squaretable (10.24<11.070). It
meant that the datadistribution of both groupswasnorma.

The effectiveness of peer editing was found by comparing the results of post-test between
experimental group and control group. The researcher used t-test to computetest of hypothesis.
With degree of freedom (df) 62 and the significancelevel of 5%, theresult of computation of t-
obtained was 3.602. Then, thet-obtai ned was consulted to thet-table at 0.05 significant levels.
Based onthevaueint-tablefor =32 and =32 at the significant level of 5%, the valueof t-tablewas
2.000. The computation showed that t-obtained was higher than t-table that is 3.602>2.000. fIt
meansthat the hypothesi swhich saystheuse of peer editing is effective in enhancing the students’
essay writing skill at thefifth semester of English Education Program of Muhammeadiyah Universty of
Purworegoin 2014/2015 Academic Year isaccepted.

CONCLUSIONS

Based on theresult of theresearch, thereare some conclusionswhich can bedrawn. First, the
students’ writing score is 75.2 belonged to good category. Second, all writing aspects could improve
after the studentsweretaught by peer editing. The aspectsof content and vocabulary increased 2.6
pointsand 1.9 points. The aspectsof organization, grammar, and mechanicsdid not increase signifi-
cantly only on 0.3-0.7 points. Third, theresult of calculation using t-test formulaillustrated that t-
obtained ishigher than the critical value on thet-table (3.602>2.000). It meansthat the use of peer
editing is effective to improve the students’ essay writing skill at English Education Program of
Muhammeadiyah University of Purworgjo.
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