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ABSTRACT

The 4C skills (Creative Thinking, Critical Thinking, Problem-Solving,
Communication, and Collaboration) are needed in the 21st century to support
learning and prepare students to compete in the labour market. This study aims
to determine the implementation of 4C skills in productive subjects of
competency skills for Vocational High Schools (SMK) Otomatisasi dan Tata
Kelola Perkantoran (OTKP) in 17 schools in Surabaya City. This evaluation
research uses the CIPP method (Context, Input, Process, Product). The method
used is a combination method (Mix Methods). The results showed that the
suitability of applying the 4C skills at the Surabaya City OTKP Skills Competency
Vocational School for each aspect of context, input, process, and product was in
the high category. In addition, from the results of documentation and
observation in the learning process, the teacher has carried out the four aspects
of 4C skKills. It can be concluded that the application of 4C skills has been going
well.
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INTRODUCTION

The concept of 21st-century education is learning that was originally traditional
into modern education to ensure students have the knowledge, high learning and
innovation skills, and skills in using technology to search for information and
survive by using skills and improving life skills (Suastini, 2020). 4C-based learning
in its implementation includes critical thinking and problem-solving, creativity and
innovation, communication, and collaboration in every learning activity. Each
student owns different ways of learning, and the teacher, as an educator, tries to find
ways to help students learn effectively. Implementing student learning must hone
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skills and improve learning to overcome global challenges, such as critical thinking
skills and the ability to communicate effectively, innovate and solve problems
through negotiation and collaboration. However, from a pedagogical perspective, it
has yet to be adapted to address these challenges. Even though the implementation
of the 2013 curriculum has been implemented in all schools, there are still schools
that still need help, and there are schools that have implemented it well.

The skills and competencies needed in the 21st century several previous studies
have explained that 4C skills are the main skills needed in the 21st century. Another
study (Bishop, 2010) found that around 80% of Americans know the need to
improve and develop skills in the workplace. In this study, employers who filled out
the questionnaire revealed that more than 50% of applicants who had just
graduated or fresh graduates needed to gain the ability in communication skills both
orally and in writing, ethics, and problem-solving skills. The framework contains
four main skills, namely critical thinking, collaboration, communication, and
creativity, known as the 4C skills. Similar research conducted by Voogt & Roblin
(2012) shows that the 21st-century skills needed to improve students’ skills are
critical thinking, communication, collaboration, and creativity. 4C skills can support
learning and prepare students to compete in the labour market in particular. In
addition, 4C skills are also used when students continue their studies in higher
education or entrepreneurship.

Schools as educational institutions are expected to be able to carry out the
learning process appropriately to help foster potential and competent students. This
means that the learning process must be able to optimise the development of
student competencies and ensure that students can live, work, and participate in the
21st century (Rose and Malcolm, 2014; Helmawati, 2019).

Vocational education produces graduates with three outcomes in the form of
students who work both in the industrial and business world, students who can
continue to higher education or students who are capable of entrepreneurship. The
ability of students to achieve at least one of the three outcomes is not only measured
by student learning outcomes. The success of education in the 21st century can be
measured by the readiness and success of students in dealing with a problem.
Problem-solving can occur when students carry out practical work in the laboratory
and fieldwork (PKL).

Based on interviews with members of the MGMP SMK Competency Skills OTKP,
information was obtained that during online learning, students could not do their
learning optimally; for example, they could not use the laboratory at school. School
laboratories, especially computer and office laboratories, can be a place for student
practice. Students cannot use office equipment directly. The implementation of
street vendors is also unable to run optimally because the location of the street
vendors implements a picket system by carrying out work at home or work from
home and in the office or work from the office. Related to this, teachers try to
maximise online learning to achieve learning objectives. So that when students
graduate, they have sufficient skills to compete in the world of work.
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In addition to the above, research by Selman and Jaedun (2020) shows that the
application of 4C skills in learning Indonesian has been carried out well, with 72%
of students stating that their teachers have applied 4C skills well. The lesson plan
uses 4C skills in the very good category, namely 91%, while the remaining 9% needs
to be more appropriate.

Another research was conducted by Supena. et al. (2021), the results of the
study show that the effect of the 4C learning model on student learning outcomes
has shown significant values in the cognitive, psychomotor, and affective domains.
The author suggests applying the 4C learning model, which will affect student
learning outcomes.

Based on the description above, shows the need for research on evaluating the
implementation of 4C skills for OTKP skill competency teachers in the city of
Surabaya. This study aims to obtain information about the implementation of the 4C
skills, namely Context, Input, Process, and Product (CIPP), as well as supporting and
inhibiting factors for program implementation. The results of the research will be
useful for teachers and schools to improve the activities that have been carried out
and perfect the learning activities that will be carried out in the future.

RESEARCH METHOD

This study uses the CIPP evaluation method (Context, Input, Process, Product)
developed by Stufflebeam (2003). The method used is a combination method (Mix
Methods). The combination of quantitative and qualitative data strengthens, proves,
expands, and deepens the quantitative data that has been carried out.

The research was conducted from August to September 2022. The population
for this study was all OTKP Vocational High School Competency teachers in
Surabaya. The population of SMK OTKP Skills Competency teachers is 88 people. The
research sample was taken using a nonprobability sampling method with a
saturated sampling technique. So the entire population will be used as a research
sample and fill out the questionnaire.

The research procedure carried out was by distributing questionnaires to OTKP
competency teachers at 17 public and private SMKs throughout Surabaya.
Qualitative data was obtained through interviews, observation, and documentation.
This study used a questionnaire distributed offline and online via Google Forms.
This study does not differentiate between independent and dependent variables.
The data collected as variables are as follows,

1. Context Variable (context)

This variable describes the suitability of implementing 4C skills at OTKP Skills
Competency Vocational Schools in the city of Surabaya in terms of context. The
context aspect is measured from learning planning, (Stufflebeam, 2003; Suharsimi,
2014; Warli et al,, 2013, 2019; Lestari et al., 2017). Information and data regarding
the context component were obtained through documentation and surveys using
items measured by a Likert scale with four alternative answer choices, namely 1 =
"strongly disagree" to 4 = strongly agree.
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2. Input Variable (input)

This variable describes the suitability of implementing the 4C skills at the OTKP
Skills Competency Vocational High School in the city of Surabaya in terms of the
input aspect. The input aspect is measured from 2 teacher competencies, namely 1)
Pedagogic Competence; and 2) Professional Competence (Stufflebeam, 2003;
Suharsimi, 2014; Warli et al, 2013; Pratiwi et al., 2019; Lestari et al., 2017).
Information and data regarding input components were obtained through a survey
using items measured by a Likert scale with four alternative answer choices, namely
1 ="strongly disagree" to 4 = strongly agree.”

3. Process Variable (process)

This variable describes the suitability of the implementation of 4C skills at the
OTKP Skills Competency Vocational High School in the city of Surabaya in terms of
the process aspect. Process aspects are measured from the learning process in the
classroom, namely 1) Implementation of Learning; 2) Learning Evaluation;
(Stufflebeam, 2003; Warli et al., 2013; Pratiwi et al., 2019; Lestari et al., 2017).
Information and data regarding the process component were obtained through
observation and surveys using items measured by a Likert scale with four
alternative answer choices, namely 1 = "strongly disagree" to 4 = strongly agree.”

4. Product Variable (product)

This variable describes the suitability of implementing 4C skills at OTKP Skills
Competency Vocational High Schools in the city of Surabaya in terms of the product
aspect. Product aspects are measured based on evaluation activities in productive
subjects (Warli et al., 2013; Lestari et al., 2017). Information and data regarding
product components are obtained through observation and surveys using items
measured on a Likert scale with four alternative answer choices, namely 1 ="
strongly disagree” to 4 = strongly agree”.

RESULTS AND DISCUSSION
Results
Characteristics of Respondents

Respondents in this study were OTKP expertise competency teachers in
Surabaya, totalling 88 people. Data collection was carried out by distributing offline
and online questionnaires using Google Forms Following are the characteristics of
the respondents in this study,

Table 1.
Characteristics of Respondents

Frequency Percentage (%)
Age
21 - 40 year 22 25
41 - 59 year 66 75
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Frequency Percentage (%)
Gender
Man 19 21,6
Women 69 78,4
Teaching Experience
<5year 10 11,4
> 5 year 78 88,6
Education
Bachelor 68 77,3
Masters 20 22,7

Source: processed data

Based on the table above, it is known that respondents aged 21-40 years were
25%, and aged 41-59 years were 75%. Respondents were 21.6% male and 78.4%
female. Respondents with teaching experience < 5 years were 11.4%, and = 5 years
were 88.6%. Furthermore, respondents with undergraduate education were 77.3%,
and masters were 22.7%.

Instrument Validity and Reliability Test
a. Instrument Validity Test

Validity is a measure that shows an instrument's validity or validity levels. The
instrument is said to be valid if the questions or statements on the questionnaire
reveal something that is being measured. To test the level of validity using the
product moment formula.

Table 2.
Instrument Validity Results
Variable Aspect Number of The number of = The number
questions items is not of valid
valid questions

Context Learning planning 20 1 19
Input Pedagogic competence 34 4 30

Professional competence 31 3 28
Process Implementation 24 2 22
Output Evaluation 30 2 28

Source: processed data

Based on the results of the instrument try-out, one item failed in the lesson plan; two
items fell on the implementation of learning; two items failed in the evaluation of
learning; three items failed on pedagogic competence, and four items failed on
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professional competence. Items that failed were not included in the retrieval of
research data.
b. Instrument Reliability Test

Reliability can show in the sense that the instrument can be trusted as a data
collection tool. To test the reliability, Cronbach's alpha formula is used. A variable is
reliable if it gives a Cronbach's alpha value = 0.6 (Arikunto, 2013).

Based on the instrument test on 36 teachers, it obtained an alpha coefficient of
0.858 in lesson planning; 0.995 on the implementation of learning; 0.983 on learning
evaluation; 0.998 on pedagogic competence, and 1.025 in professional competence.
These results indicate that the research instrument is reliable and can be used.

Description of Research Results Data

Processing research data from the answers obtained from the teacher to the
statements submitted and the data obtained in the form of quantitative data. The
data is presented as a whole from the research that has been done by compiling a
frequency distribution table with the formula below.
1) Calculating the Number of Class Intervals

K =1+3,3logn
2) Calculating Data Range

Data range = the biggest data - the smallest data
3) Calculating the Class Length

Class length = Data range: number of class intervals
4) Calculate percentages

DP = % X 100% (Sugiyono, 2013)

After obtaining the frequency distribution table, calculations are carried out to
find the categorisation values and distribution tables with the formula below.
1) Calculation of Ideal Mean Value (Mi) and Ideal Standard Deviation (SDi)

a) Ideal Mean Value (Mi)

b) Ideal Standard Deviation (SDi)
2) Category Restrictions

a) Very high =X =Mi+1,5SDi
b) High =Mi+ 0,5 SDi <X <Mi+1,5SDi
c) Middle =Mi-0,5SDi<X<Mi+0,5SDi
d) Low =Mi-1,5SDi<X < Mi-0,5SDi
e) Very low =X<Mi-1,5SDi

Source: Azwar (2012)

Next, a table of frequency distribution and categorization for each indicator is
presented, namely Context, Input, Process, and Output as below.
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a. Description of the Implementation of 4C skills from the Context aspect
Table 3.
Distribution of 4C Skill Implementation from the Context Aspect

Category intervals Frequency Frequency (%)
Very low X <2338 0 0
Low 23.8<X<39.6 0 0
Middle 39.6 <X<55.4 0 0
High 554<X<713 78 88,6
Very high X>71.3 10 11,4

Based on the table above, there are 78 teachers in the high category for
implementing 4C skills from the context aspect with a percentage of 88.6%. 10
teachers in the very high category for implementing 4C skills from the Context
aspect with a percentage of 11.4%. The data shows that the implementation of the
4C skills from the Context aspect is in the high category.

A more detailed description of the implementation of 4C skills from the Context
aspect is presented graphically in the following pie chart.

Implementation of 4C skills from the Context aspect

= Very Low = Low = Middle = High = VeryHigh

Figure 1.
Distribution Diagram of the Implementation of 4C Skills from the Context Aspect

The picture above shows that the implementation of the 4C skills from the Context
aspect is in the high category with a percentage of 88.6%, namely at intervals of 55.4
<X <71.3. The implementation of 4C skills from the Context aspect is also supported
by proof of lesson plan documentation made by the teacher. The RPP made is
oriented toward learning the 2013 curriculum. The RPP contains core
competencies, basic competencies, competency achievement indicators, learning
objectives, material descriptions, models/methods, media, learning tools used,
learning activities, time allocation, and authentic assessment.
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b. Description of the Implementation of 4C skills from the Input aspect
Table 4.
Distribution of the Implementation of 4C Skills from the Input Aspect

Category Intervals Frequency Percentage (%)
Very low X<71.3 0 0
Low 71.3<X<1188 0 0
Middle 118.8<X<163.3 0 0
High 163.3<X <2138 86 97,7
Very high X>213.8 2 2,3

Based on the table above, there are 86 teachers in the high category for
implementing 4C skills from the input aspect with a percentage of 97.7%. 2 teachers
in the very high category for implementing 4C skills from the input aspect with a
percentage of 2.3%. The data shows that the implementation of 4C skills from the
input aspect is in the high category.

A more detailed description of the implementation of 4C skills from the input
aspect is presented graphically in the following pie chart,

Implementation of 4C skills from the Input aspect

2.3%

= Very Low =Low = Middle =High = VeryHigh

Figure 2.
Distribution Diagram of the Implementation of 4C Skills from the Input Aspect

The picture above shows that the implementation of the 4C skills from the input
aspect is in the high category with a percentage of 97.7%, namely at intervals of
163.3<X<213.8.

Jurnal Pendidikan llmu Sosial. Vol. 33, No.1, Juni 2023,
p-1SSN: 1412-3835; e-ISSN: 2541-4569

142



p-ISSN: 1412-3835
-ISSN: 2541-4569

JURNAL PENDIDIKAN .
ILMU SOSIAL VOL 33, NO. 1, JUN 2023

c. Description of the Implementation of 4C skills from the Process aspect
Table 5.
Distribution of the Implementation of 4C Skills from the Process Aspect

Category Intervals Frequency Percentage (%)
Very low X<275 0 0
Low 27.5<X<458 0 0
Middle 45.8<X<64.2 6 6,8
High 64.2 <X <82.5 57 64,8
Very high X>82.5 25 284

Based on the table above, there are 6 teachers in the medium category for
implementing 4C skills from the Process aspect with a percentage of 6.8%. 57
teachers are in the high category for implementing 4C skills from the Process aspect
with a percentage of 64.8%. 25 teachers in the very high category for implementing
4C skills from the Process aspect with a percentage of 28.4%. The data shows that
the implementation of 4C skills from the Process aspect is in the high category.

A more detailed description of the Implementation of 4C skills from the Process
aspect is presented graphically in the following pie chart.

Implementation of 4C skills from the Process aspect

= Very Low = Low = Middle =High = VeryHigh

Figure 3.
Distribution Diagram of the Implementation of 4C Skills from the Process Aspect

The picture above shows that the implementation of the 4C skills from the Process
aspectisin the high category with a percentage of 64.8%, namely at the interval 64.2
<X < 82.5. The implementation of 4C skills from the Process aspect is also supported
by the results of observations which show that the learning process has been
implemented starting from the opening, core, and closing activities. 4C skills can be
seen in discussions, questions and answers, and presentations.
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d. Description of the implementation of 4C skills from the Product aspect
Table 5.
Distribution of the Implementation of 4C Skills from the Product Aspect

Category Intervals Frequency Percentage (%)
Very low X<35 0 0
Low 35<X<583 0 0
Middle 58.3<X<817 5 57
High 81.7<X <105 66 75
Very high X>105 17 19,3

Based on the table above, there are 5 teachers in the medium category for
implementing 4C skills from the Product aspect with a percentage of 5.7%. 66
teachers in the high category for the implementation of 4C skills from the Product
aspect with a percentage of 75%. 17 teachers in the very high category for the
implementation of 4C skills from the Product aspect with a percentage of 19.3%. The
data shows that the implementation of 4C skills from the Product aspect is in the
high category.

A more detailed description of the implementation of 4C skills from the Product
aspect is presented graphically in the following pie chart.

Implementation of 4C skills from the Product aspect

= Verylow =Low =Middle =High = Veryhigh

Figure 4.
Distribution Diagram of the Implementation of 4C Skills from the Product Aspect

The picture above shows that the implementation of the 4C skills from the Product
aspect is in the high category with a percentage of 75%, namely at intervals of 81.7
<X <105. The implementation of 4C skills from the Product aspect is also supported
by the results of observations which show that the teacher has carried out formative
assessment activities and provided feedback or feedback on the results of student
work.
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Discussion
Implementation of 4C Skills from The Context Aspect

The 4C skills from the Context aspect are seen from the learning planning stage
carried out by the teacher. Lesson planning is the preparation of learning
implementation plans (RPP) and the preparation of media and learning resources,
learning assessment tools, and learning scenarios. Without a plan, the learning
process will not run optimally. Plans are made to suit the objectives that have been
determined in this case the learning objectives to be carried out.

RPP is made based on student development (Baro'ah, 2020), compiled as a
teacher's guide in carrying out learning in the classroom. Learning in the classroom
can run effectively through the preparation of a mature lesson plan (Meylani et al.,
2018). This RPP is oriented toward learning the 2013 curriculum. This RPP contains
core competencies, basic competencies, competency achievement indicators,
learning objectives, description of material, models/methods, media, learning tools
used, learning activities, time allocation, and authentic assessment.

In this study, the aspects of lesson planning include the preparation of a
complete and systematic lesson plan. RPP must pay attention to several indicators,
namely 1) Conformity between the basic competencies of KI3 and KI4, 2)
Conformity of the formulation of achievement indicators with basic competencies,
3) Clarity and suitability of learning materials with indicators and basic
competencies to be achieved, 4) Conformity of learning strategies ( methods and
approaches) with achievement indicators, 5) Clarity of learning strategies (steps of
learning activities) with indicators to be achieved, 6) Learning scenarios (steps of
learning activities) describe active learning and reflect scientific learning, 7)
Assessment includes aspects -aspects of the basic competencies of KI3 and KI4 that
must be achieved, 8) Compatibility of assessment techniques with indicators to be
achieved, 9) Completeness of assessment tools (questions, answer keys, assessment
rubrics), 10) Appropriate closing activities in learning. The 4C skills, namely critical
thinking and problem-solving, creativity and innovation, communication, and
collaboration, can already be seen in the lesson plans made by the teacher.

From the results of data processing, there were 78 teachers in the high category
for implementing the 4C skills from the context aspect with a percentage of 88.6%.
10 teachers in the very high category for implementing 4C skills from the Context
aspect with a percentage of 11.4%. The data shows that the implementation of the
4C skills from the Context aspect is in the high category. This is in line with Aziz's
research (2018) which confirms that learning planning focuses on developing the
quality of education and the quality of student skills. Thus, the teacher is ready to
design learning by applying the 4C skills in lesson plans.

Implementation of 4C Skills from The Input Aspect

The 4C skills from the Input aspect are seen from the pedagogic and professional
competencies possessed by the teacher. Teacher competence can be defined as
mastery of knowledge, skills, values, and attitudes reflected in the habits of thinking
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and acting in the profession as a teacher. Pedagogic competence is an ability related
to understanding students and managers of educational and dialogic learning.
Understanding of students and management of learning can be seen and felt by
students in learning activities. Meanwhile, professional competence is an ability
related to broad and in-depth mastery of learning material in the field of study which
includes mastery of the substance of the content of the subject matter curriculum in
schools and the scientific substance that overshadows the curriculum material, as
well as adding scientific insight as a teacher. Teachers are required to master not
only their scientific fields but other fields of science that cover them.

From the results of data processing, there were 86 teachers in the high category
for implementing 4C skills from the input aspect with a percentage of 97.7%. 2
teachers in the very high category for implementing 4C skills from the input aspect
with a percentage of 2.3%. The data shows that the implementation of 4C skills from
the input aspect is in the high category. This is in line with Ekayana & Ratnaya
(2022) that the input aspect influences and contributes to success in the learning
process, including material and teacher quality in providing teaching. Thus, the
teacher is ready to implement the 4C skills in learning activities in the classroom.

Implementation of 4C Skills from The Process Aspect

The 4C skills from the Process aspect are seen from the implementation stage of
the learning carried out by the teacher. Learning is a form of activity carried out by
teachers and students by establishing educational communication using certain
strategies, approaches, principles, and methods to achieve effective and efficient
learning objectives based on plans (RPP) that have been made previously. The
implementation of learning in this study is grouped into 3 parts, namely 1) Pre-
Learning, 2) Core Learning Activities, and 3) Closing.

Pre-learning consists of two activities, including activities 1) preparing
students, classes, and learning tools and 2) carrying out apperception activities. The
Core Learning Activities contain several aspects, namely 1) mastery of learning
materials, 2) learning approaches, 3) learning resources, 4) Learning that triggers
student involvement, and 5) use of language. An indicator of mastery of learning
material that many teachers forget is associating the material with other relevant
knowledge.

Implementation of learning in the closing stage consists of reflection and follow-
up. Of the two activities that are forgotten by the teacher is the implementation of
follow-up by giving directions and or assignments as part of remedial and
enrichment. This is relevant to previous research from Ekayana (2022) which
emphasizes the process aspect where there is scoring and feedback related to the
expected implementation process. Recognizing inappropriate outcomes caused by
inadequate strategies or other factors (Rocha et al., 2022; Stufflebeam & Coryn,
2014).

From the results of data processing, there are 6 teachers in the medium category
for implementing 4C skills from the Process aspect with a percentage of 6.8%. 57
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teachers are in the high category for implementing 4C skills from the Process aspect
with a percentage of 64.8%. 25 teachers in the very high category for implementing
4C skills from the Process aspect with a percentage of 28.4%. The data shows that
the implementation of 4C skills from the Process aspect is in the high category.

Based on the results of observations, researchers can conclude that the learning
process on indicators of implementing 4C skills has been running optimally. In the
implementation of learning which is the realization of the lesson plan, students have
applied 4C skills (critical thinking and problem solving, creativity and innovation,
communication, and collaboration) such as discussion, question and answer, and
presentation activities.

Implementation of 4C Skills from The Product Aspect

The 4C skills from the product aspect are seen from the evaluation stage of the
learning carried out by the teacher. The assessment process is carried out on all
aspects, namely cognitive aspects, affective aspects, and psychomotor aspects.
Cognitive aspects relate to the ability to think, affective aspects relate to character,
behavior, and interests, while psychomotor aspects relate to physical activities
carried out by students.

One of the characteristics of assessment in the 2013 curriculum is authentic
assessment. Assessment does not only look at the final results of students but also
the learning process and student learning outcomes. To assess all of these
competencies, teachers are required to master various assessment techniques.

From the results of data processing, there are 5 teachers in the medium category
for implementing 4C skills from the Product aspect with a percentage of 5.7%. 66
teachers in the high category for implementing 4C skills from the Output aspect with
a percentage of 75%. 17 teachers in the very high category for implementing 4C
skills from the Output aspect with a percentage of 19.3%. The data shows that the
implementation of 4C skills from the Product aspect is in the high category.

Formative assessment aims to determine the development or progress of
student learning during the teaching and learning process, to provide feedback for
improving learning programs, and to find weaknesses in students who need
improvement so that student learning outcomes and teacher learning processes are
better. Formative assessment is carried out by asking questions without overriding
summative assessment.

Overall the implementation of 4C skills from the Product aspect has been
implemented and running. This can be seen during learning activities, the teacher
not only gives assessments and shares the results of the assessment but also
provides useful feedback for the development of students' 4C skills. This is
supported by Umam & Saripah (2018), that the product aspect focuses on the
benefits received by students and the assessment of the success of learning activities
for teachers in meeting the targets that have been designed.
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CONCLUSION

Based on the results and discussion of the research, the following conclusions
can be drawn, 1) Appropriateness of the implementation of 4C skills at OTKP
Competency Vocational High Schools in the city of Surabaya in terms of the input
aspect is in the high category with a percentage of 97.7%; 2) The suitability of the
implementation of 4C skills in OTKP Skills Vocational Schools in the city of Surabaya
in terms of the process aspect is in the high category with a percentage of 64.8%; 3)
Appropriateness of the implementation of 4C skills at OTKP Competency Vocational
High Schools in the city of Surabaya in terms of the process aspect is in the high
category with a percentage of 64.8%; and 4) Appropriateness of the implementation
of 4C skills at OTKP Vocational Schools in the city of Surabaya in terms of the product
aspect in the high category with a percentage of 75%. In addition, from the results
of documentation and observation in the learning process, the teacher has carried
out the four aspects of 4C skills. So it can be concluded that the application of 4C
skills has been running properly.

Furthermore, based on the results of research, discussion, and conclusions, the
following suggestions can be drawn: 1) Implementation of 4C skills from the Process
aspect, there are 6 teachers in the medium category with a percentage of 6.8%. This
shows the need for efforts to maximize the learning process by increasing the active
role of the teacher in the classroom by carrying out the learning process that has
been contained in the lesson plan; and 2) Implementation of 4C skills from the
Product aspect, there are 5 teachers in the medium category with a percentage of
5.7%. This shows the need for efforts to maximise the evaluation process, which not
only provides an assessment but also provides feedback from the results of the
assessment.
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